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Hepiinyn

H emaen pe v t€yvn dev B mpémel va cuAAapPaveTor oG oxeTICOUEVT] ATOKAEIOTIKA LE TIG
actnoelg, oAb ®g pia cvvdvinon mov emiong Jdleyeipel TN okéym Kot dlovoiyel og U
ouupatikons TpdToVg GLAANYTG vonudTev. ATotedel avtd to €006 TG eumelpiog mov Pmopel va
00MYNGEL TPOG [io KOTAVONoN TNG OLVOTOTNTOG YOl Lt SLUPOPETIKT], GLVOALKY], TOGO LEGH TOV
Bupkov 660 Kol pEow NG OKEYNG, GYEON e TOV KOGHO Kot To Tpdypata. Onwg 1o £yl Bécet o
Mepio-TTovtd, éva €pyo téxvng dev givor amAdg £va HEGOV amOAOLoNG GAAL £val OpYaVO TOV
TvedaTog ov poG pobaivel va PAémovpe Ko mpokaAel T okéym pHog TOGO 06O KavEVQ
avaALTIKO épyo dev umopet va to kdvel. Mo emavavayvmon eniong g Kovtiovhg Bempiog yuo
mv t€yvn Ba enétpene va domotwOel To TOG avadekvOgTOL 1| W1UTEPHTNTO TNG OUGONTIKNG
evapéoKelng o¢ factlopevng Oyt AmOKAEIGTIKA OTIG GO GELS AAAL GTNV OVOIGTOYOGTIKY] KPLTIKN
wavotta (cuvdedpevn e Tig 16éeg). Av, Aowmdv, 6mmg Ba vrootnpiEovpe, N aoONTIKN eumelpio
KIVNTOTOLEL TN OKEWYT, OV HECH TMV KOAAMTEYVIKOV OVATOPUCTAGEMY TPOKAAEITAL «TOGO TOAAY|
oKEYT, OCTE OV Umopel mOTE Vo GLAMNEOEL 6 o KaBopiouéEvn Evvolon 1) VO EKQPOCTEL GE Ll
évvola mpoodwopiopévn oe AéEec (Kavt, Kpitikn e kpitikng oovvoung, §49, 5:315), 16te, 1
dacKaAio TNG TEYVNG OMOKTA KEPAAOL®MOT onuacio yio v eknaidevor. Méca amd v emapn
HE TNV TEYVN, OVOTTOCOOVTOL KOl KOAALEPYOOVIOL HOPQOES YVMOONG OV EMITPEMOLY VO Yivel
KOTOVONTO 6TOLG HoONTEG OTL LITAPYEL Evag AAAOG TPOTOG va {ovv Ko va okémtovtol. Méoa and
TNV EUTAOKY| HE TNV KOAMTEYVIKT S10OTKOGI0 KoL TN YVAOGCN TNG TEYVNG, TO T8 001 YOoUVTaL GE
véa mediol VONUATIK®OV avalnTnoemV Kol LECH OVTAOV, GE U0 GTOYUOTIKY] KOl KPITIKT KATOVON O™

TOV KOGLOV KOl TNG TTPOYLOTIKOTNTOG.
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«Risk Taking and the Future of Assessment in Art and Design Education»
G Boughton, Professor of Art and Education, Northern Illinois University

This is an interim report of an international research project which is currently still underway.
The focus of the investigation is upon the role and nature of risk taking employed by senior high
school art students in the course of art making in the high school curriculum in Chicago, Dublin,
Ireland, and the Netherlands,. It appears the implications of these findings will have significant
implications for assessment of student art learning. The findings reported here are based upon the

first phase of the study which took place in the Republic of Ireland.

Why focus on risk-taking? Accountability in education has reached an all-time high in terms of
expectations for teachers of all disciplines to demonstrate the effect of their instruction. There
appears to be a fundamental contradiction between the need for predictable outcomes demanded
by education authorities and the expectation for students to flirt with failure in the art class in an
attempt to create novel solutions to visual problems. To engage with risky new art forms or
content not likely to be approved by peers, teachers and parents is, for students, not a likely
scenario when certainty of outcome is required of teachers by their superiors, and, indeed by the

students themselves in the context of high-stakes examinations

Risk taking has long been taken for granted as a necessary condition for creative performance in
the arts. The production of something new requires a risk to be taken because the outcome is not
predictable. Eisner (2005, p160) argued that in order to create an original idea one has to work
on the edge of incompetence, an intellectual activity that requires great courage, since one is
attempting to do achieve an outcome that is unknown. And because the outcome cannot be
predicted in advance there exists the constant risk of failure. Consequently those engaged in the
arts must live with the perennial risk that their attempts to create new artistic forms may result in

failure and disappointment.
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The logic of the argument that risk taking is an essential part of learning in the arts is so
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taken for granted that it regularly appears as part of the discourse in curriculum
documents and professional meetings. Art curriculums almost inevitably claim that one
of the benefits of learning is that students in the art or design class will learn how to
exercise risk taking to arrive at creative solutions to visual problems. A recent edition of
the journal Art Education address the notion of risk-taking through multiple perspectives
in several of its articles. Editor James Rolling Jr. pointed out that art matters because it

“creates an active threshold between risk and reward” (Rolling, 2016, p.4).

However, little research exists that investigates either the nature or benefit of risk taking
in arts education. As one might expect considerable energy has been invested by
researchers in psychology, business, and advertising on this topic, particularly when the
investment in risk is likely to bring financial reward. Virtually no research exists in the
literature of art education that addresses fundamental questions about the students'
interpretation of the idea of risk taking and how teachers promote student engagement in
image making tasks that pushes them beyond safe solutions to problems of creation and

expression.
Research Questions:
These were the motivating questions underpinning the study.

1. Is the idea of risk taking in fact understood and employed by students as part of

creative problem solving in the process of art making in and out of school?
2. What motivates students to take a risk with their art work?
3. What kinds of risks do students take (eg with media, content, form, etc.)

4. Are there certain conditions under which students might be more likely to take
a risk than others?

5. What are the reasons students give for taking risks in art making?
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art pieces by their teachers?
7. What do students see as a risk in art making?
8.What do students learn from risk taking?
9. How do students feel about a failure following the choice to take a risk?
10. How likely are students to risk again after a failure?
Mode of Inquiry:

Students selected for the study were 10-20 senior high school students and their teachers
in each of nine schools (three schools in each country) currently taking a senior art class.
Students were identified by their teachers as those who have previously attempted to take
risks with their art work. Teachers and schools were selected by snowball sampling using
professional contacts who recommended teachers known to encourage students to
explore creative solutions to visual art making problems. Two public schools and one
private (International Baccalaureate) school were selected by the researcher in the
Chicago area. Three schools were identified for the study in Dublin Ireland (a boys
school, a girls school and a co-ed school) by a research associate at the National College
of Art and Design (NCAD). Three schools were selected in the Netherlands by a research

associate conducting a parallel study in Dutch language.

The data reported in this paper reflects the findings derived from schools in the Republic

of Ireland.
Data Collection
1. Teachers administered student questionnaire to selected students.

2. Five students from each school selected for a follow up interview during which

they were invited to discuss risk taking in their work.
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3. Photographs of relevant student work were taken to illustrate risk taking
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discussion.

5. Teachers were interviewed about their views of student risk taking in the art making

process.
Analysis:

This research project is still underway. Further analysis of both qualitative and
quantitative data derived from student and teacher responses is being undertaken at the
time of writing. Questionnaire responses have been coded and will be analyzed for
frequency comparing differences between countries and individual schools. However
preliminary findings from Ireland have already revealed interesting insights into issues
such as the lack of relationship between risk taking and grades, the conditions likely to
promote risk taking by students, the nature of risks students are willing to take, the
relationship between risk taking and creative outcomes, and the influence of
institutionalized examination structures upon risk taking. Data collection has been
completed in the Netherlands but coding and analysis is still underway.

In-depth coding and analysis of data for the US and Irish schools is not yet fully
completed but it is possible to identify some significant, and sometimes unexpected

trends in the data.

Is the idea of risk taking understood by students?

It is clear that students get the point about risk-taking in a general sense, but the majority
of the responses seems to be limited to risks taken with media and the potential for risky

behavior to ruin the work. Some samples of comments by students include these:
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outcome will be. It is exciting and exhilarating as you may, even if it is

unplanned, create something amazing.”

“Stepping out of your comfort zone is really the only way to create purely unique
pieces of art. If no one ever pushes the boundaries of what they know,

developments will never be made.”

Not all students focused on media experimentation as a way of explaining risk. A low
proportion of subjects commented that risks need to be taken to achieve a creative
outcome, that expression of controversial opinions can be risky, or the risk of the grade

being determined by the chance of failing or succeeding.

What motivates students to take a risk?

Students seem to be motivated to take risks in the hope to achieve something unusual or
new, and that the overall work will be improved. Some were interested in improving the
quality of the projects that caused their work to stand out from the rest. The reason for
this desire appears to be motivated by the teacher given that most students indicated that
the teacher encourages them to take risks. See these comments from students:

“In fashion class after viewing previous years when as we gained some
inspiration and came to the realization that the most unusual and creative pieces

of clothing were most successful” (Ireland)
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to use unique mediums to create 3-D textures that were very interactive.”
(Ireland)

What kinds of risks do students take?

Students generally referred to the use of unfamiliar media or technique as the major
conception of risk in their practice. Some talked about expanding ideas or concepts or

changing perspective. Here are some comments:

“I was exploring decay so therefore I experimented with different materials and
techniques to create new textures and patterns. It was all a game of chance and |
experimented using unusual domestic items such as sand, tree, stones, PVA and
salt.” (Ireland)

“In portfolio class, my teacher encouraged me to paint on a huge sheet of paper
completely freehand with a large jagged brush and large amount of paint. This for

me was a huge risk as I’d consider myself to be a perfectionist.” (Ireland)

Interestingly, some students indicated that, for them, a risk was working beyond their
sense of completion of a successful project. In this context teachers were encouraging
students to push further in the development of the idea after they had decided the work

was done.

Are there certain conditions under which students are more likely to take a risk?
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Overwhelmingly students indicated that they were more likely to take risks when out of

school and at home. Typically the reason given to support this behavior was that the
artwork will not be graded, or that nobody else will see it. Some students indicated that
they would be motivated to experiment with risk-taking with new materials in advance of
a new school project in order to practice the technique before engaging in public art
making in the classroom. This happens only when teachers give advance notice of the

new media, or project.

Another condition under which students indicated they would be likely take risks was if
they made a mistake with their work and needed to take a risk in the hope of of salvaging
it. Few students indicated that they were more inclined to take a risk if they had

previously found success with the previous risk-taking effort.

The condition under which students were highly unlikely to take a risk was in the context
of high stake exams in Ireland. Students typically undertake national examinations (the
Intermediate and Leaving Certificate) in the visual arts. However outside of the
examination setting all students indicated that personal satisfaction with their work was

more important than the grade.

In interview students were given two scenarios. First scenario: you take a chance with
your artwork and it turns out badly but you still get a good grade. Second scenario: you
take a chance with your artwork and it turns out really well but you get a bad grade.
Which is more important? The good grade or the satisfaction with your work? Every one
of the Irish subjects chose satisfaction over grade. Most said how they felt about the work
was far more important than what the teacher thought about it. One student said the

teacher might be wrong.

Finally, students during interview indicated they were far more likely to be persuaded to
take a risk at the beginning, or early stages, of a project and much less likely to risk when
the piece was nearing completion. This is largely because of the fear of loss of time, or

ruining a piece that appeared to be reaching a satisfactory conclusion.
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What do students see as a risk in art making?

Surprisingly a bad grade was not the most common perception of the potential
consequence of risk-taking. Students were more concerned about ruined artwork, or work
that does not look like it was intended to be. One student said she likes her work to “be
perfect”, and if she takes a risk this is not likely to happen. The possibility of having to
start over is another potential consequence of risk-taking. And significantly others may

not appreciate the work.

When students were asked if the risk is still the same level of risk when encouraged by
the teacher the responses were mixed. As noted above, some said that it was less of a risk
if the teacher encouraged it because if the experiment failed the teacher could be blamed.
On the other hand, some said that if the teacher encourages the risk then a greater
responsibility falls upon the student because the teacher expects an interesting outcome.
Others said that a positive outcome from risk encouraged by the teacher did not carry the
same significance as if the risk was taken by the student independently.

What is learned from risk taking?

Students provided a range of insights regarding what is learned from risk taking in the
creative process. Some observed in various ways that risk-taking is necessary to achieve
growth as an artist. Others said it was necessary to take a risk in order to develop the
ability in the use of a new medium, or conversely, to avoid a particular medium with
which they could find no satisfactory connection. Some commented that it was more
satisfying to take risks or that there is no reason to make art like others before you. One
student observed that they learned risk-taking is not always understood by others. On the
whole students generally seem to understand that risk-taking, and failure, is necessary to

learn to problem solve, “expand your mind, and grow as an artist.
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How likely are students to risk again after failure?

Student opinion was split on this question. The most common condition under which a
student would be willing to take another risk was if the previous risk produced positive
outcomes. If the previous risk was a failure at least half of the students were reluctant to
try again. Some students indicated that they are more likely to take a similar risk if the
work was not to be graded, or that there were no strict time constraint to provide
opportunity to experiment. Many said they were secure with familiar media that

produced reliable results and were uncomfortable to undertake more than one risk.

How should the value of a risk taken by students in the art making process be

assessed?

Roughly half the subjects believe that risk-taking can be assessed by the teacher they
indicated that the teacher should be able to monitor the creation of the work and take
account of pre-and post risk efforts. If they explain the risk they have taken to the teacher
then the teacher should be able to take account of this in the assessment process. Another
student observed that since nothing is improved in the art making process without risk-
taking it is logical that failure resulting from a risk should not result in a diminished

grade.

Some interesting perspectives about the methodology for grading risk was offered by
student responses. One opinion was that risk-taking should be graded and a separate
recognition from the overall grade given for that effort. Others felt risk-taking assessment

should be in included as part of the final project grade.
Conclusions

A number of preliminary conclusions can be drawn at this point of the study. First senior
high school students do understand and accept the need to take risks in art making in
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order to achieve innovative outcomes. Many extremely insightful comments were offered
by students regarding the value of risk-taking and the learning that takes place as a
consequence of both failure and success following a risk in production.

Second, almost all student description of the nature of risk taken by them in their art
production related to media or technique. Many spoke of the need to step outside of the
comfort zone in relation to working with unfamiliar media. Virtually no comment was
made by any subjects of the notion of new forms or expressive paradigms. A small

minority made reference to risky content.

Third, from the teacher’s perspective, the best time to encourage risk-taking is early in
the project rather than after the student has invested considerable time in their piece. The
condition under which almost all students indicated willingness to engage in risk-taking
behavior was at home when the work is not on public view and there is no grade

consequence for failure.

Fourth students generally value satisfaction with their work above grades following a risk
taken in production except if the context for art making is a high-stakes examination.
This provides an interesting possibility for an argument in support of high-stakes tests
since, in the Irish context, students are less likely to be concerned about grade
consequence in the lead up work to the examination and therefore are more willing to

undertake risk and experiment in preparation.

Fifth, in relation to the above finding, the pedagogical implications for art teachers are
that teachers may need to rethink their view of student motivation in their art making
processes. Students are more motivated to achieve their own vision than they are driven
by the need to achieve a good grade, except, of course, in the context of high-stakes
exams. In other words, teachers need to remember the poignancy of students feelings that
underpin their visual ambitions and direct their instruction to address these feelings rather
than to assume students will be likely to respond positively to the promise of a good

grade or threat of a bad one.
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Sixth, despite student willingness to engage in risk-taking and experimentation during the
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major part of the school year the Irish high-stakes tests actively discourage any form of
risk-taking during the studio component of this assessment. This is an interesting
dilemma in that it appears, on the one hand, that lack of systematic assessment prior to
high-stakes test provides better conditions for experimentation but on the other hand

high-stakes tests do not value risk-taking in the assessment process itself.

Finally, some students believe that the value of risk-taking behavior in the art making
process could be effectively assessed by teachers who consider the process data gathered,
for example, in portfolios or face-to-face discussion. The intellectual footsteps recorded
in diary notes, developing sketches, and even student interactions with the teacher could

serve as valid data for risk assessment.
Implications

Probably one of the most significant outcomes of the study to this point is what has not
been found in the data. The fact that most students conceptualize risk-taking as
experimentation with unfamiliar media does little to indicate that they understand the
nature of creative behavior. Risk for these students is almost entirely their concern about
being perceived as incompetent. Very little indication about larger creative questions
associated with risk have been seen. For example experimentation with risky content was
notably absent. Attempts to experiment with new forms of representation remains largely

invisible in the discussions and questionnaire data.

Eisner’s (1972) typology explicating levels of creative performance including "boundary
pushing”, “inventing”, and “boundary breaking” as ascending categories of creative
behavior come to mind with respect to this issue. Students wrestling with unfamiliar
media represents a relatively low level of creative engagement. Clearly, students do not
understand the nature of intellectual effort required to pursue purposive creative

pathways.
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For the purposes of assessment it seems that a hierarchy of risks taken by students may

be developed to assist in the judgment of value gained by students through the risk-taking
process. For example experimentation with media could be regarded as representing a
low level of risk since all humans engage with unfamiliar techniques and processes in
almost every field of endeavor. In the art room such experimentation becomes more
poignant and personal given that art making in such a public process and the students
thinking and skill is on public display. Nevertheless learning a new art medium is
equivalent to the risk level of learning to drive a car. Of more importance to artistic

expression is the content and form of representation.

It would seem reasonable to argue that developing artwork that engages with
controversial content offers a higher level of risk than simply learning to work with new
media. Finding novel forms of representation in the creation of artwork is even more
difficult, and consequently of more value. The level of risk, consequently, is higher

because the outcome is less predictable.

The clear implication for teaching is that the nature and purpose of risk in the art making
process needs to be taught to students so that they can move beyond the simple
conception of “getting outside their comfort zone” with media. Further, it makes sense to
design assessment processes that reward risk-taking in terms of the level of risk taken. If
assessment protocols do not expect or reward risk it is not likely to be found in the work

of students.

Should assessments be designed to reward the levels of risk taken by students it is clear
that assessment data that is capable of revealing risk needs to be collected. Such
processes are available, particularly using electronic portfolio techniques, or simple

interview processes, such as those used in the past by the International Baccalaureate.

The findings from this research should provide insight for teachers working in the
creative fields of education since risk taking is assumed to play a fundamental part in any

creative endeavor. Guidance may well be provided to teachers to assist with the
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identification of types of risk (eg content, form, and skill), the conditions under which
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students may be assisted to undertake purposive risk taking, and most importantly ways
in which the value of intellectual or skill based risk taking in the creative process may be

assessed.
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«Awentikn Ayoyn ko Eweotikn Ogpameia: n 1é&yvn og anynq pddnone, avantoing ko

gvouvapmong»
Karovpn Ovpavia [Pavv], KaOnyqtpuo A X.ITALT.E.,
Toépyac Nukoraog, Aéktopac AIIO,

Mmnotov Avaotacio, Xyorkn Xoppovirog, Emot. Xovepyatng A.XITALT.E.

Hepiinyn

O Herbert Read miotedel 011  «téyvn eivarl amapaitnT Yy TV QUGIOAOYIKT] VONTIKY KoL
cuvaloOnuotiky avamtuEn Tov Ty, ONUOVPYOVTOS £T01 (o oTafepn Kol Topoy®yKn
Kowamvian'. Xmv mopodoa epyocios EMOUDKETAL 1) OLEPELVNCT] TOV 1GTOPIKOD GLVOEGHOV
avlpeco otnv aontiky ayoyn, Kot €OKOTEPA TNV EIKACTIKN Oy®YY] Kol TNV EKOGTIKY
Oepamneia, Omwg avtdg BepeMdveral péca omd TV 6ToptKN €EEMEN TOLG KOl TNV aviyvevon
CLUVOVLACTIK®OV  EQUPUOYDV T®V 000 OVTOV YVOOTIKGOV oviikeWwévoy. E&etalovror ot
Oepamevtikég duvhpelg e téxvNg, KobMG Kol vemtepeg Oempnoelg kol HOVTEAN TO. Omoin
TPOTEIVOVY TNV €VIoYLOoT TV BEPUTEVTIKOV OLVOTOTHTOV TNG OCONTIKNG ay®YNg Kol TNV
alomoinon g evouvoloONTKNG oviNTnoNg amd TOVG EKMALOEVTIKOVS OTO TAGICLO TNg
ewaoTikng aymyns. [apovcsidlovion 1 eikactikn Oepameio Kot 11 CLUPOVAELTIKN ®G 6VO HOPPES
mopéupacng mov otnpilovial oV EKACTIKY TEXVN Kol ol omoieg epopuodlovior yu TNV

OVTILETMOMICT TOV TPOPANUATOV TOV LAONTOV, TOV YOVEDV 0ALL KoL TOV EKTOLOEVTIKAOV.

! Barchana-Lorand Dorit, Art Conquers All? Herbert Read's Education through Art. International Journal of Art &
Design Education, 2015, 34, 169-179.
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Ewayoym

'Hon omdé to 1963 o Maurice Debesse? tovile TV avaykootnTo. TG OIoONTIKAG aymYNg
YOPaKTNPILOVTAg TNV ¢ avTiPopo GTNV ETICTNUOVIKY Kol TEYVOAOYIKN €EEMEN TNG EMOYNG Ko
oToV evdgYOUEVO OmavOp®TO YopakTpe TG ATO TOTE, AV KoL £YEL MEPACEL MGOG CLDOVAG, 1
acOntikn ayoyn efokorovbel vo katéyxer por mepoptopévn B€omn oto OAO  EKTOOELTIKO
ocvotnpa, TopdAo Tov pEAETES Exouv avadeitel v atla g kot Tov poAo Tov Ba pmopovoe vo
Jtdpapaticel 6Ty €MITELEN TOV EKTALOEVTIKMOV KOl LaONCloKk®dV 6Tdy®V, Kabhg emiong Kot ot
ovuPovievtikn kot ™ Ogpamevtikn mpoxtikr. Onwg onuewdvel o Herbert Read® « TéYVN OeV
elval yoo v 1€)vn, oAAd Yoo v {on», Kol ovTOC €lval O MO CNUOVTIKOS AOYOG Tov M
ekmaidevon pEo® NG TEYVNG, M stk dnAadn aywyn, €xel Kotaotel medio Wdwaitepng

EMGTNUOVIKNG avalTnong Kot StdacKaAiog.

Téoo otic HITA xor v AyyAla xatd ) oekoetio tov 1940, 660 kot [E TO TPOOSELTIK(L
exmondevTikd kivnuoto ot FaAlio ko ) eppavia, Oepeiidvetar | eikaotikn Oeponeio wg o
popon Bepameiog m omoio omnpiletar ot YPNON TOV EKACTIKOV TEYVOV Y1o. OEPATEVLTIKOVG
okomovc. H Margaret Naumburg®, n omoio fepehiooe v ewaotucy Bepomeio, g Wiaitepn
popon Bepameiog, ovakdAvye TG OepamELTIKEG SVVATOTNTEG TOV  EIKACTIKOV TE(VAV,
dwdokovtag téXVN o€ oyolelo Yo moudld pe mpoPAnuate  pdnong kot npocappoyﬁg5. O
Andrian Hill® ®G KOAMTEYVNG, KATA TN d1dpKeLa TN VOGN AELNG TOV, OVOyVOPLGE TIG BEpAmEVTIKEG
duvatodtteg ™G COYPAPIKNG Kol TV EKOCTIKOV GTO v000K0u8i07, KOl OTI GLVEXELN

YPNOYLOTOINCE TNV EIKACTIKN TEXVN Yo OEPATEVLTIKOVG GKOTOVS GTO YDPO TNG Uysiags. O Arno

% Debesse Maurice, L’éducation esthétique, Bulletin de psychologie, Paris, 1963.

® Read Herbert, Education through Art, London, Faber & Faber, 1958.

4 Naumburg Margaret , Dynamically oriented art therapy: Its principles and practices, illustrated with three case
studies,Chicago, Magnolia Street Pub., 1966.

> Naumburg Margaret, An Introduction to Art Therapy: Studies of the "Free" Art Expression of Behavior Problem
Children and Adolescents as a Means of Diagnosis and Therapy, New York and London, Teachers College Press,
Columbia University, 1973.

6 Hill Andrian, Art versus illness: a story of art therapy, London, Allen & Unwin, 1945.

" Hill Adrian, Painting Out lliness, London, Williams and Norgate, 1951.

8 Hill Adrian, Art in hospitals. Studio, 1947, 133, 54-55.
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Stern® avadetkvoet ™ onuocio ™G oaoONTIKNg ay®myng oTnv ovATTLEN TOL TV Kot
poodtopilel T 6TAd10 TG TOdIKNG (OYPAPIKNG TEKUNPIOVOVTOS TOPAAANAQ TIC SUVATOTNTEG
napéuPacns o€ cLUPOLAELTIKO Kol OepamenTKOd emimedo UECHO TNG KOAMTEYVIKNG TOLOIKNG

onuovpyiog.

Tnv mepiodo avt 6to YDOpo NG ekmaidevons, g vyelag kol ¢ Bepameiag, n T€yvn Kot ot
EIKOOTIKEG OPAGTNPLOTNTES GLVOLALOVTOL HE TIS aPYES Kat TIG neBddoVGg dlapoOp®V BePNTIKOV
npoceyyicewv, Onmg ival 1 yoyavolvtikny Oewpia, M avaAvtikn yoyoroyia, | Oepomeio gestalt
Kot M VropElakn-avOpOTIGTIKY Yoxoroyia, Yopis OU®MG vo amoTeAohV OKOUN «TorylwpUEvn»
popon TapéuPacns. to HEGEH TOL TPOTYOVLUEVOL OLDVO, AVOTTOCCETOL EVOL IGYVPO PEVLLOL V1oL TV
a1cONTIKY aymyn Kol T GYOMKY| €KacTIKY Oepameio, 10 omoio OpmS ypnyopa «e&avepiletay,
Y10 VO OTTOTEAEGEL GTT GUVEXELN OVTIKEIEVO LELOVOUEVOV EPEVVOV KO EPOPLOYDV, YOPIG OUW®G
TOPAAANALL, GTO «EMICTUO» EMMEDO TNG EKTAOEVTIKNG TOAMTIKNG VoL apveiTat Kavelg T onuacio
tovgm. AMwote, 0g OWTO TO EMOCTNUOAOYIKO KOl 1GTOPIKO TAOIGIO GLVOVIMVTOL OPYES Kol
TAGELG TOL TTPOEPYOVTAL OO TNV TEYVN, TIG EMOTNUESG TNG AYOYNS KaODG Kol TNV youyoAoyio Kot

v youyobepamneio.
H ogio Tov AleOntikov Epneiprov

H v dwapopedvel euvoikohg OpovS Yo THV YVOOTIKY KOl GuvolsOnpatiky avantuén twov
TOLOUDV Ko TOPEXEL EVKALPIES, Y10 GTOXACUO KOl ooONTIKn KaAMEPYELD, OTTMG Hag dOEGKOLY Ol
Victor Lowenfeld kou Lambert Brittain'!. Eqv emidioxdpevoc 6td30¢ 610 TAAIGI0 EKTOSEVTIKGOY
TOMTIKQOV €lvar 1 avamtuén ¢ OMpovpytkdTTag TOV HoONTOV, TOTE EMGTIUOVIKES us?»étsglz
UTOPOLV GAPIOTO. VO, TEKUNPLOGOLV TNV GLUPBOAN NG ocOnTikng aywyng, S oucOnTiknig
amOAaLONG, TG oUoONTIKNG eUmEpiag Kol NG aoONTIKNAG dNUovpyiag, oIV avVATTLEN NG

IMNUoLPYIKOTNTOG OYL LOVO TOV TS0V, OALA Kol KAOE atéuovl3. H téyvm éxet waitepn a&io mg

% Stern Arno, Aspects et technique de la peinture d’enfants, Neuchatel, ed. Delachaux-Niestlé, 1959.
0 K ohovpn Ovpavia, AicOntixii aywys tov moudiod. Moppéc aioOytixiic dnuiovpyikdtyrac oty moudiki fiffrioOin
Kol 1o povoeio, ABva, ekd. Airtvyo, 1985
| owenfeld Victor & Brittain Lambert, Creative and mental growth (8th ed.), New York, Macmillan, 1987.
12 owenfeld Victor, The nature of creative activity, London, Routlege Kegan Paul, 1939.
Beaudot Alain, Recherches sur la créativité, Univ. De Caen, thése, 1971.
B Karovpn Ovpavia, AieOyticii Aywyi, Abiva, exd. ION, 1999
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popen  emKowmviag, oG epyoieio yio TV avTtodiepehivnomn, TNV Katavonorn Kol TnV
aAAnienidpaon pe to mepiPdirov. H aicOntikn eumepio emdpd Oetikd ot Stopodppmon g
TPOCHOTIKOTNTOG, UEGO OmO TIG UAONCIOKES KOl EMKOWMVIOKEG EUTEIPIEG TIG OmOles maPEYEL,
KOAVTTTOVTOG TO avamTLEL0KA, KOWVOVIKG Kol pobnotokd keva® H a&la TG TéXvNg £yKettonl 6T
OUVOECT] TNG LE TIG ONUOVPYIKEG SVVAUELS TOV avOpdTOVv, 01 omoieg avtimapafdAiovTol pe TV
EPYOUAELOKT koymﬁls. AMoote, o John Dewey16 vroypaupile v ekepactikn atio e TEXVNG
onuewvovtag OtL, "y va givar to Toudl 1KovO Vo EVEPYNOEL TPOS OPELOS THS Kolvawviag, Ho

TPETEL VO OVATPOPET PECA TTNV ETIOTHUY, OTHV 10Topia ka1 TV €yvn", eved avTilapPavetor v

KEKQPOOT» OC L0 LOPPN 6pd0ng17.
O poéiog T AoOnTIKIG AY@Yg 6TV AvARTVEN TOV ATONOV

H awcOntkn ayoyn sivor n mpoomdbeio KoAMépyelag tov aicOntikod kot koAlooOnTikod
oLVGOMLOTOG TOV Tad06™® ko nailel onuavTikd poOAo GTNV avATTLEN TOL. ZUUP®VO [LE TO
npoypoppa s INSEA: «n AoOntikr] Ayoyn sivor yioo ka0 dtopo £vo puotkd HEGO HOPPOONG
oe O ta oTAdW TNG avATTLENG TOL, YTl TO OBACKEL TIG OLGLNOTIKEG a&ieg Yo TNV TANPN
TVELHOTIKY], GUVOICONUATIKY] KOl KOW®OVIKH TOL 0modoy] 6Tovg KOATovg g Kowwviag». To
nondl mpooeyyilel v téxvn elte wg Beatng eite wg dNEOVPYOS, KaBDS 1 téxvn amoterel péco
aY®OYNG KOt SIOUOPOMONG TNG OVTIANYNG OV £XEL Y10 TOV KOGHO 9

O Howard Gardner® ot Beowpio TOV TOALOTA®V TOTOV VONUOGOVNG OVAOEIKVOEL TOV
KOAMTEYVIKO Kol aucONTIKO TPOTO GKEYNC, MG LK OLOKPITIKY HOPPT] VONTIKNG OpasTNPLOTNTOC.

O Jean Piaget* e&aAlov, Bempel OTL 1| CONTIKY aywYN TPEMEL TPOTAPYIKE VoL EIVOL Lol orymyT|

14 Williams Geraldine & Wood Mary, Developmental art therapy, Baltimore, University Park Press, 1977.

1> Tubbs Nigel, The Value of the Arts, Journal of Philosophy of Education, 2013, 47(3), 441-456.

16 Dewey John, Liberté et civilisation, 1955.

7 Stroud Scott, The art of experience Dewey on the aesthetic. In W. Malecki, (Ed.), Practicing Pragmatist
Aesthetics: Critical Perspectives on the Arts (pp.33-46), Amsterdam, Rodopi, 2014.

8 Kahovpn Pévo, H aoOntich ayoyh oto oyoleio: MOboc 1| mpaypaticotnro; AOHva, Ziyypovy Exmaidevor, 1995,
T.76 .

Y9 Kohovpn Pévo, H aoOntichy ayoyh oto oyoieio: Mvbog 1 mpaypaticoémro; AOMva, Zoyypovy Exraidevon, 1995,
1.76 .

% Gardner Howard, Frames of mind: H Oswpia twv mollamidv trwv voquosivie, petdppoon Tewmpylov, I1.
ABnva, Mapadud, 2010.

2! piaget Jean, La construction du réel chez I' enfant, Neuchatel, Delachaux et Niestle, 1950.
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alcBdvertal wovomroinon and v kowwvikn Tov (on. H Irena Wojnarzz, NON Ao TN SEKOETIO TOL
60 OVAOEIKVVEL GUVEXDG TOV OLGLACTIKO POAO TNG TEYVNG OTN SOUOPP®GCT TOV ATOUOV, KOl
oVYVa HAAIoTO, OTNV JOUOPP®CN TOV €vePYOD TOALTN, TOL TOAitn ¢ epfvng. H téyvn ko
e0KOTEPOL M ooONTIK] aymyn evioyvel Poctkég 0e€10tnTeg OO 1 OMUIOVPYIKOTNTO, N
eovtacio, m Avon mpoPAnudtov, 1 avaAnym piockov, 1 ehevbepio EKEPOONS KOl 1) KPITIKA
okéyn. Evvodvtog 1 t€yvn, og 0éaon oAl kot wg dnpovpyia, TV aenclokivntikny avamtuén,
oLVTEAEL OMOTEAEGLOTIKA GT YEVEST], ELPAVIOT] KoLl OVATTTUEN TOV VONTIKOV 80|,Ld)v23, otolyeio
nmov amotelel emdlwEN KAOe EKTALOEVTIKOD GLGTNUATOG KOl KAOE EKTALOEVTIKOD GYEOIOGLOV.
Katé tov Herbert Read®* ot GUYYPOVES TOOUYWYIKEG TPOCEYYIGEIS GYETIKA LE TNV AVATTTLEN TNG
ONUoVPYIKOTNTOS Kol TNG ehevbepiog TG EKEPOONG OTOUTOVV GTEVH KOl OTOJOTIKY GHVOEST
avapeso TNV ooONTIKY oy@yn Kot TNV Todoywyky). AAA®GTE 1 ioONTIKY oy@yn OviKEL 6T
«GEAipO» NG TOLOAYMOYIKNG, TNG TOLOOYMYIKNG qluxokoyi(xg% Kot pumopel kdAMota va evtoydet
0T0 GYOMKO TPOypoaupo kdbe Pabuidag eite avtdvoua, €ite, MEPICCOTEPO OMOTEAEGUATIKA,
dwbepatikd. H ooOnrikn ayoyn cvvtelel Oyt povov oty ovamTuEN TG OLTOOVTIANYNMG, NG
OLTOEKTIUNOMG KOt TG KOWVOVIKOTOINGoNS mad1to0, 0AAL Kot 6TV avAmTTuEn TG AOYIKNG OKEYNG,

G TAPATNPNTIKOTNTAG, TNG APIOUNTIKAC, THG YAOGOUKNG Kol EKPPUCTIKAG IKAVOTNTAC.
H t&yvn o¢ inynq padnong, avantoéng kot evouvapmong

H téyvm o¢ myn puddnong, avantuéng kot £vOLVAUMONG EMTVYYAVEL TNV UONOT TOL VEOL
avBpdmov oTn dNovPYIKN dadikacior HEca amd TV EKACTIKN TPAEN. MEC® NG EKAGTIKNG
onuovpyiag 10 moudl cLAAApPPAvVEL TOAVIICTATA TOV KOGUO 7OV TO TEPPAAAEL HEC® TNG
HOPPNG, TOL GYNLOTOG, TOV YMPOL Kot NG kivinong. Kdébe mondi mov donpiovpyel, ancBaveton tov

evBovotlaoud g erebBepng €xepaong, €vePYOTOLEL TN QAVTIOGIN TOL, OTOKTO YVMOOELS KOl

Z\Nojnar Irena, Esthétique et pédagogie, Paris, PUF, 1963.
Wojnar Irena, Peace as a humanistic value, Research studies, 1988, vol.1, n.1.
ZWallon Henri, L évolution psychologique de [’enfant, Paris, A. Colin, 1947. Wallon Henri, Importance du
mouvement dans le développement psychologique de 1’enfant, ENFANCE, no2, 1966.
2 Read Herbert, Education through Art, London, Faber & Faber, 1943.
% Wojnar Irena, Esthétique et pédagogie, Paris, PUF, 1963.
% Kalouri Ourania, Etude du développement de la mémoire, de I'imagination et de la sensibilité esthétique d travers
les beaux arts, Un. De Caen, 1990.
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avamtuooel véeg 0egomres. Tavtdypova, M ddackorMa NG T€(VNG 6TO0 GYOoAEio KOAAEpPYEl
KOW®VIKEG OeE10TNTEG KO EEMEPVA TOV ATOLKIGUO, 0OV OTOKAEIEL TO GTOXEID TG ATOPPIYNG
Kot evioybeL TV evepyn cvppetoyfi ko ovvepyaoio?’. EmmAéov, 1 keAlteyviey  Snuovpyio,
TPOGPEPEL ELYOPIGTNOT KL IKOVOTOINGN, KabioTdvTog TNV Hanon o dtdikacioo evyaplot,

OGUUUETOYIKY], OTOTEAECLOTIKY.

H Laura Chapman®, vroompilet 61t pe v Awdnriki Ayoy 1o moudi metvyaivet: o) v
TPOCWOTIKN EKTANPWOT|, YPTCILOTOIDVTAG TNV TEXVN ®G EKQPACTIKO PEGO, B) TNV eKTIUNGN NG
KOAAMTEYVIKNG KANPOVOULAG KO Y) TI GUVEONTOMOINGN TOL KOWVOVIKOD POAOL TNG TEXVNG, 0pOV
péca amd Tig Ompovpyieg tov eKEPALEL TNV TOVTOTNTA TOL Kol KOTOVOEL OTL OVIKEL GE oL

opada.

I cvykekpipéva, o Elliot Eisner®® avagépet ta Séka «uabfpoto» Tov Taipvouy to Toudid péom

™G TEXVNG:
o MabBoivoov vo. kpivovy mol0TIKES TYECELG.
o MaBoaivovv o1t ta mpofAnuoto. oev Exovy mavTo, Lovo uio Adon.
o MaBoivoov 0t1 vITEPYOVY TOALOT TPOTOL Va. EPUNVEDTEL KAVEIS TOV KOTLLO.

o Moabaivovv vo eoikeimvovtal pe T pELATOTHTO. TOV TPAYUATOV, APOD TOPAOIVOVIOL TTIS

OTPOTOOKNTES TBaVOTNTES TOV EPYoV, Kabws avto EedimAmveral.
o MoabBaivovv ot Ta. Opia TS YADGGAS LOS OEV EIVOL Ta OPI0. THS YVAOTHS UAG.
o MoabBoaivovy ot LIKPES O10POPES UTOPODY VO, TPOKOLEGOVY UEYGLES ETITTWOELG.

o MoabBaivovv tpomovg va Jéve ta ovelrwToL.

7 Aavooong-AQevtakng Avidvioc, Zoyypoves tdoeic e aywyic, AOva, Tkeluméonc, 1997.

%8 Chapman Laura, didaxtikii e Téxvng. Ipooeyyioeic oty kadlateyvirs Ayoyi, Abive, Nepéhn,1993.
# Eisner Elliot, The Mythology of art education. Curriculum Theory Network, 1974, 4(2-3), 89-100.
http://www .arteducators.org / advocacy /10-lessons-the-art-teach.
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o Moaboaivovy va 6KEPTOVTAL HEGW TV DAIKDV, DOTE VO KAVODY TIG EIKOVES TP AYUOTIKOTHTA.

o  Moaboivovy amd TIGC eUTEIPIES TOVS VA AVOKOLDTTOOV TO €0POS KOL THV TOIKIALOL TWV

ovVaLeOnUATMY TOVG.

o  Moaboivovv amd ) Géon TV TEYVAOV GTO GYOMKO TPOYPOUUE. ODTO TOV 01 EVAMKES

TLoTEDOVY OTL EIVAL GHUAVTIKO.

"Epevveg éyovv deiéel 0t1 n ooONTIKN) ayoyn Kot ot KOAMTEXVIKEG dPAGTNPLOTNTEG UTOPOLV VAL
evioyvoovv Oyt uévo Tn otevny OMpovpyio. Tov TASD GTO YMOPO NG TEXVNG, OAAL KOl TN
petaBifoon padnonc®. Tavtdypove OmOTEAODY e OXVPY SEOUN TOPAYOVIOV YL TNV
OVTILETMOMICT TOV HLOONGLOKOV OVGKOMODV TOV TSV kot Tev EmTTOCE®Y IOV OVTEG EYOVV
0T0 YuyoovvolsOnuatikd enimedo. H ewaotikn €ékppaon, o pio Lopen e oeontikn aywmyng
Kol EKQPPOONG, EPYETOL TIC TEPIGCOTEPES POPES VO CLUTANPMCEL TNV EAATY| TPOPOPIKT) EKPPAOT),
enedn, o0tav 1o moudl Cwypagilel, AMOTLTAOVEL TIC OKEYEIS, TO OVEPO, TIG OVOYKEG Kol TO
covacOnuotd tov. Méoca amd to  modkd o0 TOAAEG (QOPEG yivovial avTIANTTd To
YOPOKTNPIOTIKA TNG TPOCOMTIKOTNTOS TOV TodloD, Ol GLVOLGHNUOTIKES TOL OVEAYKEG Kot M
OLYKIVNGLOKY KOTAGTOOT 0TV omoia Bpioketal, TV omoio dev UTOPEl EKPPAGEL LE SLOPOPETIKO

TPOTO EMELON OEV KOTEYEL AAAQL TTLO AMOTEAECUATIKO EKPPOACTIKA LEGAL.

O molvmoMTicukog, GAA®ote, yapoktnpoas g AlcOntikng Ayoyng Ponbdet to modi vo
’ Ie . , 32 ’ r
YVopicel GALOLG TOMTIGHOVG Kol KOLATOUPES  , VO omodeyTEl TNV OPOPETIKOTNTA, VO
GUVELINTOTOMGEL TNV EIKOVO TOV EAVTOV TOV KOl TOVTOYPOVA VO LADEL VO ATTOdEYETOL TV EIKOVAL
14 33 ’ ’ ’ ’ ’ ,
Tov AoV, H oiobntikn ayoyn umopel vo d1€DKOAVVEL TN YVOOTIKTY, GLVOICONUOTIKY Kot
KOW®VIKY EVOLVAU®GCT TOL TTadlov Kot KABe atdpov, kot yio ovtd to Adyo Bempodpue 6Tt Oa

énpene va amoTeel LEPOG TOL GYESIAGLOV TNG EKTTALdEVONG 0XEOOV € OAES TIG Pabuideg TC.

%0 Catterall James, The arts and the transfer of learning. In R. J Deasy (eds), Critical links: Learning in the arts and
student academic and social development (pp.151-157), Washington, National Endowment for the Arts (NFAH),
2002.

3 Kohovpn-Aviovornodrov Ovpavia, H aiodnikh ayoyq oto petapoviépvo koopo. H Aoyn twv exmaidevtikdy,
1.17, exdooeig [atdkm, 1997.

¥ Adejumo Christopher ,Considering multicultural art education, Art Education, 2002 ,5 (2),33-39.

% Zimmerman Enid, Intercultural art education offers a means to promote tolerance and understanding, Journal of
Cultural Research in Art Education, 2001,19/20,68-80.
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Aotk Ayoyn ko Exraidgvon

H AwcOntkn Ayoyn ened] ovpPfdiier oty ovantuén Tov  KNTIKOV, oonTiKov,
CLVOLCONUOTIKOV, EKPPACTIKMV Kol ONUOVPYIK®V KAVOTHTOV TOV TodIMV COUTEPIAAUPAVETOL
ota [Ipoypdupota EZmovddv, Kupimg Yo TNV TPOCYOAIKN Kol TPAOTN GYOAIKN MAkio kol ot
OULVEYELD KO TTOAD 7O TEPLOPICUEVA Yo TN OeLTEPOPAOUI EKTTAIOEVOT), TOVAGYIGTOV YO TOL
eMVikd dedopéva. Tlawdaywyikd aélomoteital yioo T oVOVOEST TOL EVOPEPOVTOS KOl TNG
TPOCTABEG, TNG OKEYNG Kot NG TPAENG, TNG MOpATHPNONG, TNG €AevBepnc €Kppaons, G
ONUOVPYIKOTNTOC, TNG KPITIKNG oKEYNG Kol Tng kowwvikonoinong. IIpoceéper aywyn g
evatoOnoiog, tov cvvalsHnuatog, ™ KaAooHnoiog kot g vonuoci)vng34. H enionun
EKTTOLOEVTIKT TOAMTIKY] €XEL EVTAEEL OTNV VIOYPEMTIKY €KTaidevon To padnua e AoOnTikng
Ayoync. Onog avagépetal, «o yevikdg okomdg ¢ dwackariog Tov Ewkactikdv oto Anpotikd
kot To ['vpvaoio eivan va yvopiost o padntg tig Ewaotikég Téyves, va epfabiverl oe avtég ko
VoL TIG AOANDGEL LECO, OO 1GOPPOTES dPACTNPLOTNTEG EPEVVAG Kol dnovpyiog Epymv, aALL Kot
HEGO amd TN YVAOON Kol TV KOTavONno™n TOL QUIVOUEVOD NG TEXVNG, MOTE va KoAlMepynOel wg

ONoVPYOS Kot ™G PLAGTEYVOG BeaTnC.

«H Téyvm elvar mpdspopo péco dabepotikng mpocéyyons g yvoons. H dabepatikdomra mg
eneEepyacio Kooy Bepatov pddnong kot ddackoriog TV Eikaostikdv 6e cuvOLaGUO e GALD
pafnuoto tov oxoAeiov mEPAAUPAVETOL OTOCONTOTE GTOV ETNCLO TPOYPUUUOTIGUO TOL
ponuatog tov Ewoaotikdv oe o éktaon 10% mepimov tov emowov IIpoypdppatog
SovdGV» . Emonuaiveror 0Tt 1 d100gpotikn Kot SEMGTNHOVIKY TPOGEYYIoT TG AloOnTikng
Aymyng cuvadeL e TIG 0pYES TV GVYYpOoveVY Bewplodv pnddnong kot kével ™ pdnomn eAKvoTiKn,

CLVEPYOTIKN Kol PLopoTiky).

M dtevpupév Kot oVOADTIKT S1I0GTOGT) TOL GKOTOL TOV HodnpaTog g Alentikng Aymyng, 1

omoia evumdpyel 6T SBEUATIKY Kot SIEMIGTNHOVIKT TPOGEYYIOT TNG SIVETOL MG KOAOVOMG:

¥ Kahovpn -Aviavomovrov Pave, AicOyrixi Aywyi, Abiva, EAAv, 1999.
% AIIZ ko AEIIIE, ®EK 303p/13-03-2003
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o H eleh0epm kot afiactn Ekepaon kdbe Tpocmmikol TPofANUOTIGHOV.

IAPYMA ONAZH

¢ H cuveldntonoinon t@v SuVvaToTTOV TOL ATOUOV GYETIKA TN XPOT TOV EIKACTIKMOV HECWV.
o H kaAMépyeia TV oioONcE®V Kot TOV OVTIANTTIKOV IKOVOTHTOV.

e H andxtnon yvocoemv kot del0TNTev Yoo OAN TNV LETEMELTA EXAyYEAUATIKT (o).

¢ O 01o10G 6TV £pguVa KoL TOV TEPAUATICUO.

e H gvepyomnoinon tov dnpovpytkdv Suvapemy yuo Ty Stoc@aion Kot tpom®dnomn g eEEMENS

KoL NG KoTa&imong TV aToUKOV evOloQepOVImV, KAMGE®V Kot deEI0TATOV.
¢ H evioyvon mg evasOnociog anévavtt ota mpdypoto Kot Tig LETOPOAES TOVG.

¢ H xowvovikonoinon péoa amd m cuvepyaTiKOTTO Kot TIC OHOOIKES KOl GLAAOYIKES spyacieg%.

Ao Tk Ayoyn Kot eiIkaoTiK Ogpameio: EMKAAOWYELS KO oNpUEia GVUVOEDTS

Apxketol omovdaiol Oepamevtés, Today®yol Kol KAAMTEXVEG £XOVV YPAWEL Yl TN OYXECT KO TIG
EMKAAVYELS OVALESH GTNV OLGONTIKY ay®YT| KOl TNV EIKAGTIKY| 68p(11t8i0t37. Avo givar ot faoctiég
my£ES and TG omoieg avadvOnke 1N ewacTiky| Oepameio, N GO TIKY aymYT| Kot 1 TPk, dnAadn
10 voookoueio o¢ mhaiclo voonheiag ko Ogpomeiog. H Margaret Naumburg, iddoxovtag
awonTiK oywy o€ ool pHE TPOPANUOTO CUUTEPIPOPES Kot  O1d@opa  YLYOAOYIKA
npoPAnpata, avakdivye Tig Oepanevtikég duvatotnteg g téxvng. O Andrian Hill avaxdAivye
11§ Oepamevtikég dvvatodtnteg e t€(VNG Coypaeilovtag katd T didpkeln TG VOonAeiog Tov

o010 voookopueio. To 1939 ot ywarpol tov vocoxoueiov avayvopilovtag kot ot idtot TAEOV Tig

% Kalouri-Antonopoulou Ourania, Rola i funkcja pedagogiczna dziela sztuki (Analiza psychologiczna i poznawcza
oraz oddzialywanie pedagogiczne dziela sztuki w muzeum), Plastyka i wychowanie, Varsovie, 1, 1995, 282.

37 Kramer Edith, Art Therapy and Art Education: Overlapping Functions, Art Education, 1980, 33(4), 16-17.

Kramer Edith, Art therapy in a children’s community: A study of art therapy in the treatment program of Wiltwyck
School for Boys, Springfiel, Charles C.Thomas, 1958.

26

Téyvn & Exnaidevon: Awdaxrticég kot [Tadaywyés npoceyyioeig 6to Xyoieio tov 210v audva



YMOYPTEIO MOAITIEMOY, MATAEIAE KAl @PHEKEYMATQN
INETITOYTO EKITAIAEYTIKHE INOAITIKHE

Bepamevtikég duvauelc e (oypaeikng téxvng, mpookdiecav tov Hill petd v amobepamneia

IAPYMA ONAZH

7 , ’ r ’ ’ ’ 38
TOV, Vo d104EEL Lwypapik] 6Tovg acheveig Tov cavatdplov Tov giye voonievdet kKat o 1610¢™ .

"Extote, N eikaotikn Oepaneio avantiydnke oe Wwitepn popoen Oepaneiag, n omoia £xet Eviovn
oyéon ue v ootk ayoyn, and v onoia kvping ekniyoace. H Elinor Ulman® mopoTNPEL
OYETIKOL OTL «0 AOYOG yI0. THV OVOTOPEVKTH OAANAOETIKGAVYY THS 1oONTIKNG aywyNS Kol THS
eiaotikng Oepaneiog Eykertan [...] oty otevy oyéon TV TEXVOV uE TIS avVaykeS TS eCeéng g
TpoowTIKOTHTOS. AvTh 1 YUOIK) GOVOETH eENYeEl YaTi N YpHon TS TEYVHS Umopel  va fonbioer
oty BOepameio twv ovvaicOnuoatikev — datopoywv koi vo. aviiotaQuicer TiG eALEIWELS THS

OVOTTTOENGY.

Méoa amnd tv 1otopio TG aueOnTikig ayoyng £xst katoderyBel OTL 1 GLUUETOYN O©F
KOAMTEYVIKEG OpaoTnploTnTEG Pondd GtV aVTIHETOTION TOV TPoPAnUdtemv coutepipopds. H
Judith Rubin ypdeet yopaxmmpiotikd 6t 1 ekaotikr Ogpameio ypnoyomotel to €KAGTIKA
EKQPOOTIKG PEGA Yo BEPOUTEVTIKOVS GKOTOVS, EVAD OO TNV GAAT TAEVLPA Ol EKTOOELTIKOT GTO
mAoiclo TG auoONTIKNG ay®yNg YPNOLUOTOOUV T KOAATEXVIKO HEGO Y10 TOVG GKOTOVG TNG

daoKaAlaG Kot TG pd@ncmgm.

H®g or eKTadeVTIKOL PTOPOvY VO eVIoYVooVV TIg BepamevTiKic mTALVPES TS Ao TIKNS

Ayoyc.

O1 Cathy Malchiodi ka1 Mariagnese Cattaneo oto apOpo tovg Creative process /therapeutic
process parallels and interfaces, smonuaivouv 0TL VIAPYOVY EYYEVAOS KOWVA OTOLXEIN AVAUESQ
oV otk ayoyn kKot v €kaoTiky Oepameio, to omoio a&tomotovviol Yo TOKiAovg

r 41 I r ’ I ’ 3
GTOYOVG . OplG}LSV(X OO AVTA TA KOVA GTOLYELA ELVAL :

1.01 ekmoudevtikol mpooeyyillovv v KoAMTEYVIKY O0Kacio, TG EUNEPIEC OAAL Kol TO

KOAMTEYVIKO £pYO e TEPLGGOTEPT] EVOLVAicOn o).

* Hill Andrian, 1945, op.cit.

% Ulman Ellinor, Art education for the emotionally disturbed, American Journal of Art Therapy, 30(3), 101, 1992.

“° Rubin Judith, Art therapy: An introduction, Phildelphia, Brunner/Mazel, 1999.

*! Malchiodi Cathy & Cattaneo Mariagnese, Creative process/therapeutic process: Parallels and interfaces, Art
Therapy,1988, 5(2), 52-58.
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2.01 exmondevTikol pmopoHv va cuvepyaloviot e TOVG OYOAKOVS YLYOAIYOLS, TOVG EIKOGTIKOVG
Oepamevtéc oe Projects 1 o€ TOPEUPACELS Y0 TV OVIWETOTION TOKIA®V TpoPfAnudtov, 6nmg
etvart 0 oyoMkog ekeoPiopdc ko 1 Pla, M ayoyn vysiog, To TPOPANUATO GUUTEPLPOPAS,

EMKOIVOVING Ko 01 LaBnolakég SVOKOATES.

H téyvn mpocpépet eVOAKTIKEG H1EE00VG YO0 TNV EKPPACT] TOV TOUOIDOV HE EOIKEG OVAYKES KO
avamnpiec, TNV VTOGTAPLEN TV OV £X0VV PLUDGEL TPOVUATIKEG EPTTELPiES, OTWOC O nékeuog‘lz,
n mpooeuyid, 1 etdyew®. O Cathy Malchiodi ko Mariagnese Cattaneo® mpoteivovv éva
LLOVTEAO TOL OPEVOG EMGNUAIVEL TOL KOO XOPOKTNPIOTIKA AVAUESH TNV etk aywyn Kot
™MV ootk Oepaneio Kot apetépov kabodnyel ToV EKTOdELTIKO Vo EVIGYVGEL Ta BepamevTiKg
YOPOKTNPIOTIKA Kot TG duvATOTNTEG TNG ouoHNTIKAG aymyng otnv Ta&n. XT0 HOVIEAO 0T

dwakpivovtal Ta akdAovba Tpio oTddI :

o. To otadio g Lovavrnong. TOUeova pe v avlpomiotikn yuyoloyia kot wiaitepa tn Oempia
tov Rollo May, o davBpwmnog kotd ) OMuovpyikn alAd Kot TNV OEpOmEVTIKY EIKOGTIKY
ddKacion TPOCEPYETAL GE L0 GLVAVINGT UE TO TPoPANUaTO, TIG 106€G, TO EUMOOLN, TIG
K(X‘C(XG’CdGSLg45. Méoa and avt T cvvavinon yevviétor 1o £pyo téxvng. O pobntg péca and
TNV KOAMTEYVIKY] S1001KAGio OEGUEVETAL GE 0. ONUIOVPYIKT GLVAVINGT OAAG Kot avalntnon
Moewv kot 01e£0dwv g mpoPAnpata. EmmAiéov katd ) dnpovpykn KoaAATeyvikn dtodikacio,
0TO HAOMUO TOV KOAMTEXVIKOV, O HoONTNG €xel TN SuvatoTNTo Vo, EKQPPAGEL AEKTIKA OGO
aoHAveTal Kol OKEQTETOL OMEVOVTL GE GLTO OV ONUIOVPYNGCE, N AVTIIGTPOPO VO, EKPPACEL
EIKOOTIKG OG0 OV UTOPOVV AEKTIKG VL EKQPACTOVV. AKOUN, UTopel va TpoPel o o ooBnTikn

amotiunon kot aflohdynon Tov €pyov TOv, OTOWXEI0 TO OmOio TPOAYEL TNV KPLTIKN Kol

ONUOVPYIKT OKEYM.

*2 Tolfree David, Restoring playfulness: different approaches to assisting children who are psychologically affected
by war or displacement, Stockholm, Radda Barnen/ Save the Children Sweden ,1996.

** Rousseau Cecile, Drapeau Aline, Lacroix Louise , Bagilishya Deogratias & Heusch Nicole, Evaluation of a
classroom program of creative expression workshops for refugee and immigrant children, Journal of Child
Psychology and Psychiatry,2005, 46(2), 180-185.

* Malchiodi Cathy & Cattaneo Mariagnese,op.cit.

* May Rollo, The courage to create, N.York, WW Norton & Company, 1994.
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L. To owdoio e Amodounons. Katd 1o 6Tdd10 0To VEEC LOPPEG EVOPAOTG KO KOTOVONONG TOV

IAPYMA ONAZH

KOGHOL TNG eumepiag, TOV 10e®V Kot TV mpoPfAnudtov avadvovtotr. O pabnme apyiler va
CULVEIONTOTOLEL TOVE TEPLOPICUOVS GTN OKEWYT], TAL GLVOLGOHNUATIKA TOV EUTOLN, Kot dECUEVETOL
o€ U ddkosion ovaTTVENG VEOV apy®v Kol 10edv. H dadikacia g amoddunong oty
awoONTIK aymyn kot TV ekaotikn Bepameio Eedumdmveror mapdiinio pe v Evopén tov

EMOUEVOL GTASI0V TNG AVASOUNONG KOl TNG OTOPTIWONC.

y. To owdoio s Avadounons. Méoo, amd v ONTIKY £KQEPOGCT TO GTOUO OTEAEVOEPDOVETAL KoL
Kivnromoteitar o€ véeg avalntnoels, gvopdoelg kol mbeitor oty mapoaywyn véwv wedv. Ot
KOAMTEYVES YPNOYLOTOLOVV TNV EVOPOCT] Y10 VO SNUOVPYNGOVY VEEG KOAMTEXVIKEG LOPPES GTN
0éon oOowv &yovv amodounbei. To Atopo KATOANYEL OTNV OVASIOPYAVOGCT TETOONGEWYV,

OTAGEWMV, LOPPDV GUUTEPLPOPAS MG CLVETELN AVTNG TNG GTUOIUKNG nopsiag46.
OepoamevTikéc mAgvpéc TS AtoOnTIK g Ayoyg

O Viktor Lowenfeld oto apbpo tov Therapeutic Aspects of art education, vrootnpilel 6tL 0
ootk ayoyn kot €Kotepo 1 dackoAMa TG TéxvNg £xel BepamevTiKég SGTAGES Ko
aokel OeTikn avTioTafoTiKn) enidpacT ot Todld mov avtipeTonilovy coPfapd mpofAnuota,
Omwg eivor To TSI e EOTKES ow(inng. H a1cOntikn aywyn mepropilel v amopdvmon tovg
Kol TOPEYEL TOAAATAES KOWVMVIKOTOMTIKEG EUTELPIEG, e OTOYXO TNV OAOTAELPT OVATTLEN TNG
TPOCOTIKOTNTAG TOVG G HOPPN EVOLVAUW®ONG ATEVOVTL OTIG EAAEIYEIS KOU TA KEVA TNG
avamtuéng kot g aymyns. H d1dackaiio tng téxvng eEummpetel moAlamAovc oKomovs, Kotd Tov

Elliot Eisner, peta&o tov omoiwv givat:

-H xodAiépyeta g avtiinyng kot g oot Tikng Katavonons Tov KOGLOL Kol TOV ovOpOTIveov

EUTELPLOV.

-H enelepyosia tov ocvvaicOnudtov, tov Popdtov kKot TV 10e®vV pe oTtdOY0  TOV

LETAGYNUOTIGHO TOVG,.

“® Malchiodi Cathy & Cattaneo Mariagnese,op.cit.
*" Lowenfeld Victor, Therapeutic aspects of art education, American journal of art therapy,1987, 25(4), 112-146.
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2TErH

IAPYMA ONAZH

-O emovoampocsol0pIoHOG TG OYEOTG AVAUESH GTOV TOMTIGHO Kol TNV KOAMTEYVIKT Onpiovpyia.

Téco 0 ekmadevTIKOG OG0 Kol 0 EKOCTIKOG OepamenTng oLYVA KATO TNV EKACTIKY,
OpPaCTNPLOTNTO EPYOVTAL AVTILETMTOL LE TNV U TEYVN, TNV OVTI-TEXVI KOl [E EKONADMGELS TOV
GLVIGTOVV TTPAOPOLEG LOPPES EKPPOONS TPV aKOun AdBovv Kdmola aieOntikn popen, kabmg to
ool SlEPEVVA TN YPNOT TOV VAMK®V KOl TEWPOUOTICETON e avTh. AKOUT, YOOTIKEC EKONADCELS
Kot oTEPEdTLTTA GYESLL EpYovTal Vo TpoaTefodv o€ 650 UTOPEL VO GUVAVTHGEL TNV EUTELPIA TOV
oVTA 1060 0 EKTOSEVTIKOC 000 Kot 0 Oepamevtic™. v ewkaotiky Oepaneio divetar Aydtepn
EUPAOT) 6TV AVATTTLEY KOAMTEYVIKOV O£EIOTATOV KOl TEPIGGOTEPO GTN ONLOVPYIKY| EKOPOOT

KoL TNV gvioyvon g dlepyaciog g LETOLGImONG 9,

EvouvvaureOntikny Xvlntnon pe tovg MoOnTtég oyeTikd pe 10 IKOOTIKA £pya Tovg: Mo

Evoiloxtuc) [pocéyyion

2g aUTN TNV TPOCEYYION O EKTALOEVTIKOG TPOSTOOEL Vo dDGEL BEPATEVTIKES TPOEKTACELS GTNV
EWKOOTIKN Oladikacio péca amd tnv cvlTnon He TOLg HoONTEG KOl TNV EVOLVOICONTIKY
KaTavonom tov £pyov tovs. O gkmaidevtikdg vlappiHivel Tovg pabntég va PAncovy yia to B€ua
TOL €PYOL TOVG, TOV TPOTO TPOGEYYIGTG TOV, YWPiG 0 1d10¢ va Tpoomabel va TpoPdAiet Tig O1KEG

TOV £pUNVEIEG 1] EKTYUNGCELS Y1 TO £pY0 TOL o).

Avt 1 emKovovia e Toug HaBNTES amotedel Kot o ONHOVTIKY £VOEIEN EVOLAPEPOVTOG Y10, TNV
gpyoacio Tov pabntdv Kot mopdAinio pol Lopen avayvopiong g a&iog Tov GToYuGHOoD, TOV
cuvalcONUATOV, TOV TPOPANUATICU®V TOVS, £TGL OTMC OVTE eKEPALOVTOL GTNV KOAALTEXVIKN

onpovpyia.

210 S1GAOYO TOV OVOTTUGCETAL LLE TOV HaBNTN Kot TO €1KaoTiKO €pyo ot Peggy Dunn-Snow ko

Georgette D'Amelio®® dwpivovy tpia enineda:

*® Kramer Edith, op.cit.

*° Kramer Edith, op.cit.

%0 Dunn-Snow Peggy & D'Amelio Georgette, How art teachers can enhance art making as a therapeutic experience:
Aurt therapy and art education, Art Education, 2000, 53(3), 46-54.
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2TEMH

IAPYMA ONAZH

1.To gupavés erimeoo, Katd T0 0moio yivetal meptypapn 0cmv glval AUECH TPOCITA, TO EIKOCTIKO

£PYO0 KO T YOPOKTNPLOTIKA TOV.

2.To 2vvelpuro emimedo, GMOV LE APOPUN TO £PY0 TOL UAONT OLEPELVMVTOL Ol GLUVEIPUOL TTOV

evogyouévmg oyetiCovtan pe ta dvelpa, Tig embopieg Kot to cuvousHnuaTa Tov.

3.To AovBavov n Adnio emimedo, OMOL, Ge OVTO TO €mMiNedO OSWAGYOVL, €vag EKAGTIKOG
Oepanevtg Oa depevvovce mepleydueva Tov acvvedNTov kot Bo oyediale avrtioToryeg
TOPEUPACELS, EVAD 0 EKTOOEVLTIKOC LITOPEL amAd Vo amevhOVEL EPMTAUATO KOt VO ETOIOEEL ot
ou{NoN ECTIOGUEVT] OTNV EVOLVALGOHNTIKY] KOTOVONOT £XOVTaS MG 6TOY0 TNV emdiwén g

QVTOYVOGLOG.

Ot Peggy Dunn-Snow ka1 Georgette D'Amelio avayvopilovov 01t LIAPYOLV GPKETE KOWVA
onueio oavapeco otic mopsuPaosic evoc kaoTIKOV Ogpament Kol €VOG  EKTOOEVTIKOD
a1eONTIKng aywyne. Qotdco, Ba mpémetl va onpembel 6TL 1] GLGTNUATIKY EIKACTIKY] BEPATEVTIKN
napéuPacn mpoimoBETEL E101KN EKMAIOELON, He GAAL AOYLOL LTAPYOLV CNUOVTIKEG JLUPOPES

AVALESH GE OTEC TIC 000 E0IKOTNTEC, Ol 0OTOoleg TPEmeL va AapfavovTon 1)71:0\|!T|5 .
O EIKOOTIKEG TEYVES 6TV EMIAVOT GUYKPOVGEMYV OTNV TAEN

H aioOntucn ayoyn aAhd kot 1 eooTtikn Bepameio xpnoLOTOIOVVTOL Y10 TNV OVTILETOTICT) TV

, . . , . 52
GLYKPOVGEMV 6TO TEPPAALOV TG TAENS Kot TOV GYOAEIOL YEVIKOTEPQL.

Ot ovykpovoelg eivarl apKeTd cLYVO EOIVOUEVO GTO GYOAEID, TN GYOAIKY| TAEN KoL OTIC NUEPES
LG, UTOpEl Vo eKONAMVOVTIOL OTO EMIMENO T®V OUMPOCHOTIKAOV CYECEWV 1| G OLOLOOKO
’ , , , I 53 J o ’ .
eminedo, OnAad cvykpovselg Leta&h opddmv™. I'a 10 Adyo avtd &govv avarntuyBel oe apkeTég

, , , , , , 54
YOPES  TPOYPAUUATO EKTAIOEVONG TOV TOWIOV GTNV OVIWLETOTION TOV cvykpovcewv . H

> Dunn-Snow Peggy & D'Amelio Georgette, op.cit.

°2 Wadeson Harriet & Wirtz Gail, The hockey/art alliance, Art Therapy: Journal of the American Art Therapy
Association, 2005, 22(3), 155-160.

> Bodine Richard & Crawford Donna, The Handbook of Conflict Resolution Education. A Guide to Building
Quality Programs in Schools, Jossey-Bass Inc., Publishers, San Francisco, 1998.

**Johnson David & Johnson Roger, Conflict resolution and peer mediation programs in elementary and secondary
schools: A review of the research,Review of Educational Research, 1996, 66(4), 459-506 .
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OUEPIKOVIKY] €TOUPIOL YO TNV OVIIHETOMION TOV GLYKPOVGEMV GLVIOTH TNV O1d0cKaAio
OTPATNYIKOV KOl TNV TOPOYN HOONCLOKOV EUTEPUOV Yo, TNV EMIALGTN GLYKPOVCEWMV GE

GUVLAGHO HE TN XPTOT] CUVEPYOTIKAOVY HeBOd®V adnonc .

210 TPOYPAUUATO  EKTOIOELONG YO TNV  EMIAVON TV GLYKPOVCEMV GNUOVIIKO POAO
SwdpopotiCel M E100Y®YN EIKOCTIKOV OPOCTNPLOTHTOV, OPUUATIKOV TOVIOIMV KOl TOL
ToyVIOo0 POA®V, NG OMWOVPYIKNAG YPOENS Kot GAA®mV popeav téyvne. Ilpog avthy v
Katevbvvon yoo v emiALoN TOV GLYKPOVCE®MY GTO GYoAeio a&lomolovvtal SpacTnPloTNTEG

a1oONTIKNG aymy”Ng Kot TeVIKES 1 LEBOOOL TOV TPOEPYOVTAL OO TNV EIKACTIKN 98pan8ia56.

O eikaotikég opaostnpotTeg fonbodv Tov pabnti vo Katovoncel ta aitiol Tng GVYKPOVoNG, Vo
avamtOéel 0e&l0TNTES OVTILETOTIONG, OAAG Kol ETIALONG TOV GLYKPOVLGE®V UE ONUOLPYIKO
TpOT0. Mg GAAa AOYL0, Ol EIKOCTIKEG TEYVES TAPEYOLV T SLVATOTNTO Y10 0 GLVOICONUATIKY
eKTOLOEVOT), OAAGL KOL Y10 AVOGTOYUGUO EMAVE GTIS avBpamves oyéoels. EmmAéov, ot pabntég
Bonbovvtar vo KaTavocovy TNV TOATAOKOTNTO HlaG GOYKPOLONS KOl VO 0E0MOcouY
evkapieg kol dvvotdtTeg Y TV EMIALON TOLVG HEGO OO  EKOOTIKEG  ONUIOVPYIKES
8p0ccsrnptérnrsg58, Ot ewcaotkol Oepamevtég OAAG Kol 01 EKTOOEVTIKOL Elvol OpKETE ELEMKTOL
oV ONUIoVPYiR SEMGTNUOVIKOV 1 OOKOAMTEYVIKOV TPOYPOUUATOV ECTIOCUEVOV OTNV
ekmaidevon 1N TNV AVIWETOMON TV ovykpovcewv. H téyvn Ponbd oty evepyomoinon
OAOKANPNG TNG OYOMKNG TAENG KOU TNG OYOAIKNG KOWOTNTOS Yo TNV OVIYETOTION TOV
OLYKPOVGE®V, EVA TAPAAANA0 0ALALEL TO KA Kot TNV aTOGPOIp otV TAEN, E10GYOVTOS TNV
Katavonon, v evouvaictnon Kot to 6efacHd 6Tovg GAAOVG Kot ONHovpymvTag o aictnon

. 59 . , ,
ACQPUAENG, OTTOPAITNTY OTNV EKTOOEVLTIKNY SLOOIKAGIL.

% https://www.imis100us2.com/ , 9/2015.

*® Bush Janet, The development of school art therapy in Dade county public schools: Implications for future
change,Art Therapy: Journal of the American Art Therapy Association,1997, 14(1),9-14.

*'Bickmore Kathy, Elementary curriculum about conflict resolution: Can children handle global politics? Theory
and Research in Social Education, 1999, 27(1), 45-69.

*% Bush Janet,op.cit.

% Henley David, Expressive arts therapy as alternative education: Devising a therapeutic curriculum, Art Therapy,
1997, 14(1), 15-22.
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Yyoik Exkaotkn Oeponeio

IAPYMA ONAZH

Mo Wwitepn eEedikevon ¢ ewaotikng Oepameiog €xer avadvbel TG teElevtaieg TPELg
OEKOETIEC, OTNV ANEPIKN Kol GE OPIOUEVEG YDPEG TG Evpdmng, n Xyoiwkn Ewaotiky Oepaneia.
H epappoyn ¢ ewaotikny Oepameiog omnv ekmaidevon €xel pokpd npo'icropiaBo, KabmOec M
aoONTIKY aymyn, T0 GYOAEl0 Kol TO VOGOKOUEIO €ival ol y®MPol 6Tovg omoiovg yevvhionke n
ewootikn Oepaneio. H Apepucdvikn Etapio Etkaotikng ®8p0msiag61, Bewpel 0TI TpOKELTOL VIO
po Eexmploty €EE10IKEVOT), GTNV OTTOIN O EIKAGTIKOG OEpameVTAG, TPETEL VO EYEL, EKTOC OO TNV
ekmaidevon oy Kootk Oepameia kot oviictoyn modayoyikn katdption. H ewootikn
Oepaneio tetver va epapuoletor Kot vo xpnollomoleital 610 GYoAEl0, ®G AmOTEAECUA VO
EVPVTEPMOV TACEWV Ol OmMOoileg €ivorl 1 TOPOYN VANPECIOV WYLYIKNG VYEIOG GTO YDOPO 1TNG
smaiéisucngez KOL 1 EQPOPUOYN TOV Oepameldv HEG® NG TEYVNG GTO YDPO TNG SKnaiﬁsvcng63.
2apac 1 devtepn avtr| thomn Bo propovoe icmg kaveig va mapotnpnoel 0t givol TposkTaon 1

e€e1dlKeLON NG TPMTNG KoL YEVIKOTEPTG TAOTG, EVTOG TNG OTOTNG KOTA Lol EVvolo EVTAGGETAL.

Ot Boowoi otoyor g XyxoAikng Ewaotwkng Oepamneiag, Onwg mpoodiopilovior amd tnv

Apepikavikn Etapio Ewkaotikng Ogpaneiog etvo :

A. H dwyvootikny aliodoynon t@v woyoloyik@v AEITovpyiov, e TPOCOTIKOTHTOS KOl THS

KOIVWVIKNG KOl G0VOIGONUOTIKNS avOmToénG TOD TOo100.

B. H mpolnyn uéom te onuiovpyiog mpoypouieTmy Lo TV EVIUEPMTY, TNV E0ALoONTOTOINON Kol

0 OLOUOPPOTH TTACEDY YOPO OTTO TPOPANUOTO. WOYIKNG KOI COUATIKNS DYELOG.

I H Oepamevtixn oviiuetomion oovoiocOnuotikav olatapoy@v, OVCKOAIDV TPOGOPUOYIS KOl

uabnone.

% D'Amico Viktor, Art Therapy in Education, The Bulletin of the Museum of Modern Art,1943, 10(3), 9-12.

® http://arttherapy.org/, 09/2015.

%2 prout Susan & Prout Thompson, A meta-analysis of school-based studies of counseling and psychotherapy: An
update, Journal of School Psychology, 1998, 36(2), 121-136.

% Karkou Vicky, Arts therapies in schools: Research and practice, London, Jessica Kingsley Publishers, 2010.
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2TErH

IAPYMA ONAZH

A. H evovovoumwon twv uodntav, tmv eKTolosevTIKOV KOl TV YOVEDY UECW EKTOIOEVTIKMYV KOl
ETUOPPOTIKAOV  TPOYPOUUCTOV TOD  OLOPYAVAOVODY KOI DAOTOIODV 01 GYOMKOL EKOGTIKOL
Oepamevtés. Kopiwg o1 eikootixol Ospamevtés vmwootnpilovy 1008 YOVEIS Kol TOUS EKTOLOEVTIKODS

0TO POLO TOVG, OTNV TEPITTWTH QVTH.

E. Micoywyn epevvav ue otoyo v mpowbnon e EXIOTHUOVIKNS YVWOONS VIO, TO OOl KO1 TIG

H ’ ’ ’ 64
EPATEVTIKES OLOTTAOEIS TIG TEXVHS .

H ewootikny Oepameio pe moudid sivor €vog topéoc pe peydin mopddoorn Kol TEKUNPLOUEVN
arotedeopatikoétro. H ewaotikny Ogpaneio ypnoponoteiton og popen mapépPacns yo v
TPOMYN NG GYOMKNG Sppong, TNV OVIIUETOMOT TPORANUATOV €MOO0NG, OLGKOAMV
TPOCUPUOYNG OTO GYOAELD KOL TNV OIKOYEVELD, TNV EVIGYVOT UG 0OEVTIKNG Kot OETIKNG oYéong

LLE TOV E0VTO KO TOVG dMongﬁs.
H ovppovievtikng péoom téxvng

‘Hon amd 1t dexoetio tov 1970, éxer apyioet vo ypnoylomoleitor Kol vo GLYKPOTEITOL T
GUUPOVAEVLTIKT HEGH TNG réxvng%, EVO aVaPOPES YLl TN (PNOT TNG TEXVNG OTN GCLUPOVAELTIKTY)
Kataypbeovior and t dekaetio tov 1950. H cvppovievtikny pécm tng téxvng 6to oYOAKO
neptPaAlov €xetl apyioel va epapuoletor and morrovs cuppfovrovg mov epydlovial 6to TAaiclo
10V oyoieiov. H cuvelopopd ¢ cupouAenTikig lvat GNUOVTIKT, OIEVKOADVEL TV PLGLOAOYIKN
avamTuEn Kol TNV KOWVOVIKOTOINGN, TNV EVOOUATOON TOV ToudldV 6To TEPBIALOV TOL
oyoleiov, evd evioyvEL TN oGOVOESN TOV TOUOOD HE TIG KOWMVIKEG KOU TIG OKOOMMUOIKES,

poONnclokég dadtKacieg Tov Gxoksiovm. H ewootikn téyvn Pondd oty owodounon g

® Toépyag Nikdroog, Oeparevtiréc mpooeyyioeis péow e Téyvng, ABYva, Tomog, 2014.

® Rosal Marcia, McCulloch-Vislisel Sue & Neece Susan, Keeping students in school: An art therapy program to
benefit ninth-grade students, Art Therapy,1997, 14(1), 30-36.

% Korovpn Ovpavia, Toépyac Nucoroog kot Mrdtov Avaotacio, Tupufovievtichi péom tépvne oty Exraidevon:
HOPPN GLALOYIKTG Kol cuvepYaTikNg dpdons. Xto A.Kvpuakidng, N. Toayyopidov, Z. Zvpenvidsov, K.Mabdpov, A.
Yvpeov, E.Otidko & 1. HAla, Mnpoota ong Exmoudevnixés Ipo(o)kinoeis: Ano wy Oéon kor v aviifeon oty
ovvBeon, Ilpaxtixa 13ov 2vvedpiov Ioidaywyixne Etapeiog Kdmpov (66.105-114), Agvkwoio, [Movemotipo
Kompov, 2014.

%7 Sutherland Judy, Waldman Gwenn & Collins Caroly, op.cit.
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OYOMKNG KOWOTNTOC, d1evphivel Ta Opla TG TapEpPaong péca amd Tn OlEPELYNOT TOV OTTIKOV

, , , . 68
LETOPOPDV KOl TOV PIAOGOPIKMV KO TPALYLOTIKOV TPOEKTAGEWDY TOVG .

H oupfovlevtikiy péom e TévNe SVUPBEAREL GTIV OIKOSOUNGT MOC BETIKAG EIKOVOC £0VTOD®
Kol 0T OpOpe®OoN €VOG TAEYUOTOC TPOCTUTEVTIKAOV TUPUYOVI®OV YloL TO TOOLE KOl TOVG
epnpouvg mov STPEYOLV LYNAO KIVOLVO VO EKONADGOVY YOYIKEG dtaTapayEG 1 Tapafotikn
cuwtspt(popdm. ApKeETA OoYOAElDl OTOV KOGHO £XOLV OVOTTOUEEL TPOYPAULOTA GUUBOVAEVTIKG,
oplopéva amd To omoio QoprOlovTal 6To EMIMEDO TG GYOMKNG TAENG, L apkeTd VYNAS Boduo
emrvyiog, Kabdg emavEavouy Ty avlekTIKOTNTO TOV HoNTOV 68 avTiEoeg GLVONKES, GTO GTPEG

N 0TV £PYOVTOL AVTIHETOTOL PLE TPUVUATIKEG EUTELPIEC.

H téyvn otv mtpdinyn

Ot KOAMTEYVEG, Ol EKTALOELTIKOL KOl Ol EKAOTIKOL Bgpamevtéc ocuvepyalovtar oe ddpopa
TPOYPALLOTO TPOKEUEVOL VO TPOCPEPOVY VANPESGIES TPOANYNG, GTOV TOUEN TNG EKTAIOELONC,
g VYElNG, Kot 610 TAIGLO JapOp®V dPACEDY GTNV KOlVéTnT(X71. O ohvdeopog avapesa otny
KOAAMTEYVIKT OMpovpyia Kot v vyeia, Bewpeiton 6Tt givon pia 1d1aitepn KOwwvikn dodtkaocia,
N omoia mpémel va usksrnesin.

2t Biproypagio dwakpivel kaveig Eva peyGAo €0pog dpAGE®V OV APOPOVV TNV TPOANYN UE

Baon TIC EKOOTIKES TEYVES KoL TNV EIKAGTIKN Bepameio, optopéveg amd Tig omoieg tvan :

1. Kodteyvikd kovmvikd projects mov £xovv og 6toyo T PEATIOoN TV KOWOVIKOV GYECEMV,

OV UE TN GEPA TOVS EMOPOVV OBeTiKE 6TV LYeia Kot TNV TOpeia TS AVATTLENS TOVL OTOHOV.

2. Ilpoypaupoto oo omoic arocKonmovy otnv PEATion TG eunuepiog TV atOp®V  péca amd

KOAAMTEYVIKEG KO ONULIOVPYIKEG OPACTNPLOTNTEG.

% Knill Paolo, Levine Ellen & Levine Stephen, Principles and practice of expressive arts therapy: Toward a
therapeutic aesthetics, London, Jessica Kingsley Publishers, 2005.

% Tibbetts Terry & Stone Beth, Short-term art therapy with seriously emotionally disturbed adolescents, The Arts in
Psychotherapy, 1990, 17(2), 139-146.

" Kahn Beverly, Art therapy with adolescents: Making it work for school counselors, Professional School
Counseling,1999, 2(4), 291-298.

™ Randall Paula, Art works! Prevention programs for youth and communities, Rockville, DIANE Publishing,1977.
"2 phillips Robin, Arts, health and well-being ,London, The Nuffield Trust,2002.
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2TEMH

IAPYMA ONAZH

3. [Ipoypdupato mov €6TIALOVTOL TNV EVIGYLON TOV VANPECSLOV LYEIOG 68 KPIGILES KOTAGTACELG

OTIG OTOLEC Ol VANPEGIES SEV UTOPOVV VOl AVTOTOKPLOOVV.

4. TIpoypaupato TpOANYNG o1V KOwoTNTa T0. 07oie amoPAETOVY 6TV TPOo®ONoN UNvuUdTOV
OYETIKA [e TNV VYEl, TIG aVOPOTIVEG GYEGEIS KoLl TNV KOWMVIKY avnuspi(x73. [ToAb vymAdg elvon
0 OEIKTNG OMOTEAEGLATIKOTNTOS TV TPOYPOUUAT®V Yo TNV TPOANYT TNG OYOALKNG 51(1pp01’]g74

. , , SN ¢
KL TNV OVTIETOMION TOL 6YOAMKOD KQOPLoROD Kot Tng Blog .

Ot Linda Charmaraman kot Georgia Hall”® avagépovv 011 To. Tpoypappate avtd 6Toxedovy
omv KoAAEpyelo deElottov emkowvoviag, emilvong mpofAnudtov kKot v evioyvon g
GUUUETOYNG TOV LOONTAOV GTIG EKTALOEVTIKEG KOl KOWMVIKEG O1001KOGIEG TOV GYOAEloV GAAG Ko
MV KaThpTIon Kot emuope®on Tov ekmondevtikod mpocomikov. H Milbrey McLaughlin
wapatnpel 6Tl M TEQVN KOl O TOMTIGUOG, GE TMPOYPAUUOTO GTO TAAIGIO TNG KOwOTNnTog ,
SOLOPOAOVOLY 0L ATHOCPOLPO TOV EMOPA EVEPYETIKA GE ATOMO KOl OUAOES VYNAOD KIvOHVOv,
OV TPOEPYOVIOL OO YOUNAGL KOW®OVIKA otkovoulkd otpopota. H téyvn cvpPdiier ot
BeAitimon g emidoong TV pHanTOV, TNV KAAMEPYEWD TOV ONUIOVPYIKAOV SUVATOTHTOV TOV
paOnTdVv, T cCLUPETOYT OYL LOVOV GTIC LoONCLaKES OAAG KOt TIC KOWVMVIKEG OpOCTNPLOTNTES TOV

o(OAElOL.

Movoscionadaymyikn, AtoOntikny Ayoyn ko Ewkaotikn Ogpongia: éva avadvopevo meoio

ONUIoVPYIKOV d1aAdYOoV

INUOVTIKT TPOEKTOCT TOV O0AOYOL Kol €va, aKOUN onueio dnMovpylkng cvuvavinong eivor

ovvdeon avdpeco otn TNV ocONTIKA oyw®yn, TN HOVCEOTOOOYMYIKY KOl TNV E€KOCTIKN

™ Noemi Avila , Ana Orellana, Marta G. Cano, Noelia Antlinez y Dolores Claver, op.cit.

™ Charmaraman Linda & Hall Georgia, School dropout prevention: What arts-based community and out-of-school-
time programs can contribute, New Directions For Youth Development, 2011, S1, 9-27.

™ Toépyag Nikoraog, Mrdtov Avaotacio & Aviovomovrov Alikn, H téyvn kot ot Squiovpyticéc SpactnploTnTeg
oV TPOANYN Kol OVTILET®TION Tov GYoAkol ekpoficuov (Bullying): Kputikh emokdnnon Piproypagiog kot
Sathmwon apydv kol tpotdoemy. Xto I1. ZaAiyog & X. AkeBiloc, To Parvouevo tov Expofiouod aro Xyoiiko kou
Mwadiktoarxo mepiforiov: Me to PAsuuo otn EvpornIlpaxtikd lov Emotnuovikod 2vvedpiov tov Evpwmaikod
Aixtdov kazo. tov Zyolikod Expofiouod (6eh.592-611), Abnva, To Xapdysro tov [odov, 2015.

’® Charmaraman, Linda & Georgia Hall, op.cit.

"McLaughlin Milbrey, Community counts: How youth organizations matter for youth development, Washington,
DC, Public Education Network, 2000.
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Ospansia78. H evoopdtoon ¢ ewaotikig Oepomeiog kol Tov OepamevtikdVv EIKACTIKMOV

IAPYMA ONAZH

OpPaCTNPOTHTOV GE Hovoein, av Kol eAdylota £xel epevvndel, £xel  apyicel va amaoyoAel v
EMIGTNUOVIKY| KOlVéTn’E()L79. H eniokeyn og éva povoeio téyvng Kot  Béaon Epymv T€xvng g o
Oepamevtikn) SpacTNPOTNTE, OC HOPPN EVOLVAUM®ONG Kol GVIANGONG 1KOVOTOINoNG Yo To
dtou(xso. H mpaxtikn ovth cuvoéetorl e v avamtuén vanpecidv Yoyikng vyeiog o€ douég Kot
Chvee e kadnuepvic avBpodmvng epmepioc™. H ohveon g eaotikhc Oepanciog pe v
LOVGEIOTOLO0YMYIKT), GUVOOELETOL OO TNV XPNON Kot GAA®V HOpPP®V TEYVNG OTMG £ivol o
KIVNUATOYPAPog, N ¢oToypapia, 1 moinon kot  Aoyoteyvia, 1 LOVGIKT, 1 TéYVN ToL PBivieo kot

SNUOVPYIKH YPaPr.

H évtaén tov ekooTikeov 0epamenTik®v  SpacTnploTiTOV OT0 TPOYPOUUUATO KOl  TIC
JPACTNPLOTNTES TV HOVGEI®MV OTOTEAEL oL TPOKANGT Y10 AVATTVEN TV SPUCTNPIOTHTOV TOV
LOVGEI®V KOl SIEDPLVOT TOV ATOJEKTAOV TNG EKACTIKNG Bepamneiog kot cuppfovievtikng. Méca
O€ 0TI TNV TPOOTTIKT), OPYOVAOVOVTAL Kot EKOEGEIS BepamenTikng € vng mov amevBhvovtol o

o . 2
TUdLG, EVAMKES KOL OIKOYEVELES 2.

H ewootikn Oepameio péow g ovlevéng g HE TNV HOVCEIOMOONYMYIKT TPOSAAUPAVEL
OlOTAGEL OG KOWOTIKNG  EWKOCTIKNG Ospomsmucﬁg83 napépuPacng 1M HOg  KOWOTIKNG
TodAYOYIKNG Opdong. 26tdc0, 6TV Tapovca (Aot OAES AVTES Ol TPOoTADEIES KIVOOVTOL GTO
EMIMESO TOV KOUVOTOH®V  dpdoewv mov cuviniwg oxeddlovVTal Kol TPAYUATOTOOVVTIOL GTO
EMIMEDD TAOTIKOV EPELVNTIKOV TPOYPOUUAT®V. O ETOPEANG OVTOC GLVOLOGUOS EIKACTIKNG
Oepamneiog, acONTIKNG y®YNG Kol LOVGEIOTAOAYMYIKNG TapEYXEL TPOGPAOT| OE EKTALOEVTIKEG,

OepamenTIKéG, KOAMTEYVIKEG OpaoTNPLOTNTEG € dTopa Tov E£Yovv avommpieg, TEAOOV VIO

8 Colbert Susannah, Cooke Anne, Camic Paul & Springham Neil, The art-gallery as a resource for recovery for
people who have experienced psychosis, The Arts in Psychotherapy,2013, 40(2), 250-256.

® peacock Karen, Museum education and art therapy: Exploring an innovative partnership, Art Therapy, 2012,
29(3), 133-137.

8 Roberts Samantha, Camic Paul & Springham Neil, New roles for art galleries: Art-viewing as a community
intervention for family carers of people with mental health problems, Arts & Health,2011, 3(2), 146-159.

8 |evine Murray, Perkins Douglas & Perkins David, Principles of community psychology: Perspectives and
applications, New York, Oxford University Press, 2005.

8 Silverman Lois , Johnny showed us the butterflies: The museum as a family therapy tool, Marriage & family
review, 1989, 13(3-4), 131-150.

8 Salom Andree, Reinventing the setting: Art therapy in museums, The Arts in Psychotherapy, 2011, 38(2), 81-85.
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Kpatnon, eival puAOKIoCUEVOL NN N dpépovy wg mpog Vv Bpnokeia, v eBvikn mpoéievon

IAPYMA ONAZH

Kol GAADL YOPOKTNPLOTIKE, SlevkoAvvovtag tnv €viaén Kot v adénon TG KOW®VIKNAG

GUUUETOYNG rovg85.
YopTEPACNOT,

H ovppor g aoOntikng ayoyng kot g téyxvng ot (on tov moduwv sivol e&opetikd
TOADTIUN, OTI®G JElYVOVV HEAETEG Kol EPEVVEG GE OAOV TOV K(’)Gu086. Ot Ewaotikég té€yveg pmopet
Vo xpNoHoToIn0ovV MG HOPPT EKTAIOEVONG, TPOCOTIKNG AVATTLENS Kot EVOLVAUMGNS Y10 TOVG
LaONTEG, TOVG EKMALOEVTIKOVS, TOVLG YOVELG Kot YevikoTepa Yo KaOe dvBpwmo. Enpavtikn givol
emiong n cvuPoAn TOVG GTNV EMTELEN TG KOWOVIKNG sunuspiag87, TNV €VIGYLON NG YUYIKNG

AVOEKTIKOTNTOG KOL TNV TPOANYT| GTOV TOUEN TNG WYUYIKNG Dysiag88.

Néeg tdoeic kataypdeovtal yio TV a&lomoinon Tewv 0epamevTiK®V SUGTACEMY TG EIKAGTIKNG
aY®OYNG, EXEWON N TEYVN UTOPEL VAL GUUPAAAEL GTNV KAADYT TOV OVOYKOV TOV IOV KOTE TNV
nopela avdmtuéng tovg. e auty v dmoymn Oo pmopovoe va mpocBicel Kavel kot Tig
dvvaTdtnTeG OV £)EL M 1010 M TEYXVYM Yo TV emitevén g Bepamevtikng ahloyng. g éva Pabud n
ootk ayoyn kKot n TEvn and puovn rng89 umopel va €xel avtiotabuotikd Oepamevtikd
amoteAéopato. Mmopel pe GAla A0yl v EMOEPEL CNUAVTIKEG OAAAYEG GTN GLUTEPIPOPA TV
OTOUMV KOl VO OTOTEAEGEL €PYOAEID Yoo TNV emiAvon TV TpoPAnudtov. Qotdco, vrdpyovv
ONUOVTIKES OLOPOPES AVAUESO GTNV cucONTIKN aywyn Kot TNV ootk Ogpancio: H aroOntum
ayoyn yopic va mapafAémer ™ Oonuovpykn owdikacio diver Eueocmn oT1o  aoOnTiKd
OTOTEAEGLO, TNV TOWOTNTA KO OPTIOTNTO TOV KOUAAMTEXVIKOD £pYyov, eV M €KAGTIKY Oepoameio

eotidleTor TNV OMUOLPYIKN OladIKaGio. Kol TIG OLVOTOTNTEG TNG EWKOCTIKNG TEXVNG Yo

8 peacock Karen, op.cit,

8 Sandell Ricahard, Museums as agents of social inclusion, Museum management and curatorship, 1998,17(4), 401-
418.

® |wai Kaori, The contribution of arts education to children's lives, Prospects, 2002,32(4), 407-420.

8 White Tabitha & Hede, Anne Marie, Using narrative inquiry to explore the impact of art on individuals. The
Journal of Arts Management, Law, and Society,2008, 38(1), 19-36.

% Randall Paula, op.cit.

8 Kramer Edith, Art as therapy with children, Chicago, Magnolia Street Pub,1993.
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avtoékepaon. H doknomn g eikaotikng Oeponeiog oe kdbe mepintmon Ba mpémel va drakpiveton

IAPYMA ONAZH

¢ pa Eeyoptot popen Bepameiog mov amattel mponyovuevn sumepia Kot ekmaiogvon. [apoia
aVTd, TAPUdOCIOKE OTO YDOPO NG WLXIKNG vyelag epydlovion KaAMTEXVES, Ol YL Vo
TPOGPEPOLY €EEIOTKEVUEVEG OepamEVTIKEC VNPEGTiEg OAAG EMEWN 1 TEYVN AmO LOVI TNG €ivan

OepamEVTIKY KOl EVIGYVEL TIC PLGLOAOYIKES OVOTTVELNKEG AELTOVPYIES.

Onwg yivetar katovontd m owontikn oywyn Hopdletor apketovg KOwovg oTOYOVS UE TNV
ewooTikn Bepomeio Kat T CLUPOVAEVTIKY, Kot Yio 0VTO TO AOYO €ivar avaykaio vo avartuydei o
OLIA0YOG e 0TOYO TNV £YKOBIOPLOT TNG EMAYYEAUATIKNG GLVEPYUGIOG, TNG AVTAAANYNG KOl TNG
Katavonong Hetald EKTOOEVTIKAV TNG EIKACTIKNG OYy®MYNS Kol EIKACTIKOV OEpUnenT®V % H
€101KN aywyn givor péypt topa to medio 010 omoio Exel emtevybel og onuavtikd Babud avt N
cuvgpyaciagl.

EmmAéov o vemtepn 1dom oty €mMOTNUOVIKY €pevva TTPOoPAaAlel tov cuvvovaoud g
EWKOOTIKNG Oepameiog, TNG LOVGETUOAY®YIKNG Kol TG oodnTikng aymyns. O cuvovacpog
aVTOG ONUIOLPYEL BETIKEG TPOOTTIKEG Yo GLVEPYAGIN, EMOVOTPOGOOPILEL TNV ATOGTOAN KOl TNV
Aetrtovpyion tov povoegiov TEYVNG OAAGA Kot TNV 10 TNV GULVOEOUEVI]  TOOOYMYIKY,
ocuppovievtikn 1 Oepamevtikn mpaxtiky. H oulevén avt) avalmoyovel T GLALOYIKT LV Kot
evepyomotel véeg Aettovpyleg yio TV TEYVN KOl TNV OTOGTOAN TOV HOLGEI®V TEXVNG ™G
TOAVOVVAU®OV LOPPOTIKMV, KOWMOVIKOV OPYOVIGLAOV, TOV WITOPEL VO GUUUETEYOVY GTNV TOPOYN|

VANPESIOV GLUPOVAELTIKNG Ko Bepameiog.

H mpodBnon g ewkaotikig oymyng OLVOEETOL HE TNV KOTOMOAEUNGT OGTEPEOTLIIKAOV
AVTIMYE®V Yo TN pNopdTTa Ko T popeotikh agia g téyvng. O Pierre Guiraud® o¢ éva
ONUEOAOYIKO BempnTiKd €Mimedo SloKpivel GE EMGTNUOVIKOVS Kol o1oONTIKOVG KOOIKES MG
SLLPOPETIKEG TTPOCGEYYIGELS TNG TPAYUATIKOTNTAG, TOL oTNPILoVTal OvVTIoTOLO GTNV AOYIKN KOl
™V aoOnTIKn /cuvoicOnuatiky eumelpio Tov oTOHoV. NEEG AVTIANYELG EMAVAPEPOVY TAEOV TNV

avaykn vy Gpomn NG QOLVOUEVOAOYIKNG OVTIVOMIOG OVAUECSH GTOVS EMIOTNLOVIKOVG Kot

% Barlow Gary , Commentary: Art Therapy Today, Art Education, 1980, 33 (4), 8.
°! Dalke Connie, There are no cows here: Art and special education together at last, Art Education, 1984, 37(6), 5-9.
%2 Guiraud Pierre, Zyucioloyia, Abyva, 1. Zoyapomovroc, 1989, oel.73.
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KOAMTEYVIKOVG KMOIKES , Ol OTOI0L OTNV OVLGIN CAANAOCLUTANPMOVOVTOL KOl TPOAYOLV TNV
OAOTAELPT TPOGEYYIOT] TOV AVOPOTOL KOl TNG EUTEPIOG TOV KOGHOV. MOVOTAELPES OVTIANYELG
OV 00NYNGOV GTO VO OMOKAEISTEL €V MOAAOIC M TEXVN OO TO OVOAVTIKG TPOYPAULOTO G
TEPLTTN TOAVTEAELN KO TV VIEPEKTIUNOT TOV EMIGTNUOVIKOV OETIKIGTIKOD TVELLLOTOG £YOVV PO
TOALOV owowp(msiga. Amopével oty mopovco eacn vo perletnBel kot va gpevvnbel o TpoOTOC
evioyvong M évta&ng g t€YvNg otV eKMOidELON OTIS TEPMT®GES Omov amovotdlel. Eivoat
avaykaio vo emavaoyedtoodel 1 évtadn aAdd Kot 1 didyvon g TéEYVNS ot dackaiio Kot
GAL®OV YVOOTIKOV OVTIKEWEVOV OTTMC gival To LOOMUOTIKA, Ol QUGIKEG EMGTNLES, TO LdOnpa g
Aoyoteyviag kTA pe Pdon ta dedopéva g oebvoic gumepiag, TG EMGTNUOVIKNG £PELVAG KOt
TOV OVOYK®OV TOV EAANVIKOD EKTOOELTIKOL cuotnuatog. H aiotntikn ayoyq og po spmepio
EVOLVALMONG TOV LAONTOV 0ALL KOl TOV EKTOOEVTIKAOV, OVOUEVETOL VO, ETNPEACEL OETIKA TOV

POLO TOV EKTOOEVTIKMY KOl TOV TPOTO VAOTOINGNG TOV EKTOLOEVTIKOV EPYOV.

H evioyvon g aontikng aymyng Kot TV KOAMTIEXVIKOV HOONUATOV OTNV eKmoidgvon
oodvvopel e PeATioon g TolOTNTAG TNS EKTOIOEVONG YEVIKOTEPQ, TPOMOEL TOLG GTOXOVG TNG

avamTuEnG Kot TG 8K7t(1i681)01]g94.

H téyvn pe 1t popen tmg oodntikng oyoyng oAAd kot g €KaoTikng Oepameiog 1
GLUPOVAEVTIKTG OOTEAEL TTNYN LABNONG Yo TOV £0VTO KOL TOV KOGLO, LOPPT) EVOLVAUMOTG Y10l
TNV OVTILETOTION Kot TV emidvon mpoPfAnudtov Cong. H téyxvn diver dwitepn dbnon oty
avamTuEn TOV YVOOTIKOV JeE0TNTOV, BEATIOVEL TI GLUUETOYY], TNV EMIO00T TOV LAONTOV Kot
evBapphvel TV KOWVOVIKOTTOINGN ronggs. H téyvn epPabivel ™ podnoiokn-odaktikn eumeipio
Kot TN Bepamevtikn TPasn, eUmAoLTICEL THV TPOCOMKATNTA, VO 1 uoONTIK aymyn teivel va

AGBet Eva avarntuElokd TPocavaTOMGUO TIC TEAEVTOLES SsKastiag% avadekvoovTag TNV a&io g

% Matarasso Francois, Use or ornament? The social impact of participation in the arts, Stroud,

England, Comedia, 1997.

* |wai Kaori, op.cit., Ourania Kalouri, op.cit.

% McCarthy Kevin, Ondaatje Elizabeth, Zakaras Laura & Brooks Arthur, Gifts of the muse: Reframing the debate
about the benefits of the arts, Santa Monica, Rand Corporation, 2001.

% Ross Malcolm (Ed.), The Arts and Personal Growth: Curriculum Issues in Arts Education , Oxford , Pergamon
Pres,1980.
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emitevén g  ovtoyvooiag, TNV emBIOEN NG OLTOTPAYUATMOONG KOlL OVOTTOGCOVV TNV
Snutovpym(’)mwgg KOl TOV KPITiKo croxacuégg UE OTOXO TNV OVIIUETOTICY TOV OVTIE0OTHTOV
¢ (Mg, Xy emotnpovikn BipAtoypaeia yivetar TAEOV AOYOG Yyl pio. oloONTIKY oywyn yio
Comn, emedn 1 t€yvn eivon (oTiKNg onuaciog yio v enPimon, v avantuén Tov atoumv Kot T
dnuovpyia Koworﬁr(nvloo. Mo avtodg T00g AOYoug Bempodpe 6Tt M TEYVN KOl 1) OloONTIKY

aywyn 0a énpene va cuumeptlapfavoviol 6to oyedlacpd g ekmaidsvong kdoe faduidog .
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EIXHI'HXH 40

«H 1éyvn otV EKTEIOEVON: TVEVPRATIKEG KO TPOYPROATIKES OLUGTAGELS PLOG OVVONIKTG

oyéonc.»

Oavaong Nevpokomiig, 0gohoyog kabnyntig, MTh Ocoloyiog, AgvOvvrig TNvpvaciov
Apoakegiov Ogoocarovikng g @.E.

«Mg Aoyiopo kai 1 dvelpo, Ti xdp’ Egovv T paTIo,
Aroviorog Xohwpode, Zyedioouo I’

Ewayoym

Makpn Téta, Molteics -amo Tov Simone Martini etov Kvpuako Kpoxo, 2000]

Téxvn kot ekmaidevon amoteAohv 000 TOMTIGUIKES GTAOEPES, OTIG OTOIEC ATOTVITAOVOVTOL Ol PNTEG
Kol GppNTEG TOPAOOYES, TPOTEPALOTNTEG KOl TPOGdoKieg kdbe kowwmviag. Meletdvrog avtd To
KOW®VIKO TPOTAYHOTO TOGO OTIS KOAMTEXVIKEG OCO KOl OTIG EKTOLOEVTIKEG EKQAVGELS TOVG,
umopel vo amotiunOel pe ao@AAELD TO TO0TIKO KEPAANLO TTOVL KOAEITOL VO OVOUETPNOEl pe Ta

TopOVTO AAAG KoL 1) TPOOTTTIKY EMPIMONG TNG KOWMVIOG 6TO LEALOVIEVAL.
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Téxyvn Ko exmaidevon UTOPOLV Vo KvoOVTOLl TOPIAANAL, VO SOCTOVPMOVOVTOL EMAEKTIKG M
OTOCTIOGLOTIKG, aKOp Kot vo. Tpofovv ek dtapétpov avtifeteg mopeieg. Mmopolhv, Opmc, va
tavtifovtal, ‘Exyom v evidmmoon 6Tt ovtd axpifdg To epMTNUA €ivol OV OmMAGYOAEL TN
ovykekpipévn ocovedpia. H depedvnon, dnhadr|, pog véag duvapukng oxéong —kol, £TopEvac,
LG VEAG TOVTOTNTOC— OV OOPAIVETAL GTOV EKTOOEVTIKO TPOGOvVOTOMGUO pog. Ki avtdg dev
etvar GALOG omd TV TEYVN 6TV EKTAIOELOT: TNV TOPOVCi, TOV POAO Kot TIG SLVOTOTNTES, TNG

TEYVNG LECO OTNV EKTOLOEVTIKT) TPOLYLOTIKOTNTAL.

g o TETolo TPOOTTIKY, YEVVIOUVTOL afiacTo 68 OAOVLS LaG GUVELPHOTL HALA KoL TPOPANLATIGHOT
—glte  avtol aEopovv TOVg TPOMOVS VAOTOINOTG OLTNAG TNG MPOOMTIKNG OTN OIKN oG
TPAYUOTIKOTNTO EITE APOPOVV EVOTAGELS Kol dlapmVvies. Méoa og avTd T0 dimOA0 (T®V GUVEIPUOV
amd TN po kol Tov kdbe Aoyng mpoPAnpaticpmv) Bo eEetdoovpe LTV TV TPOOTTIKY,
EMOOKOVTOS VoL avadeyBovv o1 €ENG TPEIS TVELUATIKEG KO TPAYUOTIKEG OOGTAGELS OLTNG TNG

SUVOIKNG GYEoNG: 1 ONULOVPYIKOTNTA, | CLUPIAI®GT KoL T TALd1IKOTNTA.

IItvyég ovyyévelng avapesa oty TE(VI KoL TNV EKTaidgvon

0. TO TONdl

[Maxpn Téta, loltsies -amd Tov Simone Martini otov Kvpuaxo Kpoxo, 2000]
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«Téxvm» ko «Exmaidogvony» eivar 600 AéEelg pe Pabid evvolohoyikn cuyyévela, 1 omoia Oyt Hévo
AVOOEIKVOEL TN VOMUOTNTA TG OULVOPUOYNS TOVG OAAG Kot optoBetel 10 mAaiclo NG
GLAAEITOVPYIOG TOVG TPOG OPEAOG TOL ATTOOEKTN TOVG, TOV OEV givot ALOG amd To modi (1 AAAMMDG
TéKV0). ZOpQwva pe to Ermitouov Aelikov tijc Apyaios Eiinvikiic Tlwoons tov Tlavayiot X.
Aopumapdxn, 1 €Tvporoyia ¢ AEENG «téyvn» mhavoAoyeitol amd To P «TIKToO» (0 PEp® €ig
TOV KOGUOV, YEVVA, TopAy®), €600 Kol TO OVGLUGTIKOV «téxvovn™. H 8¢ AEEN «Ekmaidevoigy —
amd 10 PAUO «EKTadev®y (Tva TU)— pag odnyel oto pRua «Tonded®y» (tvd Tt 1 €ig T1, dnA.
KGOV o€ KATL) Kot 6T0 mapdywyd g, v «rowdeion. Oia avtd onuaivovuv to 1010 mpdypo:
AvaTpEP® €K TOdKNG NAKioG, 01040K® 1) EvTumdve Sl Thg dbackoiiog Tvi % ONA. KAtL 6TO
ondi. Avtd, 10 «maideLo» N OAMOC «TTandi», PploKeTol GTOV TUPVA TOV AEEEMV «EKTAIOELO»
KoL «ToLdeion Kt anTd €lval KATL TOV... 160¢ S1apeDYEL KATOIEG POPEG Omd TOVG Taday®yovg. OTt,
ONAadN, N OOl «EKTOLOEVTIKT TOAMTIKNY Kot otoyobesia 1 néBodog dwackariocy epapudletar,
opeidel va glval —6T0 €va TOLVAGYIGTOV GKEAOG TNG— «Tadtk» (i dvnkovoa 1| appdlovoa &ig

’ 1% \ ’ . , 1
nodiov, dpoto Ue modi, moryvidong Kot S10oKESUCTIKN 03).

TO TOLYVioL

Avti akpBdg, 1 “Toaryvidlapikn” TAevpd TG eKmaidevong, etval to devTEPO onueio GuVAVTNONG
g pe Vv t€xvn. Téxvn kot eknaidevon, tapott TpodmohiTovy —Katd TV TePiodo TG KLOPOPiag
TOVC— HOKPE OOKNTIKY TPOEPYACia Kot avotnpn akpifela péypt v TEMKN TOLG OOTLTTMON,

. , (<. 104 . 105 , ,
apESKOVTOL Kol EMENTOOV TO «Tatyviow 0 pe to PAEppa tov Beatn 05 N Tov padnt avtiotouyo.

1% Aopumapdkne Navaywwtne, Atitopov (€TupoAoyikdv — €punveutikov) Ae€kov thi¢c Aoxaiag BAnvikfic Mwoong,

ABnva, BiBAlontwAeiov tng «Eotiagy, I. A. KoAAdpou & Ziag A. E., 1998/1971, oeA. 804 kat 807.
192 Aoppmapdkne Navaywtne, Hritopov..., d.1., oe\. 269 kat 599.

19 Aopunapdkne Navaywtne, Hritopov..., 6.1, oel. 599.

104 . . ’ . I . . . . ' '
H téxvn apéoketal kat eridntel to «matyviby pe to BAEPpa tou Beatn, ylati xwpic auto to PAEUUa, Sev TIpEMEL

va To exvoue, téxvn dev umtapyet!

105 Heidegger Martin, H mpoéAeuan tou €pyou téxvng, [Der Ursprung des Kunstwerkes-Holzwege], uetadpaon

Mavvn TloPapa, ABrnva, Awdwvn, 1986, ael. 125: «Eva KOAAMTEXVNUA EIVOL WG KAAALTEXVN LA TIPAYUATLKO, LOVO
otav eelc oL iblol amaydpaote [entriicken] amd tn BoAn pLog Kat eloayouacte [eintriicken] o’ autd mou pag
Eavolytnke xapn oto £pyo TEXVNG, YL va 0TOOEPOTIOLCOUE £TGL QUTH TOUTN TNV OUCLA PLaG HEGa oTnV aAnBela
TWV OVTWV.» YIU aUTAV TV évvola, TolNTA¢ Sev elval Lovo o Snuloupyog, aAld Kal autog tou aAnBelel —
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Mépog ¢ yonteiog mov aokel dloypovikd To £€pyo NG TE€YVNG, OQeiAeTol o€ KATL TL TO OMOi0
e€emitdeg AeNnoe 0 KOAMTEXYNG VO QLOPEITOL GE U0 AGAPELD —Aly0 MO TEPQ OO TO TPOPUVEG
Kot 10 opiopévo. H téyvn ouykvel, yloti Kiveiton mo mépa amd To KOO KoL TV TEAEio: apnVvel
whvto €vo Tapdbvpo avolkTtd TPOg TN HEPLE TOV BOVUOCTIKOV, TOL EPOTNUATIKOD 1 TOV
OTOGLOTNTIKOV, TPOCKOAMVTOS GE UEPT aéldﬁa[c]r(xlOG YL TOV GUVTEAEGUEVO AOYO KOL TNV
KoTaKTNUEVN] PePotdnta TG yvdons. Ze PEPN KOl HOVOTATIOL OUVIYHOTIKG, Tov T dwofaivet
Kaveic pe amopion kot Kamowo €k—mAnEn, Kabdg Eavolyetar o€ avTd KOl TO OVOKOADTTEL
ovvemoppévoc! Omog axppdc, OMAaodr, mpattel Kot o eUmTveLGHEVT ddackaiia, oL

avtihappaveror T pddnon wg avakdivyn kot 0yl cav o oteipa petafipoon yvoong.
1N cVvOTePEN OC SLoAANAi0 Kol GuVEAAAiG

To 1pito onueio mov N TéYVN GLVOVTIETOL PE TV EKTOIdELON, deV glval GALO amd avtd TO O0moio
ocvppaivel katd ™ SAPKEW AVTOV TOV TOLYVIOOV, TOV GLGTHVETOL AVAUESH GTO PAEULO KOl TO
€pYo NG T€YVNG, KOl amoTeEAEl TNV TO avaykaio TpoHToheom ylo KAOE EKTAOELTIKY SLdIKAGIAL.
To mpdTO GTOlYMUA TOV TIPETEL VO KEPSIGEL O OAGKAAOG 6TO HAONUE ToL, €lval Vo KATOPEPEL Va.
ocuvappocel tovg padntég tov, Pyalovtdg tovg amd TV OMO OTOMKOTNTA TOVG, OCTE Vi
ovykpotnOel pio KowwotNTa. AVTO TO GTOYMUO TNG OVGLAGTIKNG —O)l LOVO (QUGIKNG OAAG Kot
YOYIKNG— oLvOTOpENG Qaivetol TG Umopel va TOo KePOIoEL M TEYVN. ZNUELOVEL GYETIKA O
Xawteykep: «H aanbevomn tov £pyov téxvng 0ev amopovmvel Toug avBpdmovg péco oto Propatd
TOVG, OALA TOVG €104 YEL 6T GV VOTOPEN pe TV —péca 6To £pyo cvpPaivovco— aAndeta Kot £Tot

Oepehmvel ) drarAiniia (: 6 aAAniovg [fiireinandersein] dnA. va umopodv ot avbpwmol va

Sltadulaocoel kat epidbpoupei—tnv aAnBela Tou KaAATEXVAUATOG. _ Aeg Kat O.11. ogl. 119: «To €pyo téxvng [...]
Xpelaletal toug aAnBevovtec.» Kot Alyo mapakdtw: «H aAnBela péoa oto €pyo Téxvng [...] umopel va cuppaivel,
povo edpdoov TNV aAnBelouy, Kal dapa tn Staduldoocouv aAnbvr, GGOL OTEKOVTOL EKOTATLKA EUUEVOVTAG HECA
otnv aAnBeLa tno».

1% 5\ udwva pe tov Ndvvn TlaBdpa, petadpoots tou Heidegger Martin, H ipoédeuon. .., 6.1, oe. 11-13 kat

UTIOONUELWOELS 3 Kal 4, «o Tithog [Tou BLBAlou tou Xawvteykep] Holzwege [OTOU TIEPLEXETAL KAL N TLEPL TEXVNG
nipayuateio Tou] unopet va petadpactei: Apduot tou Saoouc. O Xawvteykep tov e€nyel oto poétro Tou BLAloU wg
€€n¢: ‘Méoa oto 6acog urtapxouv SpOUOL TIOU, KOTA TO MAELOTOV XopTapLlaopévol, otapatolv Eadvika oto aparto.’
(...) Npokeltat yia to prthocodiko afato kat yU' auto oL SpopoL Tou XAvTeykep elval Spouot amopiac, LECW TNG
omnolag ¢ptdvel o 06oumdPog GTOV MOPLOUO KaL TNV EuTtopia.»
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VIAPYOLY 0 £vag Yo, Tov GAAoV) kat T cvvaiAiniio (: ovv dAAnroig [miteinandersein] onA. va

. . . 107
VTLAPYOVV O EVOG ME TOV GAAOV)» .

1 amokaivyn Tg e 0glog

To tétapto onueio GuvavInoNg TG TEXVNG LE TNV eKTaidevon dev ivat AALO amd 10 TEPIEYOUEVO
OLTOV TOV TOLYVIOD, TO OTOI0 GUOTNVETOL HEGO Amd TNV TEYXVN KL AmoTeEAEl TNV TTEUmTOVGIO TNG
ekmaidevong: N amokdAvy” TS aAn0E0g WG yayovéglOB. O am®dTEPOC GKOTOG TNG TEXVNG OV elvan
amA®G vo un et o eEmtepikd @avopeva: 0 VYNAGS TG TPOOPIGUAOC Kot 1 LEYEAN TG dLVOUN
elvar 0 amokaAvTTIKOG Yapaktnpag e H téyvn, ev ovouatt avtod tov vyniod TPoopiGHoD
™G, AETOLPYEL MPOG OVO KATELOVVOELG: GAAOTE PVNUOVIKE —®G ovapvnon, omAadr, kot
avafioon e aAnbelog kot Tov AGyov Yio TOV 0moio LVIAPYOLV— KOl GALOTE OPOAUOTIKE —OC
amokatdotaot, dniadn, Tov TpPdTov He Tov omoio Ba Empeme vo vapyovv M eAmiletal mwg Oa
vapEovv oto péirov. ‘Etor, avdioyo pe v mepintoon, mn téxvn GAlote kabictoton
LLOOTAAGTIKY) —OVOGVPOVIOG KL EVOMOLOVIOGS, XGPM OTN HUVAUN, TO KOTOKEPUOTIGUEVO
napehBOV o€ eviaia kol oTiopn aeyNo— Kt GALOTE LETANOPP®TIKT] —dtacmlovTag, xbpn 610
opoapa, TNV Ao Ko TV Tpocdokia pag dAANg {ong oe meiopa avTng £0M NG Cmﬁglog. Kot otig
V0, OPMC, TEPIMTOGELS —€ite evBupoLUEVT TO TapPeABOV gite atevilovtag To pEALOV— 1 TEXVN €xEL

avTd T0 LOVASIKO TPOVOULO: VO KAVEL TNV aAnBeta va cvppaivet!

Evotaceic. H avrivopio(;) tTéyvng kon ekmaidgvong

Lo7 Heidegger Martin, H mpoélevon..., 6.1., ogh. 113 - 114. [or vrnoypappicelg dikéc pov]

1% Heidegger Martin, H mpoéAeuon..., 4.1, oe\. 65: «To £pyo TEXVNC ME TOV TPOTIO Tou £avolyet To Eivat Twv dvtwv.
AuTO To £avolypa, SnAadn n amokdAudn, SnAadn n aAnBela twv oviwy, cupPaivel péoa oto £pyo Téxvng. Méoa o'
aUTO To €pyo €xel TeBel ev €pyw [: €xel evepyomolnBel kat otabBepomownBei] N aAnBela Twv ovtwv. H téxvn eival to
eV €pyw TiBeoBal [: n evepyomoinon kat otabepomnoinon] tng alnbeLac.»

1% M pa povo oTLypn ag oKedTOUME, TIOE AUTEC oL U0 AetToupyied (Tne puBomAaciog Kat TG HeTapdpdwonc)
xapaktnpifouv Tnv matdkoTnTa —av Kal, Kabwg Aev, ta motdia §gv €xouv pviun cuveldnth- oéco afiacta ta
madLd «TLdxvouV Tov 81KO ToUG KOGHO» o TO TIMOTE, ayvowvtag ETILOELKTIKA TTOAAEG hOpEG OAa Ta «goBapa»
TiPOBArLATA TTOU ATaoX0AOUV TOUG PEYAAOUG.
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[Tarkovsky Andrei, Stalker, 1979]

Tnv B otiypn, OU®G, MOV EMCTUOIVOVUE TTUYES GLYYEVELNS OVAUESH OTNV TEXVN Kol TNV
ekmaidevorn, dev TPEMEL Vo TOPAPAEYOLLE KOl KATOIEG EVOTACELS —O)L EVIEAMG GOIKEC— Yo TN
voppotTa TG cLuvimapENg Tove. I'a moAiovg n Siackoria opeilel kdmmg va KotaotaAdlel,
®ote va yivel kTpa tov pobnt. ZyxetiCeton emiong pe tnv vioBEToN otdcemv Kot a&udv: 1e po
aroitnon ywo Topadoyn kot teapyio og vopovg Pefatwpévons kat pebddovg dokipacpéves. Tog
aAnOela, ovopmTiobvTal apKeTol, UTOPEl Vo, GLVVLTTAPEEL 1) AOPLGTIOL TNG TEYVNG LE TNV amoitnon
Y optopo S yvoons; O Hetempiopds g magm LE TOV aydva ylo kotoyn kot Befordtnta tng
6AAng; H mpocomikn Kot GuXVE OWVIYHOTIK KOAATEYVIKY €pUNVEi. LE TNV OVTIKEWEVIKN

TOPOTPN O, TO TEIPALLN KoL TV OTOIEEN TNG EMOTHUNG;

H onuovtikn avt dtapovio avaueso otny téxvn —mov givar po. aroykn (irrationnelle) momtikn—
KOl 0T yvdor —mov Ogpeldveton, ekppaletat Kot Tpodystol pécm tov Adyov (ratio)— pog odnyet
o JTVTTOT| €vOG Kpiotpuov epoturatoc: «Eyxet n téyvn A0Yo Kot YA®GGO TOv Vo LTOPOVV Vo

yivouv katavontd;» Ipayupaty, «H téyvn» odpeova pe tov IMoavayidm Muyeln, «uilel ocav va

10 Aopumapérng HMoavoyiomg, Exitopov Aeéikv..., 6.1., oek. 207 kon 227: amd 10 ppe «S18GoKko»
(avOSITAOVEVOG TOTOG TOL £YOVTOG WOMETIKT pila pLOTOG «OAwm», ToL onpaivel pavidve, yvopilo, katéyw. EEon
KOLL TO TOPAYOYO «SONL®V» 1 KOWAOG EI0NH®V.)

M Muyeic Tlavaybne, H aiobnui kpion, oto: AicOnuixi Oswpiipora, topog A’, Abiva, “I8pvpa Mavayubty kol
"Egnc Muyehii, 1989/1962, cel. 76: «To &pyo téyvng potdlel Smmetéc, ooy ve RAOe amd Evav GALO KOGLO KL £véd

pévet £d@d, nag mBET TPOG EKEIVOV.»
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Ntov YA@ooa, Gv kol 1 téyxvn 8&v elvorl YA@ooa. Opmg, «8v kai d&v Swadét Aoyio, S&v eivon
BouPr. Ta Epya téyvmg eivar Tpayoddi ympic Adywe. Meydho upépoc tiig KoAMTEXVIKAC
Snuovpyiag elvar 6 dvouariouog v avikeyévay § nEALOV 1) HOPE®OT oNpei®Y TOD Gnpaivov
kbt ‘H tévm Aowmdv S&v eivon i yA@ooa, GAAL eivar dnuovpydc YAwoo®v kéOe @opd
TPOTOTLIOV, AGTE VO UTOPT] VO EKQpdon Tig TpobEcelg tng.»m

A&iler va Bopnbovpe 6Tl 0WTO, OV GTO HATIL TOAAMY CHUEPH POVTALEL GOV L0 OVTIVOLULKY|
ouvOmopEn, Yo ToV apyoio EAMANVIKO aAAd Kol TOV XPLoTIOVIKO TOMTIGUO fTtav Kovog tomoc. Kot
dev giva Tuyaio, 6Tl HEGO amd TOPOLOI0VS GLAAOYIGHOVS 1) opdda tv Nelson Goodman, Howard
Gardner kou David Perkins, mpotewve 10 1972 oto Yrovpyeio [Madeiog twv H.ILA. v opyavikn
CLVOPLOYN TNG TEXVNG UE TNV ekmaidgvon, uéoo omd to Harvard Project Zero v aAldg Artful

U3 (Evteyvoc cvlhoyiopdc 1 SvAhoyiopdc péom e tpvig), o¢ pébodo

Thinking Program
KOAMEPYEWOG TNG ONUOVPYIKNG GKEWTG KoL TNG TOPOYWYIKNG TPAENG TOV HobNTOV 610 TANIGL0

tov Qpoloyiov IIpoypdappatog Zmovdmv.

A. AnpuovpyikoTnTe Kot Anpovpyio — oggroteyvia Kol cop@Lioon

[Xravog @odmpiig kar padntig Apoaksiov MNpvaciov Occoalovikng, Me apopuij Tyv kapéxia tov Vincent Van

Gogh, gykatdctaon 6 Toiyo Tov Xyoisiov, 2015]

Y2 Myeaig Dovaywdg, Efvar 1 téyvy yAdooa;, o10: AicOnmike Ocwpriuata, 1opoc I, ABHva, 18popa Havayidtn
kol "Eeng MuyeAi], 1972, oe). 30-32. _ O I'pnyoprog Nocong, emiong, ovopdalet Tig eucoves «Biiio yAwtropopoy.

113

MNeploodtepa yla to Project Zero 6eg otov Lotdtomno http://www.pz.harvard.edu
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Kabodg 1 évvola g «Onpuovpytkdtntog» £ykafiotatol 6To ETIKEVTIPO TOV TPOPANUATIGHOD HOG,
Oa mpémel va avayvmpicovpe 6Tl 6TOV SVTIKOELPOTAIKO TOMTIGUO EYEL KOTOKTNOEL [0 VITEPOYN
o€ oyéon pe aaleg a&leg Bewpeitan n omwovdatdTEPN KavOTNTA TOL O100ETEL O AVOPWOTOG, Kot £)EL
ovvoeDel Le TOV VEOTEPIGUO, TNV OPIGTEID Kot TNV npmrownia114. [Ipémer, dpwg, va emonudvovpe
OTL M éupaocn divetanl TAVTO GTNV VTOKEWWEVIKT EPUNVEID TG ONUOVPYIKOTNTAG. AVOQEPETAL,
ONAodN, 0TO ATOUIKO emiTELYUA KOt YU aLTO EIVOL CLVVEAGUEVT HE TNV EKOOYN TNG «IOLOPVOVG
de€loteyviag evog eEOUPETIKA TPOIKIGUEVOD owc')uou»lls. Ailel tov ko6mo, dpmg, va Bounbovue
7ol €tval 10 apykd mePlEXOUEVO TG AEENS «Snmoupyi(x»lm. A&iler, dnhadn, va BopunBovpue ot
omoladNmoTe dMUoLPYio oPeilel vo €€l KOWMVIOKEVIPIKY] OVOPOPE: VO OVTOTOKPIVETOL GTIC
TPOYUATIKEG AVAYKEG Kot Vo avTiKotonTpilel Tig Pabitepeg embupieg g Kovaviog otnv omoia
avaeépetot. Ovtog 6to Kpioipo otavpodpdpt g HOTEPNG VEDTEPIKOTNTOS, TO EPAOTNIO UTOPEL VO
SwturmBel g €&ng: mota elvar M ava@opd TG ONUOVPYIKOTNTOS Kot TL €ival avTO TOL TN
dkaldvey, YTApyeL y0pwv Tov «&']uou»l17 Kl gpydleTor Yy Vo 1KOVOTOWGEL OVAYKEG TOV
TPAYUOTIKEG M YiveETow TO SOA®MUA HOG GUVAAOYIKNG OTOTAGVNONG OTO WEVTIOUO KOl TOV
KEPUATIOUO UG —KOT’ Ovopa pOvo— kotvoviag, MiAdvtog Yo TIg TPUyHOTIKESG avayKes evOg
onueptvol podnt Kt avplavov Toritn tov 21ov awdva, Ba propovcape ToHUE OTL 1] GLUPOAN NG

ONUIOVPYIKOTNTOS —TOCO GTNV TEYVN OG0 Kol 6TV ekmaidcvon— cvvoyiletal oe pion pdon: ot

W Miyeaig Hovoywbne, Hpwrotvrio kai Newtepioude oty téyvy ofjuepa, oto: Alobnuikd Ocwpiuora, topoc T,

ABnva, “Topupo Mavayuwm kol "Eeng MuyeAi], 1972, oel. 61: «O onuepwvdg kdopog vedlel, oav va Pyaivn yia
TPDTN POPA GO TO AVYO THG dnuovpyiag, BEXeL v’ avakaloyn Ta mavto €K vEoL U GAAN HopeT| 4o €Kelvn TOL
PAénet ota Epya TGV TapEABOVG DY YEVEDV.»

5 Mpdpog Kovetavtivog, Metals aiobukic kar avipwmoioyiac. Mia otvioun 16Topikii avackomnon e évvoiag
me onuovpyikotyrog, oto: Aptadvr — Emompovikry Emempida tng dihocokng Zxolng tov Ilavemotpiov
Kpimg, PéBvuvo 2007, topog 13, oed. 159-167

18 s tapatdkoc lwdwwng, Aeéikdv thc Aoxaiag BAnvikfic yAwaong, ABrva, O ®oivi§, 1972, ogl. 255: «Snu-oupyog,
TonT. SNut-ogpydc, 6v (8o + Epyw, Epyov): O £pyalodpevoc (LeTepXOUEVOS Epyov [Snuoupyia)] tipédipov) SLa
TOV Aadv» Kal «AeLT-oupyag, Ov (Aéitog R A€l tog + Epyov): O Emte Gy Snudolav Unnpeoiav (Aettoupyiav), O
Unnpety thv NoAwtelav». _ 3to Ae€iké Liddell & Scott o Snutoupydg opiletal «kat’ AvtiBeotv mpog TO | Suwtng, PA.

MAdtwvoc MoAtteior 298C, Npwrt. 327C, "lwvt 531C».
7 NelBasditne Taoog, Ot yuvaikec pe T adoyiowa pdtia, ABrjva, Kédpoc, 2005: «...yt altd kai péoa of k&Be Lwh

uTtapyeL Ttavta kATl 1o Babu art’ TOV £auTo TG N Lwn Tay GAAWV.»
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oLUPIAimoN pE To TapeABOV, TO TAPOV Kot TO LEAAOV TOV* GTO AVOLYUO OAAG Kol TNV €VOTToinom

LE TO aAAOV Kot TO TOTE, TO €0 KOl TO TMPA, TO EKEL KOl TO UETAL.

21 ovvéyela, eoptilovtag T AEEN «ouueiMmony pe vapélokd mepleyoduevo, Ba TopovcacTOHY
OLUVOTTIKA Tpilot Topadeiypoto péco omd TG TPELS UEYOAEG TOAITIGHIKEG TOPAOOGELS TOV
TPOPOOOTOVV TN GKEYT], TO aUcONLa Kol TV KATOVONON HOG: TV OPYOLOEAANVIKY], TN YPICTIVIKY|
KoL TN VEOTEPN. KOOGS ALTNG TS TPWANG TapdBeong elvarl —o€ meiopa Tov, Blotmv ToAAES Popég,
IGTOPIKMY TOVG CLYKPOUGEWV— Vo, avadeyBel m avaykn ovtig g véag ovvbeong, yopic
QTOKAEIGHOVG KOl OOYUOTIKEG ATOLTNGES HOVOTOANONG NG aAnbetag. O dpdpog mov mpdkettan
va Badicovv ot onuepvol padntéc ki avprovol moAiteg Tov 21ov aidva gival, £Tol Kt 0AAMMG,
adtdfactoc. Xpéog dkd pag givar va Toug TPOTERYOLUE 6 aVTd To TaioL, av OYL SLPacUEVOVC,
TOVAG(IGTOV VIOYIAGHEVOVS GE VTN TNV GVAUETPNOT LE TO «160 Kol TO UNSEV» Tov avlpdTVoL

, . . -118
Biov, katd Tov Adyo TOL ZOMOKAN

GTNV QVOUETPNON LE OVTO OV OPIGTOVPYNUATIKE £XEL
dwtvrwBel otov [Tvdapikd otiyo «Ti 6¢ Tig; 11 &° obtIg; okig dvop &vawnog»“g. Xpéog g
exmaidgvong onuepa givat, avti g Plag kot g cHyKpovoNS TV TOAMTICUMV, VO EPYALETOL Y10l TN
ovvBeomn Tov TaPEABOVTOG LE TO TOPOV KOl TO LEAAOV, GUUEIAMVOVTOG TN Uviun pe t o1 Kot )

Con pe v eATida.
TO UPYOLOEAMVIKO TOpadEypO

H ovporrhioon pe to maperhdov - 10 arhov & TéTE: M| Avapvnon ™ aA0giog (To TaperBov mg

mapov) Kou 1 Evappovion pe Tov Aoyo (Anpoxkpario)

118 0i sinouc Tupawvoc, ot. 1187 _ NopdBade Tapkddbokt Avrtpét, Suhevovtac O xpovo, petddpaocn Sepadei |
BeAévtlag, AOrva, Nedén, 1987, oel 61: « Hi Staitepn Aettoupyia thg téxvng 62V €f vay, Snwc Stateivovtat cuxvd,
V& SLasiet i 64e¢, val HeTabiSEL OKEPELS, VA XPNOLUEVEL YL AP ABELY AL SKOTIOC TAC TEXVNC €1 VOIL V&l £ TOLUAGEL TOV
GvBpwro yLl 0 Bdvato.»

9 Nivsapoc, Mudiévikoc 8 Aototouévet Ai ywritn marawotfi, ot. 95: «Ti Evag, T kavévag” Eva dvelpo okidc f vat O

GvBpwrog».
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[Ixtivog - Kailkpatng - ®erdiog, IHHapbevavag, 433 . X.]

H téyvn omv apyaio eAAnvikn avtiinym amotelel £kppacn tov 1epov, mdve 610 onoio (igpd)
OepeMdveton 1 wOAMG. Elvar onupoavtikd vo Bvudpoacte Ott avtd okpifdg to igpd —
vrootaclolopevo péoa amd TV TEYVN— amoteLel 10pLTIKO Oepého g n())»swglzo, OAAG Ko
otafepd onpelo ovaPopds: «eoTOKO KEVIPO TOV GLAAOYLKOD atc@ﬁuarog>>121 TOV TOMTOV TNV
kanuepv tovg Com. Ilépa oamd T1g kaBapd Opnokevtikéc kol AATPELTIKEG TPAEES, O
[MapBevovag, yio mapaderypa, Bo otékel mdvto ekel 6TO TO KEVIPIKO, GTO MO LYNAO oMpeio g
oG (AkpomoAn), axptPadg yio vo Quopilel Kou vo vrofaAAdel pe T YAMOoO NG OPYLTEKTOVIKNG
0TOVG TOAlTEG TNG apyoiog ABNvog Tig Tavapyotes KoSKES apyés (Taén, appovio, HETPO) Thve
oT1g omoieg Begpelmveton N TOAG Kot n donpokpatio. [ avtd dAdwote, dnwg opBd mapatnpel o

[Moavayuwng Mtxs)»ﬁglzz, glvor «TIopévog Tpog o EE@»: Ol Yo VO PIAOEEVIOEL TOVG TGTOVG

290Onwe 1600 dpopda meptypddetat otov poBo tou Apdiwvoc! Asc MixeAic NMavaytdtne, Gpuiot yia thv Apxaia
EAAnvikn Apxttektovikn, oto: Alodntika Oswpnuata, Topog I, ABrnva, 1972, oel. 194. Asg kat Mavoaviag 9. 5. 6-7.
‘EtoL xtioOnkav, cuudwva pe tov BplAo, Ta epidnua Teixn tng ORPAG e TG edTd TUAES, O0EG Kal oL XOpSEG TNG
AUpo¢ Tou Apdilwvog .

12 Katd tnv kdpacn Tou Brown Peter, H kowwvia kat to Ayto otnv Uotepn Apxaidtnta [Society and the Holy in

Late Antiquity], petadpacn Ahe€avdpa Mamabavaconoviou, ABrva, Aptog Zwrg, 2000, oe. 269-280, 6émou
avadépetal e Evav Babld pL{wUEVO UNXAVLOWO, TIOU TOV OTMOKAAEL « UNXOAVIOUO ECTLOGUOUY.

122 MixeMic Navaywwtne, Aodntikr Sewpnont n Bulaviwric téxvne, ABriva, 1978/1946, oel. 49-55. AvtiBeta pe

TOV apXOLOEAANVLKO, O XPLOTLAVIKOG VOLOG ELVAL «XTLOEVOG TIPOG T ECWY.
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EVTOC TOV, OALA Yo Vo BedTon omd TOVG EKTOG OVTOV TOMTEG, EMTEADVTAG KAT  0LGIaV Agttovpyia

, . .123
MO KoL KOT' EMEKTOOT) TOAMTIKY ™.

"Etot, 1 tévn avahappdvet €vo poro govEpmong Kot avapynong tov epol wg tapeAbov, to omoio
npémel vo Topapeivel «&v {of kol aAndsion: va unv koatomobei, dniadn, amd ?»1']61]124. IV avtd,

KOl GOUPOVO LE TOV m')90125, ol M0008g126 &yovv Ol Kotaywyn amd TV TAELPA TOL narépa127

2 Heidegger Martin, H mpoédeuon..., .1, oeh. 66-94: «Eva OOSOUNUA, Evac apXaoeAANVIKOC vade, Sev

ovamapLOTA Timote. AMAWG OTEKETAL OTN pnUoyUEVn TTeTpwdn Ko\dda. To owoddunua mepkAeivel Tn popdn tou
BeoU Kal TNG ETUTPEMEL va ekTiBeTaL HEca 0° AUTO TO KpUYLHO. XApn otov vao mapiotatal o Bedg péoa oto vao.
[...] lotdpevo To owkodounpa, urtodépet tn BUeAA ToU paivetal EMAvVw Tou, KL £T0L TPWTohAVEPWVEL TNV (Sla T
BueMa péoa otn Bia tnG. OpBwVOUEVOG e OLyoUpLd 0 VadG, KaBLOTA 0paTo TOV A0PATO XWPOo TNG atuoodatpag. O
0KAOVNTOC XaPAKTAPAC TOU €pYOU TEXVNG 0pBWVETAL EVAVTLA 0TOV 0dAo TG dpouckoBalaoaoldg, Kot Le TV npepia
Tou emutpenel va davepwBel n pavia tng. To 8€vipo, n XAdn, 0 AETOG KAl 0 TaUPOG, To GidL Kat o TLtiikag eLoduouv
o\OTPWTA PECO OTNV EEXWPLOTH TOUC Hopdr, KL £TOL TpwToavadlovtal w¢ auTd mou eival. [...] O vaodg LoTApevog
TIPWTOTIOPEXEL OTA TPAYLATA TO MPOCWTO TOUG KOl 0Tou¢ avBpwroug tn Béaon Tou eautol Toug. Auth n on
TIAPAUEVEL aVOLXTH, OG0 TO £pyo TEXVNG elval €pyo TEXVNG, 0600 0 Bgb¢ Sev épuye amod autd. Etol cupPalvel kal pe
To ayaApa tou Beol, mou TAlEL O VIKNTHG HECA OTOV aywva. Agv POKELTAL yia opolwua, yla va padaivel kavelg
ar’ auto eukolotepa ot O €xel o Bedg, aM\d elval €va €pyo TEXVNC TIOU ETILTPEMEL OTOV i6Lo Tov B0 va
napiotatal KL €toL va eival BeoG.» _ TUpdpwva pe tov kabnynt Mavvapd Xproto, AekamevriauyoUudTou To
anooBeouéva, oto: Kadnueptvy, 16.08.2015: «to epwtnua twv EAAvVwyY adopolce To ‘Twe tng MpayUoTKOTNTAC,
OxL To ‘ylatl’. Kat attia yia 1o ‘mwg’ ATav o avepunveuta dedopévog ‘€uvog (kowog) Adyoc Tou SLEMEL T mAvTa:
pLo Aoyikr avaykalotnta mou kabopilel tov ‘Tpomo’ tng Umapéng KABe umapktol, Tov ‘TPOMO’ Kal TNG CUVOALKAG
OUVUTIOPENG —TN CUUTTOVTIKA oppovia Kot KOopLOTNTA. KAtL oav elpappevn.» _ H avapétpnon tng otoplag pe tnv
UAN TpoUTOBETEL KAl LOXUPOTIOLEL L0l CUYKEKPLUEVN oTAON Tou avBpwrou. JUudwva pe tov Mavvapd Xprioto, H
EAevdepia tol ffYoug, ABrva, Tpnyopng, 1979, oeh. 300-344, auth n otdon onuaivel: eite «thyv €viagn tou othv
kaBolwkn) Evotnta tol kdouou, thv Unotayr tou otols véuoug thg koopkig Gppoviag kai téénc» [apxatoeMnvikd
napdSelypal, eite tnv mpoomddeld tou «vd Unotdéel TO UAKO of Sebouéveg popdéc» arld kal tnv iSa «thv
OAABela othv droptkr) Stdvola, (...) TIBacoevoVTAg TNV WE Wid Urtépoxn Blar [yotBikéd mapddelyual, ite, téhog,
péoa armod pLa «poow ik kai EAeUBepn omoudn tol ‘Adyou’ Thig UANG (...) va v ‘EkkAnoldoel’, moU B4 el : vl
v 68nyroetl ot0 ‘Téhog’ 1 okomd tfig Unap€ig tng, va amoteAel | UAn odpka tol Oeol Adyou.» [Bulavtvd
napadetypal.

24 sopdwva pe tov Aoppmapdkn M., Britopov Ae€ikov..., 6.1t oeX. 49: GANOKC, £¢, Swp. GAABAC, £ (o oT. + AfOw,

AavBdvw): pr) KEKPUUHUEVOG, | AIOKPUTTTOUEVOC, TPy aTikdg (avtiB. tol Yeudng A datvopevikag).

12 Holoboc, Ooyovia 53-80.

2% Khewd (mpootdtida tne wotopiac), EUtépmn (mpootdtida Tne Houokhc), OdAEL (POoTATISA TG KWHWSLAC),

MeAmnopévn (mpootdatiba tg tpaywdiag), TepPixdpn (mpootdtida tou xopou), Bpatw (mpootdtida tng AUpLKAG
noinong), MoAUpvia (mpootdtida twv Luvwv), OUpavin (Mpootdtida tng actpovopiac) kat KaAAonn (mpootdtida
TNG EMKNE toinong).
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Kol pévo, Toug, cOUEmvo. Kot pe tov Opeikd "Yuvo «@upiopa AiPavovy, givol n Mvnpom')vnlzs.
Avtv GAMooTe, TN pavae tov Movomv, emtkaieitor o Opeucodg Y uvog «Mvnposiviy KaAém», yio
’ r ’ , r 129 7 r r
va Eopkioel T Ancpovid Kot va eavepwdet 1 aAndela og avapvnon . Av, emopéves, amd KT
KWWOVVEDEL TO OPYOLOEAANVIKO OIKOOOUN U, avTd dgv elvarl GAAO omtd T ANGLOVIA TOV AYOL TTOV
OLVEXEL TOV KOGHO. AVTOV TOV AOYO VINPETOVLV Ol TEYVEC KL Oyl OMAMG TNV TEPYN TOV

, 130
alcOnoenv .

27 «Owpria Swpat’ €xoucar, évvéa Buyatépec peydhou Adc Ekyeyaui at (ot Moloec mou ota OO
KATOLKOUVE SWHATA, OL EVVEN KOPEG TIOU yevwrRBOnkav art’ to peydlo Ala).»

128 «Znvoc oUMektpoc, Gvacoa, i Moloac Tékvwa’ |epdc, Ooi ac, Ayuduvouc, €ktog foloa Kakfc ARBNC
BAayi ppovog ai i, mbvta voov cuvéxouoa BpotGy Puxal ot cUvowkov, eUSUvatov kpatepOv BvntGy alfouca
Aoyiopdv, Ndutan, Gpdypurvog Unopvriokouod te mvta, Gy &v Ekaotog el oTépvolg yvuunv katdBntat, oltt
napekPai voud’, Emeyei povoa dppéva ndow.» (2Uluyog tou Ala kat Bacidiooa, n onola eyévvnoe TG LEPEG, OOLEG
Kat Alyupodwveg Mouvosg. Auth mou ektortilel tn dpevoBAaBr) AnoUOVLA KAl GUYKPOATEL TO HUAAO TWV avBpwnwy
va 1N ¢uyeL and tnv Puxn Toug, SUVALWVOVTOC TOV OTEPED Kol PWHOAEO AOYLOMO: aUTH TIoU elvat YAUKUTATH Kal
oyarmd tnv aypumnvia, umevOupilovtac ola doa yvwpilel o kabévag, Xwpic vo TAPeKTPEMETOL, TAPA UOVO
geonkwvovtag og 6Aoug tn okeYn.)

129 <G, pdkatpo Bed, plotalg pvApny énéyetpe eUé pou tehethic, ABNV &' 6md Ty &' Andmepre.» (AN pakopio

Bed, Ee0KWOE TN UVALN 0TOUC MUOTEG TNG LEPAC QUTHG TEAETOUPYIAG KAl amodiwee amnd autolc tn Anopoaouvn.)

B0 EySeiktiki autic Tne Stamiotwonc, elvat n empéeta Ty onolo 8evay ot BLwpaTIKA Hddnon péoa omd to
B£atpo, KABWCE KoL 0T LOUOLKA ekmaibsuon Twv vEwv. Ao tnv mhovota BiBAoypadia ¢ MAoltayog, Mepi
Mouoikfic 1140 B-C, 26: «810 tfig pouoikiig mAdttetv T kai puBuilewy €mti 10 eUoxnuov». _ Emiong MAdtwy,
Mpwtaydpac 326 A-B: «mtdg yOp O Blog tol dvBpwmou eUpuBuiag te kai elappootiog 5eT taw. _ Emiong Acruwtng
NwdAaog, Hdpyai a BAnvikr) Mouaotkri, oto: Aauldg, Telxog 160, Artpiliog 1995: «Ald toUg dpxaioug “BAnvag N
HoUGKn ATo T© dododéotepov péoov, SLa val Eyxapdlouv i ¢ T AvBpwrivov rvelpa Tag Apxac thg ABKAC kai ThG
dpetiic, v&t émnpedoouv 6& TV Puxrv mpdg TO Ayabdv. “ldav oi mpGrot, oi ool ot ESwoav i ¢ althv i Statépav
onuaociav kai Gvamtuév. ‘Bewpouv v npoéAeuciv thg oUpaviav kal GnéSidov i ¢ aUthy kai payikiv Gkoun
Suvauy, i kaviv va értéheon Bavpata. “Eot i ¢ tov ‘Qnpov BAémopev TOv “BAnva va YdAn Gopa, Stava
otapation ™ oi pa g mANyfg tou.» _ MNa Ty avactdtwon nou rpokAiBnke otnv apxaia ABrva, dtav n eloBold
TOU aWAOU OTLG LOUGLKEG GUVABELEG TWV VEWV KOTHPYNOE poLpaia tTnv 6pxnon Kat To tpayoldt, 8¢ kat MAdTwy,
Néuot B, 670 A: «kiBapioel Al 6oov Und Gpxnotv te kal ubfv, PADS’ Exkatépwndod Tig duovoia kai
Bavuatoupyia yiyvolt” Qv thig xpricewg.» (n avAnon kat n klBdapLon, xwpic dpxnon kat tpayoudt, dsixvel ENAewdn
HouoLKAG KaALEpyeLag kal Baupatormotia).
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To yproTioviKé Tapaderypa

H ocopgirioon pe to pérhov - To gkel Kot 10 petd: 1 gvatévion (to périov o¢ mapov) ko n

npocookia (N Baouieia Tov Ogov)

[Maotepémovrog Nikoraog, Amoxdloyn, pépog amd odvleon oe opdirto, Iepd Movi] Arovuciov, Ayov ‘Opoc,

2001]

Avrtifeta pe v apyatoeAANVIKY Katavonon g aAn0elag ¢ AoKNoT LVHUNG O1d TV TEXVOV Kot
™ Bgperiowon g TOANG He kEVTIPO €va 1epd mapeAOOV 1 OC TPWTOAOYI, 1) YPIOTIOVIKT OVTIANYM
Yoo TV aAnfsia eival €6XOTOAOYIKY], GUVOEETAL UE TNV TPOGOOKIO LG UETAUOPOMONG TOV EYEL
eykafidpvbel oy otopia amd to péAdov. H ovvdeon g ainbeiog pe 1o péddov —oe
avTIOIGTOA HE TO TopeABOV 1 To apov— yiveton oty [pdg EPpaiovg ‘Emetory (Efp. 10:1),
6mov 0 Moaikog VOUOC TePLopileTol MG «oKlav Eywv TV HEALOVTOV dyaddv, odK ovTHV TNV
elkova TdV npayudt(ov>>l3l, v vo €At 0 Mda&og o OpoAOYNTAG KOl VO GNUEIDMCEL OKOUN
evkpwvéotepa 0Tt «okld 0 Thg TlaAodg, eikov ta e Néoag Awbnkng, aAnbeia 6& 1 tdV

UEALOVT®OV Kardcsmcng»132. Méoa amd o €100 OVTIGTPOEY], TOAMC TV XPIoTIvV®VY gV givor 1

11 AdAkog Kwvotavtivog, Jkid, i kdva kal GAdeta, oto: Ei kovootdotov 4/2013, oel. 28, « HAEEN paypdtwy

€kel Epunvedetal ug ‘OAqBsLa’ N G ‘TAY mpaypdtwy OARBew’ (BBp. 10, 1). Ohdéyog altdg Emikoupel tat Gro v
oxetkn émonuavon tig A’ Npog KopvBioug Emiotolr, Ot ‘BAémopev GptL 65U €c6mtpou €v ai viyuarty, tote 6€
npoowrnov npdg mpdowrov’.» (A Kop. 13, 12). _ Aeg kat T wdvvng Xpuodaotopoc, Bpunveia ei ¢ v mpo¢ Bpaioug
éntotoAnyv, 17, 2, PG 63, 130, 8.

B2 Mé€poc 6 Quoroyntic, SxdAia i ¢ O Mepi thic EkAnotaotikfic 1epapyiac Aovuaiouv tol Aogonayitou, ked. I

IIl, map. 2, PG4, 137D. _ Asg eniong Méyag ®wtiog, BiBAtodrikn (312a,3, PG 103, 1173B): «Ouév vopog tunog £oti
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émiyela Tepovsoinu, oAAd 1) ovpavia. Akpipdc yU' avtd, Oo emonuavOei Atyo mo kdtw oty ido
emotoM (‘EBp. 13:14) mpog Toug ¥p1oTiavoic, 4Tt «ov Yap Exouey OO PEVOLGOY TOAY, GAAYL TV
péaovoav Eminrodpuevy.’® AtiCet, téhoc, va emmBel 6Tt kat og TOAMTEWKS eMinedo GLOTAVETAL
po petdfoaon: and m Anupoxkpotio tov icwv moAtdv ot Bactiela tov Ogov. Me pia, Opog,
ONUOVTIKT ovaTpony): avayvopiletor and tov Aad o «Pactiéag TdV By oyt xapn oty
NYEUOVIKT SOVOUN TOL 0AAG ¥bpn otV €0glovoia anékdvon Tov amd avTHY Kot TV mpobupio
oV VoL KoTEADEL 0TIV £0YaTN TATEVOGT Kat var BuotaoTel —«EKoKkog v OC Auvocy >>— «Ongp Tiic
10D KOGLOV Ccoﬁg»l36 (Y va {noet 0 kdopog). Méoa and avtnv, v avéAmiom tpdln, kabictaton

. ~ . . , . o 137
«Baoig Aaod» Kt avtd onpaivel, TOpa o, 1 AEEN «Bactiéacy .

Kol okl tig ei kOvog, Toutéott Tol elayyehiou, I 8¢ €i kG O elayyéhov altiig tiig GAnBeiac, thg £écouévng év T
Seutépa ol Kuplou mapouaian.

33 H nepidnun Mpoc Adyvntov Huotodr 5, 5 meptypddovac autiyv thv «Baupootiv Kai OLOAOYOUHEVWG
napddofov katdotacLy Tthg MoATelag» TwV XpLoTLavwy, onuelwvel: «rtatpibag oi kolowv i Slag, G’ ug tdpoikol-
UETEXOUGL TTAVTWY Uk TTOAT Ta, Kai Ttdvl’ Umopévouaty u Eévou oo £évn matpic £otv auty, kol mdoa matpi g
€€vn.» (Matpilda Toug £XouVv KL auTtol éva opLopEVo TOTo, aAAG w¢ tdpotkol. MeTéxouv o€ OAO WG TTOALTEG Kat

OAa to uTtopEVOUV WG E€vol. KaBe E€voc tomog eival matpida toug kot kaBe matpida E£vog Tomoc.)

134, . o . . ' .
Onwg avayvwpiletal otov XepouPiko Upvo g Oslag Asttoupyiag Tou lwdavvou XpuoooTtopou.

135 AkohouBia Twv Qpev T Aylac kat MeydAne Napackeuic, oinpa KupiAou Apytemiokdmnou Ae€avdpeiac,

Qpa A’: «Q npdBatov Enti odayry, AxON¢ Xploté Bao\el, kai uk duvog Bkakog, mpoonAubng tWotaupQ) Und TGy
napavouwyv Qvdpay...» _ IXETIKA pe tn cUVOean og opdAto tou NikdAaou Maotepdmoulou kat Bépa thv
AmtokaAuyn, 6e¢ Maotepomoulog NikoAdaou lwavvng, Amo tnv agaipeon otnv ayla popen - NikoAaoc
Maoteponouldog, oto: AvaAdyiov 5, Kahokaipt 2003, Tpiunviaia £ékdoon lepdg MntpomoAewg ZepBlwv Kat
KoZavng, oel. 149-153.

% lwe, 51.

57 Nopurmapdkng M., Hritopov A€ikov..., 6.1, oeh. 175-176. _ T TNV TIOALTELAKH TIPOEKTAON KO EGAPUOYH AUTAC
¢ BgoAoyikn g avaotpodr ¢ oto Bulavtio, S£¢ kal To moALTIkO dokipto Tou Nikndopou BAEppOSn «BaotAlkog
av6pLagy, AOyog oTaAUEVOC OTAAUEVOG OTOV LaBNTr TOu Kol autokpatopa Oed6dwpo B Adokapn Batdtin (1222 -
1258), 6mou tou {ntd va yivel «kai altol tol Xplotol upuntic» Wote va avtamokplOel og auto mou o Oed¢ Tov
£xeL TA€eL va elval: «Bdoig AaoU», i og &Moo onueio, «Aaol otnpypdg duetakivntog». (H avadopd ctov
KaveAAomouAo Navaywwtn, lotopia tou EAAnvikoU lMvevuatoc, ABAva, Brpa, 1966/2010, téuog 1, og. 147-149.
Exkel katl n avtutapaBoAr Le To avtloTpodws avaAoyo SokipLo, auTtd TG TOALTIKAG LoXU oG, Tov «Hygpdva» Tou
Itadol MakioBEAL.)
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[Maotepémovrog Nikoraog, Amoxdloyn, pépog amd odvleon oe opdirto, Ilepd Mowvi] Arovusiov, Ayrov ‘Opoc,

2001]

Yvvoyilovtog, av otov apyoio eAAnvikd kOGO 1 TV Agttovpyel ¢ avdpvnon e oAndeog —
KO, EMOUEVMG, GUVOEETAL E KATL TOL TTPOLTNPEE G€ KATOo 0T LOPPN—, OTOV YPIOTIOVIKO
KOGHO M €YV Asrtovpyel oG Avorypa 6to emepyOuevo, deEIoN Kol EIKOVIGUOG Mg oAndslog
7oV, av Kot Bo VITAPEEL OAOKANPOTIKA 6TO PHEALOV («TPOCOTOV TPOG TPOGMTOVY), £ival 11ON £0®

. . e s 138
(é0tm Ko «O1” €60mTPOL &V aiviypaty ).
To vemtepko mapaderypa

H ovpgrrhioon pe 1o mapov - To £0® KoL TO TOPO: 1] EVTAGT TG 16TOPLOS

[Witz Conrad, The Miraculous Draught of Fish - To Gavuacté wipeua, ¢orho tépmhov otov vaod Tov ayiov
Métpov, T'evedn, 1444]

1% A’ Kop 13,12: «BAémopev ydip Gpti 65U €o6mTpou €v ai viypaty, téte 68 npdownov mpde pdowrov» (AdTL twpa

BAémope Onwe o éva KATOMTPO Baumad Kal pag pévouv avefnynta awviyparta. Otav opwg £ABelL to TéAclo, Ba
Solpe pavepd Kat kabapd, TPOCWTIO E MTPOCWTTO).
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To vewmtepikd mapadetypo, mov 0o HUTOPOVCOUE VO TO OVOUAGOVUE EIKOVOKANOTIKO M|
prloomaoTikd, eivol ovTO TOL dlappNYVVEL KAOE GYéom Le TO TopPadedOUEVO, OVTO TTOV LE VEOVIKO
0appog -1 kKo Bpdcoc, Kamolog Ba mel- ToAUG Kol ot 0Eom TS 16TOPIKNG PVvIUNG ToTtoBeTEL pia

tabula rasa, mote vo avabewpnbodv to mhvta Kot vo apyicovv amd Ty apxﬁ13g.

‘Eva amd to kpioiuo onpeio Koumng kot LETAPOONS 0T VEMTEPIKOTNTA Elval Kot O TIVOKAG TOV
Conrad Witz, To Bavuactd yapepa - The Miraculous Draught of Fish, Loypagiouévog 6e pvAlo
TEUTAOL oToV vad tov ayiov ITétpov ot I'evedn, 1o 1444. O Witz dev @aivetar va ayvoei ta
dWaypaTo g YpLoTivikng Coypagikng mapddoonsg tov Mecaiwva. Amddeiln, n ekpetdAlevon
TOV TEYVOOUOTOS TOL GULUTLKVOUEVOL Ypdvov, ®ote vo vanpetndel pe ovvopiopud
gwovoypagnynon tov PiPiuon xmpi01)140, OM®G OTOTVITOVETOL GTOV OMAO EIKOVIGUO TOV
anootorov [létpov otov wivaka. Ilpoywpd Opmg ko oe por akdun mo adlompdoeytm

141 . o . . , , .
. O EABetog Witz kévetl K4t cuvapractikd amikd! Avacvpel 10 TeEPIoTATIKO amd TO

Kavotopio
16TOPIKO TOPeABOV, LETOQEPOVTAG TO oto Tapov. X Béon g Tifeprdodag, Paler v da ™
AMpvn g I'evedng (Lake Geneva) cav pio «mpoypotikiy TOToypoeion: e TOVG 0PEWVOVG OYKOVG
Petit Saléve, Méle Pointu ka1 Voirons vo, amk®voviol Katd HUnKog g Kot ) fouvokopen tov
Montblanc va Eeywpiler emPintikd oto Pabog. drtidyvel, dniodn, po €KOVO OKEl 6TOVG
Katoikovg ¢ I'eveimg, mov 6Aol pumopodv va avayvopicovyv, yati givol 1 Sk Tovg Apvn. Xg
OLTNV TNV TPUYHOTIKY Ko yvapiun Alpvn, o EABetog Loypagpog aneucovilel e€icov mpaypatikos

Kol YVOPWOLS yopdoes. Asv eivar or oefdopiot Kot amodpakpol AnOGTOAOL TOV TOANLDV

139 Kobng mapatnpet kot mapotpivel o Cezanne: «Eva Aentd ot {on tov kdopov mepva! Ag to
Coypoaicovpe GtV TPAYLOTIKOTNTA TOv Kot o Eeydoovpe otwdnmote YU avtd! To va yivooue
avTd T0 AENTO, TO VA YIVOULLLE 1) VOGO TN TAGKO... VO SOGOLLE TNV EIKOVA, AVTOV TOL PAETOLLLE,
Eeyvdvtag otdnmote éxel eupavictel oty emoyn pac...» (Amd to Bifiio tov Berger John, H eixdva kar 1o fréuua,
petappacn Zav Kovtapdrov, Odvccéag 1986, oel. 31.)

01021, 1-8.

Y1 Gombrich Ernst, 7o ypoviko tic Téyvie, petbopoon Atva Kaodayin, Abfva, Mopewotikd Tspupa EOvikic
Tpoméing, 2009/1998, oeh. 245. Aev nepropiletan oe pia coppatiki topdotoor s Tiepradag Apvng «pe pHeptkes

GUUPATIKEG GEPES KLUATIOTAV YPARUDVY, OTtm¢ Oa ékave Kabe Cwypapog Tov Meoaimva, akdpa Kot ToL VGTEPOL
oav tov Duccio. Ovte ndM katookeLAlet Eva avTaoTIKO Kot «EEIB0VIKEVUEVO ToTio», Onmg 0 Pagpan.
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TOPACTACEWV, OALA Ol amhol kol Kafnuepvol yapddeg mov 0 KaBEvag HmTopovsE va. aVTIKPIoEL
ot Fevedn. «@d fravy, onuetdvel o Gombrich, «dvopeifodo pid cuykvnticr umetpio y1é Todg
motovg tfig Fevedng, dtav eldav Yo Tpd Qopd T cdvbeom, dmov oi Amdotorot frav idtot w
aDTOVG Koi yhpevav ot Sk TOug Alpvn, He TOV avaotnuévo Xplotod va ueaviletal v o8

Oodpo 6T YVOGOTH TOVG AKTH, Y10 v Tovg fondnoet Kol va Tovg napnyopﬁcst.»MZ

I'vopilovpe g €kToTe M SLTIKN N CAMDG «UOVTEPVAY TEXVY, £XOVTOG OTOPPIYEL OTOLOONTTOTE
oxéomn e To n()tpsw(')v143 (awT6 oV ovopotileTor «mTapddoon») aALd Kol TO pHEAAOV (OWTO TTOV
ovopaTietol  «UETAPLGIKNY), Topovcsldletol cav vo (gl v mpdt pépa g Anuovpyiag. O
VEMTEPIKOG AVOP®TOG, av Un Tt AALO, SIEKOTKEL Ko OvOKTA TNV OTOMKOTNTO Kot TV £vOadkdTnTA
Tov™*, I'eyovdg mov, og moltelokd eminedo, onpaivel 0Tt 1 TOAG BepemveTon GtV omdpvnon M

; , I ’ I r N .z ) 7 14
amovsia oyéong pe 6,11 cuvndicope vo amokaAOVLE 1epd. Oepuéhd g yivetar o movog .

2 Gombrich Ernst, To ypovixo tijc Téxvng, 6.1., oeh. 245.

%3 510 BaBpd Tou N LOTOPLKA VAN Kadiotatal Kuplapxn TPayHATIKOTATA 0TV KOWWVLKY (Wi, cUpBaivel va
ayvoeital n idla n {wr, vo TapacLWITWVTAL OL AVAYKES TOU TAPAOVTOG KAL €TO TILO TPOUOKTIKO YEYOVOG», KATA TOV
Navaywwtn Melr, Newteptoudg kat Mapadoon, oto: Atodntika Oswpripata, TOpoG I, 6.1, ogl. 53-54: « Ot
pétpo kpiloswg tol mapdvrog kabiotartal tO mapeABOv kol GxL O péAov.» _ e dAo onueio Tou i8lou dpBpou
[og). 57] 0 MixeAr¢ Slarmiotwvel: « Himepddptwon tiig uvAung mapouctdletal kai Und AN popdh: TOv

i otopioud. Oi | otopikég yvwoetg pdg katakAiZouv kal xavoupe £tot tO Opapa tol péAhovtog. Zolue
TiepLocoTEPO 0TO apeABOV mopd otd mapodv. (...) Guoboxwpolue purpootd otd péAov: mpotipolpe va tpedwusda
4o 10 TopeBOV Kal va dvelpevdpeda 6 TapeBov. Zodue péca otd Movceio.»

144 Amd ™ povopyio tov Bedv petafaivel otn dnupokpatio TOV aTOL@V, PEXPLG OTOV OLTH TOPOKUACEL KOl
petapindel oe tvpavvida. I'a vo aveybodv Tov TOPOVVO Ol VITOTOKTIKOL TOV BE0MO0VV, OTMG EKAVOV HLE TOVG
Popaiovg avtokpdropeg kot tovg [anec. H peraotpoen tote and tov emiyelo otov vmepkdsuo dpyovra, gival
amAmg Bépa ypOvov. ALQOTIGTIKY, Y10 TO TOL0L €ival 01 GUYYPOVOL «ODTOKPATOPES» Kot «I1amec» Kol o€ mo10 TESio
ocuvieleiton M vemtepikn Beomoinom, eivon m epdon tov Camus Albert, 'H &opio tijc FEAévng, uetdepoon
Xpiotopopog Aovtakne, Afva, Aypa, 1983, [L’ Exil d” Hélene, 1948, oto: L’ Eté tov Albert Camus, Gallimard,
1954], oe). 4 & 6: «Tomobetncope TV ioTopio 6T0 Opdvo 10D Ocod kol Padilovpe Tpog T Beokpartia. (...) ‘O Oegdg
nébave, pével 1 iotopia Kol 1 EEovoio.»

145 Anpnrptédng Anuntpng, O movog we moAn, Beccarovikn, ZaEnnpwdv, 2011. O Anunitpng Anuntpédng pkdet
YL TOV TOVO ®G TPoeEap)ovca avOpdTIVN EKQPOCT KAl Y10 TO TOG UTopel Vo petofAndei og Kivntiplo poyAd
aALoyfG TG avOpAOTIVIG KOTAGTOONG.
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To Eavamridopo T0V KOGHOV 0T0 TV TALOIKOTITA

[Maxpn Téta, Iloditeies -amé Tov Simone Martini atov Kvpiarxo Kpoxo, 2000]

Kieivovtog avt v amdmepa avadeiEng tov SUVOUIGHOD OV UToPEel v TUPOSOTHOEL 1 TEXVN
omv ekmaidevon, OBo Nlela €0t Kol cOVIopa vo avagepbd Kol oe pio TPty —UETd T
dNuovpykdTNTO KOl T SVUPIMmon— &icov duvapukn €vvola, M Omoio Kot oVt UTOpPEl va
amelevbepwbel péca amd ) coumpaln t€xvng Kot ekmaidevong. Ki avt dev givar GAAn and v

TOLOIKOTNTAL.

Otav o1 pantég pomoav tov Xpotd «llowog eivor dpoye peyoidtepog ot Paciieio tv
oVPAVAOV;», EKEIVOG POVOEE £vo TOdAKL Vo oTafel avdpesd Tovg kot gime: «AANOeia cog Aéw, av
dev otpageite Kat dgv yivete cav ta madid, oev Oa e16éABeTe ot Pacireio twv ovpavdv. Orotog,
AoV, TAMEWVADGCEL TOV EAVTO TOV GOV TOVTO TO TTAdAKL, ALTOHG elvar 0 peyalvTepog ot Paciieia

, 146
TV OVPAVOV.»

Y8 Mt 18, 1-4: By €xei v tf GpapooiilBov of padntai t6)’ Inool Aéyovtec ti ¢ Gpa pei Lwv €oti v € Tf

Baot\ei o TGY oUpavay; kai mpookaleosdpevoc 6 ° Incolc tawdi ov £ otnoev altd év péowaltdy kai i mev: Aufy
Aéyw Ul v, €0v un otpadiite kai yévnoBe ug T moudi a, oU un ei c€ABNTe i ¢ v Paciei av TGy oUpavGy. Ootig
olv TamnewupeL £autov G T moudi ov Todto, 0UTdg éoTwv O pei {wv €v Tf Bachei o TGy oUpavGy.»
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Atmho otV £pevn dnpovpywodTNTA Kot TNV Ttpobupia yioa copeiiioon (ot wovo pe tov ypovo,
OALG Kol pe kdBe TL OV TO €YEl MKPAVEL) TOL YapokTnpilel To modd, Bo umopovcape Vo
TPOCOECOVE APKETH OKOUN YOPUKTNPIOTIKAE TNG TOUSIKOTNTOC: TNV aveEUEALd, TNV abwoTnTa, TNV
Exmnén kol t yopd g avakdivyng, v ovesikokia k.6 O Xprotdg, opwmc, tavtilelt v
TOOIKOTNTA [LE TNV TONEWVOOT —NV EMiyvmon, onAadn, TG WIKPOTNTAS HOS. 2T Todid, QUi M

eniyvoon dev eival Tpoidv cuveldnTig dlepyaciag, aAld Ekepact g evBpaLSTHTNTAS TOVG.

[Maxpn Téra, dboroles covavrijoers (lambda prints), 2007]

To 1310 €60pavGTOG KOl TAMEWOC HE To TOUdLA TPOGEPYETOL KavelG oto adtdfal[c]to ddcoc g
téyvne —€lte o¢ Beatng elte ©¢ pantig 1o 1010 €VBPOVOTOC KOl TOMEWVOG GTEKETOL KOL O
KOAMTEYVNG OTNV OVOUETPNON TOV LE TNV VAT, KOO®OG aymvileTol vo TV HETOMAAGEL GE €PYO TNG
€xvne. Kot ot dvo yvopilovv ta 0p1d tovg Kot yi” ovtd umopohv va TAACOoVV ToV KOGUO, YWOPIG va
TOV 100TEOMGOVY HE TN MEYaAopavior ToOvg, y®pig va tov poAvvouv pe ) OAymn tovc. Ma, Ha
avtiteivel Kamolog, n dnuovpyic Kot T0 TAAGIHLO TOL KOGUOV glval €pyo TNG TOATIKNG Kot TNG
wotopiag, Oyt g téxvns! Mdvo mov, OTmg mkpd amodeiydnie, dev Ntav Ayec ot popES Tov oVTO
TO TAGGLUO O’ TN HEPLE TNG TOMTIKNG KOl TNG 10TOPIaG NTAV KATAGTPOPIKO Yo TOV KOGHo. Tn
didxpion ot Kat TNV 00LVNPN JATICTMOOT £KOVE GTA LEGO, TOV OdVe, ToL pog mépaoce, o Albert
Camus: «O iotopikdg vodg kai 0 kaAMtéyvng 0édovv va Eavamidcovy TOV KOoHo. AAAL O
KOAMTEYVNG, AVOYKAGUEVOS GO T VO™ Tov, Avayvopilel Ta Optd Tov, Evd O iI6ToPIKOS VoG TO
napavosl. 'Y adtd 6 Sevtepog KoTaMjyet otV Tupavvia, &vd 10 mahog Tod TPOTOL &ivar 1
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wpaio. ‘Evvogiton 61t 8&v vmepacmilovtar 10 opaio kaf’ €avtd. TO mpaio d&v pmopel va vTapEet
Yopig TOV dvBpwmo, Kai povo dv cournapactabodue oty AvBpdmivn dvotuyio B droddcovpe
OTNV €MOYN HOC TO HEYUAELD KOl TN YOAN VT TNC. A&V umopodue md Vo lHacTe uovaxucoi>>147. [Na
va KatoAnEet Tpopntikd: «To vonua Thc avpavic iotopiag d&v ivar —4md iy dmoyn— odtd mTov
vopilovpe. Bpioketar oty avauétpnon tig onpovpyiog kol tod okotadicpod. Mmopodue va
éamilovpe TG ol Gomhol KOAAMTEYVEG B ViKiGovy, Tapd TO Tipnua ov 0d Katafdiovv. T pid
axoun eopa 1 errocopia tod €péPovg Ba doAvBel Tave ot Aaumpr OdAacoa. (...) AKOun pid
@opa 0d mécovy T PoPepa TelyN THS GVYYPOVNG TOANG Y10 VAL TAPAODGOVV, Woxh ATapOoxH GOV T

yarivia Odiacea, Ty Opopeid tic Erévnen .
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