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11" XYNEAPIA: «TEXNH LTH AIEONH EKITAIAEYTIKH ITPAEH »

Yvvroviotpro: AreEavopa Movpikn, Avarinpotproe Kadnyntpro Tpjpatos Emotnpov g
Exnaidgvong ko g Ayoyng oty llpooyoikn Hhuxkia, llavemotiuio Hatpov.

Ewsnynon 1" Eypfvn Towmovkidov, Zaypapog, kadnyfitpio Ewkactikdv A.E
«Movtéha Kalhreyvikng Exnaidevong kon @swpieg Mabnong tov 20° ardvon
Ewsfiynon 2": Yaroslava Shekera, Assistant Professor, Institute of Philology, University of Kyiv.

«Oriental Special Course “fundamentals of Etymological Analysis for Masters Degree and the Art

of Interpretation of Poetic Hieroglyphic Text»
Ewsnynon 3" ABayiavod Péva, Zoypagog, Apytéktovag, ekmoideutikdg A.E

«A1BOKTIKT TOV o)Yediov: ACLVEYEIEC GTNV GUYYPOVN EAANVIKY] dnuocta ekmaidgvon. To onuepvod

mopdoetypa tov Bédyikov dnpociov kadteyvikod oyoreiov ARBAY.
Ewsniynon 4": Iayovptln Mapia, ®P1ioroyog Exmaidentikoc.
«H OYNEZKO ko1 1 Téxvn ot debvny Exmondevtikn npdén»
Ewoniynon 5": Nisha Nair Founder & Director, Art Sparks Foundation

«Changing current conceptions regarding the arts in educationy
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EIZTHI'HXH 1"
«Movtédo Karlreyvikng Exnaidevong ko Ocwpicg Madnong tov 20° audvar

Eipiivn Towpmovkidov, Zoypdeog, kadnyrproe Ewxestikov ML.E.

Iepiinyn

«XET0 EAMMNVIKO EKTAOEVTIKO GVGTNUA, 1 OVATTVUEN TNG KAAMTEYXVIKNG EKTAIOELONG OMOTEAEL, OO TO
1985, évav amd tovg mévie Pacikodg oTOXOVG TG TPOTOPAOuag Kot tng devtepofaduiag
eknaidevong. H moapovoa ewonynom emyewpel v mopovoicon TtV PACIKOV  HOVIEA®V
KOAAMTEYVIKNG €KTOOEVONG OV avamthHyOnkay ta teAevtaio ekatd ypoévia oty Evponn kot tig
Hvouéveg TMolteieg g Aupepwkng oe oxéon pe tig Oewpieg pabnong. Ztnv moapovcioon twv
HOVTEL®V KoAMTEXVIKNG ekmtaidgvong Ba arotummBodv ot dapopetikég BEcelg Tov KAbe poviEAov
OYETIKA LLE TOVG GTOYXOLG TOV AVOALTIKOD TPOYPAUUATOS, TN dradikacion pabnong kot TG SOUKTIKEG
nedddovs. H mapovsioon avt amofAémel oty KaAdTEPT KATOVONGT APEVOS TOV KLPEPYNTIKOV
OmMOPACEMY GYETIKA HE TN KOAMTEYVIKY EKTOIOELOTN, KOU OQPETEPOV TAOV OATOPAGED®Y OV

Aopavovtar amd Toug KaOnyNnTég TV EIKAGTIKMOV TEXVAV Yol TN 0100cKaAio Tov padnuotog. »
Ewayoyn: H kel iteyviki EKTaidgvon 6TOV HOVTEPVIOHO

«H xolreyviky ekmaidevon, tov eikootd (20°) ardva £mc ko ofuepa ta dekoaméve (15) npodra

pOVIa TOV £1K0oTOD TPMTOL (21°7) Cudvo avamTvyONKe KLPIOE KATO amd TNV 16YXVPY ETLPPOT| TOVL
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HOVTEPVIGUOD Kol TOV Oempldv TOL AGKNCOV KPITIKT) GE OVTOV, Ol OTOIEG VKOV GTNV TTEPI0d0

-1
TOV LETOUOVTIEPVIGLLOV .

Ot omOYeLG TOV HOVIEPVIGUOL Yio TNV ouoOnTikn, cuyva avtikpovopeves, mnydlovv oamd tov
Immanuel Kant kot tov ioyvpiopd 6t n KodAiteyvikn dwadikooio dtaympiletor and kdbe yvootikn
dwdwoacio. "o tov poviepviopnd, n nddnon Ppioketol 6To LLOAO TOV VTOKEUEVOD, OTTOUOVOUEVO.
. , , . , . 2
H pédbnon g koAlteyvikng ekmaidevong o610 poviepviopd mpowbel v atopkdtra”. Ta
r 7 r r r ;3
aVOALTIKE  TTpOYpAppaTO, HOVOQ®VIKG —goTialovv: dAAOTE OV avOTOpOy®YNT, OTNV
OTOGTOC LOTIKOTNTO, KOl GTO TPOKAOOPIGUEVO OMOTEAEGLO, KO GAAOTE GTNV OTANIGIMTN KOWVOVIKA

Spaon”.

¥’ avtd 1o mAaiclo, otn Evpomn kot v Bépein Apepikn, avoamtoyOnkoav €&t (6) poviéda
KOAMTEYVIKNG ekmaidevong ta televtaio ekatd (100) ypoévia pe daopeTikés katevhHvoels oe
oxéon pe  dwdtkacio Lddnong, Toug 6TOYOVS TOV AVOAVTIKOD TPOYPAULOTOS KO TIG SIOUKTIKES

nedddovg. Ta €&t (6) avtd povtéla eivar To BEpa Tov KEWEVOUL.

Xpoviké to téccepa (4) TPAOTO HOVTEAM, HE OPOPETIKES KotevBuvoelg, Pplokoviar oTeva
ovvdedepéva e TIC 186€¢ TOL HovTeEPVIoHOD. ATd TNV TelevTaia dekaetio Tov £1kooTtol (20) aubdva
£m¢ Kot ofjuepa, ovarmtHyOnkay dVO AKOUN LOVTEAN KOAMTEXVIKNG EKTOIOELONG TO OO0 ACKAVTOG
KPUTIKY] OTO HOVIEPVIGUO WO €106youy oTo {NTovpeva NG KOAMTEYVIKNG EKTOidELONG GTOV

LETOLOVTEPVIGLLO.

H kotnyoponoinon tev poviéhev BaciCetar oty épevva tov Arthur Efland®, Leslie Cunliffe®,

Kerry Freedman’y.

Efland Arthur, Emerging visions of art education, in: Michael D. Day & Elliot W. Eisner (Eds.), Handbook of
research and policy in art education, [Efland Arthur, Gswpicc udbnong roir Sidoxtikic oty rkolliteyvikn
exraidevon], Mahwah, New Jersey: Lawrence Erlbaum Associates in conjunction with the National Art Education
Association, (2004), p.p. 691-700.

Freedman Kerry, Teaching visual culture. Curriculum, aesthetics and the social life of art, [Freedman Kerry,
Aidaorovrag tov ortikd wolitioud], New York: Teachers College Press. (2003).

Addison Nicholas & Burgess Leslie, Learning to teach art and design in the secondary school, [Addison Nicholas
& Burgess Leslie, MaBaivovtag v didackalio twv kalliteyvikwv oty devtepofdbuia exmaiocvon], New York:
Routledge Falmer, (2004).

Gombrich Ernst, Hans, Art & lllusion: A study in the psychology of pictorial representation. [Gombrich Ernst,
Téyvn kot wevdaioOnon: Mia pelétn oty woyoloyia e avomapactaong], London: Phaidon, (2002).

Efland Arthur, Emerging visions of art education, in: Michael D. Day & Elliot W. Eisner (Eds.), Handbook of
research and policy in art education, [Efland Arthur, Ocwpiec pdbnong kor oidoxtikng oty karliteyviky
exmaidevon], Mahwah, New Jersey: Lawrence Erlbaum Associates in conjunction with the National Art Education
Association, (2004), p.p. 691-700.
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Movtého 1°: H kedteyvikf eknaidcvon pe 6téyo Ty 0vtoékppoon

«H xalMteyvikh ekmaidevon pe oTdOYo TNV GVTOEKPPACT| OTOTELEGE GTIC UPYEC TOV £1KooToD (20°)
aLOVO, £VOL TUOOKEVTPIKO HOVTELD KOAAMTEXVIKNG EKTOIdELONG, TO 00i0 VIOSTNPIE TV ehevbepn
Kol avePToolotn avtoékepaoct]. Ot pilec Tov povtélov Ppickovial 6To PEVLN TOV POUAVIIGLOD TOV
dexdrov-evarov (19°”) audva kot 6to £pyo Tov Jean Jacques Rousseau, 6mov 1 18éa ¢ ehevOepiog
Kol TG @OONG €pyovial og avtifeon pe v Kowvovia Kot Tov moATticpd. O Rousseau micteve mmg
npémet vo, amehevdepobel 1 paviasic yio vo ekepaoovy o cuvatsdfipata Toue Ta Taudidd. Avtd to
povtélo emmpéace v Evpdnn kot v Bopeia Apepikn|, Kuplapyikd, T0 TpMOTO GO TOL EIKOGTOV
(20*” ) awdva. To 1920 evioybOnke meportépm a@ov M owTodkepact Bewpndnke pio Hepamevtikng
dadikaocio yio v emoyf petd tov npdTo (1°) Ioykdouo Héksuo.g H emppon tov poviélov Ntav
TepdoTion Kot TIG dekoaetieg Tov 1950 kar tov 1960. Ztovg KOATOLG TOV HOVTEAOL EvTdyONKOvV
omovdaiol ekmadevtikoi émmg o Frank Cizek ot Biévwvn, n Marion Richardson oty AyyAio, o
Victor D’ Amico kot o Viktor Lowenfeld omv Apepuci™. Xopoaxtnpiotiké Béoeig tov Cizek
VIOYPOUUIlovY OTL: TO TOdLA £XOVV TOVG SIKOVE TOLG VOUOVS GTOVG OTTOI0VE TPEMEL VO VITAKOVOLV
Kot 0Tt 1 Toudkn €YV etvan tedeiog avtovoun dadikacio. To avolvtikd mpdypappa Oempei to
o010 MG L0 VTOKEUEVIKT] O1001KOGT0, L0 TPOCOTIKN OVTIOPAGCT), OVTIP®VO TOV KABE Tond100 611
oM tov. O o10)0¢ eivar M amekevBépmon TtV cuvarsOnudtov Kot g eoavtaciog To omoio
oLpPPIKVAOVOVTOL Ko pmodifovtan pe Toug kovoveg kot v melapyio. H Tpdodog tov pabntr sivon
plo époutn wovotnta. H onuovpywodmta mpénet va TPOPUAGGGETE AmO TIG EMIPPOES TOV

KOWmViKoh mAoisiov Kot amd kdbe modaymywn mopéppacn. O Kabnyntng mpénel va TpoceEpet

Cunliffe Leslie, Learning how to learn, art education and the “background”, Journal of Art and Design Education,
[Cunliffe Leslie, Mabaivovrag ma¢ vo pobaivovue, kalliteyviki exmaidevon kot to miaioto], 1999, 18 (1), p.p. 115-
121.

Freedman Kerry, Teaching visual culture. Curriculum, aesthetics and the social life of art, [Freedman Kerry,
Addorovrag tov ortikd molitioud], New York: Teachers College Press. (2003).

Efland Arthur, Emerging visions of art education, in: Michael D. Day & Elliot W. Eisner (Eds.), Handbook of
research and policy in art education, [Efland Arthur, Ocwpiec pdbnong ror oidoxtikng oty karliteyviky
exmaioevon], Mahwah, New Jersey: Lawrence Erlbaum Associates in conjunction with the National Art Education
Assaciation, (2004), p.p. 691-700.

Freedman Kerry, Teaching visual culture. Curriculum, aesthetics and the social life of art, [Freedman Kerry,
Addorovrag tov ortikd molitioud], New York: Teachers College Press. (2003).

Efland Arthur, Emerging visions of art education, in: Michael D. Day & Elliot W. Eisner (Eds.), Handbook of
research and policy in art education, [Efland Arthur, Ocwpiec pdbnons kor oidoxtikng oty karliteyviky
exmaidevon], Mahwah, New Jersey: Lawrence Erlbaum Associates in conjunction with the National Art Education
Association, (2004), p.p. 691-700.
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otov pobnt) éva mepPaiiov Kaw(pvyionll. 210 €PYOOTNPLO TOL HOVTEAOL Ppickovior cuvinOmg

dpBova AapTEPE YPOUATO TEUTEPAS, TAUTIA TIVEAX XOPTLA o€ peYdAo péyebog.

H xpitikn mov aoknnke oto povtéo 1o omoio akoAovdeital émg kot onuepa Nrav oeodpn. ‘Etot,
evdd Bo umopovoe va Oewpnbel o011 €vo TAOVGLO  pEmEPTOPO  HOONCLOKOV  OTOY®V,
ocvumepAaUPovorEVIG TG KOAMEPYELNG TNG QPOVTOGIOG, ETITVYYAVETOL GE OVTO TO HOVIEAO KOATL
11010 dgv 1oyvEL. O 1oYVPIoHOG 0VTOG amoppinTeTal, aPoy gival YVOoTd OTL N EXVONTIKY OKEYN
KaAMEPYEiTe pe YVooTIkéG Sadcaoiec nddnong Gpa amarteite n kaBodrynon tov peydrov'?. Ot
gpevvntég George Lakoff kar Mark Johnson o Kieran Egan ka1 o Efland, ot omoiol éxovv pedetnost
TOVG TPOTOVG OV KOAMEPYEITE M EMVONTIKY OKEYN, £XOVV VIOCTNPIEEL OTL N KOAMEPYELDL TNG
eovtaciog mepthapuPdvel amontnTikéS dtovonTikég Olepyaciec OT®G: 1 KOTNYOPlOmoinom, m
HeTAPOPd, M okEYN TG TOUVOTNTOC, 1) EPUNVELTIKN OKEYN 1 QUTIOAOYNOT, 1| GUYKEKPIUEVT] KoL
apnpnuévn okéyn. 'Eva diio mpdAnpa dnpovpyeitor amd to yeyovog 0Tt 1 KaAMTEYVIKY| epmelpio
EMKEVIPMOVETAL OTY] TPOCHOTIKY EKOPOCT, OTOUAKPLUGUEVT OUMOC amd KAOE TOMTIGTIKY Kot
KOW®VIKY ETPPOT, YEYOVOG OV KaO1oTd TN UdOnom 610 HOVTELD AVETOPKT OE GXECN LE TN TANPN
YPNOT TOV LOPPOV yv(bcsnglg. 'E1o1 ev® S1001KAGTIKEG LOPPEG YVMOONS KOAAMEPYOHVTAL, ATOVGLALEL

omoladNmOTE eUNEPin. 6 SNAMTIKNG LOPONS yv(bcsnm».
Movtédo 2°: O QopproMGHOG 6TV KEAALTE(VIKY EKTaidcvon

«To povtého Tov Pacikdv otoryeimv Tov oYediov mov Tpoteivel o osOntikn évvola, TV cvvleon,

ooV OVTITPOTOGT OTI UNYOVIGTIKY HUNOT NG EKTAIOELONG GTNV AKAOMUATKN TEXV, EULPavileTon
r , . 15 ’ ’ r . r

oTIG 0pYES TOV €kooTtol (20°° ) ardve ™. Eivor pio mpocgyylon mov emKEVIPMOVETAL 6TV avaAivon

oV épyov TE€YVNG HéGa amd T oToKEln TG EKAGTIKNG YA®ooas. H awsntikh tov gopproispod,

11 Addison Nicholas & Burgess Leslie, Learning to teach art and design in the secondary school, [Addison Nicholas

& Burgess Leslie, MaOaivovtag v didackalio twv kalliteyvikdv oty devtepofidbuia exmoiocvon], New York:
Routledge Falmer, (2004).

Towmovkidov Epnvn, Moviéla kolliteyvikis ekmaidcvons kot Ocwpies uabnong tov 20° kor tov 21° audva,
Ewaotwkn oudeio, Adnva, Evoon Exnoadevtikdv Ekaotikdv Mobnpdtov, 2015, tedyog 31, ISSN:2241-6757.
Freedman Kerry, Teaching visual culture. Curriculum, aesthetics and the social life of art, [Freedman Kerry,
Addorovrag tov ortikd molitioud], New York: Teachers College Press. (2003).

Cunliffe Leslie, The problematic relationship between knowing how and knowing that in secondary education,
[Cunliffe Leslie, H mpofinuotixii oyéon g Oiadikactikic kol TS ONAWTIKAG yvaons oty oevtepofdbuia
exraiogvon], Oxford Review of Education, 31 (4), 20053, p.p.547-556.

Freedman Kerry, Teaching visual culture. Curriculum, aesthetics and the social life of art, [Freedman Kerry,
Aidaorovrag tov ortikd wohitioud], New York: Teachers College Press. (2003).
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omwg Vv yopoktnpilert o Efland®, avaduyOnke otnNv KOAMTEYVIKY] €Kkmaidevon omd v
nadayoykny tov Wesley Dow'’" o omoilog VIOoTNPIEE TNV £€KPPOCT TNG OUOPPLAG Kot OYL TNG
AVOTOPACTACNG. L€ VTO TO LOVTELO O GTOYOG TOV AVOAVTIKOD TPOYPApIaTOG Eivat vo didayBovv ot
HoONTéG  pOL  EIKOGTIKY ock(denrols péca  amd TN OmoLON  ETOUMV, OTAOVGTELUEVOYV,
TPOKATACKEVAGHEVOV €KOVOV. H ypapur, o tOVog Kot T0 ¥p®dua, OmoTEAOVV To. Tpia Pocikd
ototyeia g ahpafntov. H avtiBeon, n addayn, N etavaAnyn, 1 GUUUETPIN, 1] VTOTOYT OTOTEAOVV
nig mévie Baotkée apyéc.® Ot dpactpomtes yriloviar oe pio Prpa mpog Prpa avamrvén®. H
dwdwkacio pdbnone o€ ovTd TO HOVIEAO CLUMIMTEL PE TOV CLUTEPLPOPIGUO KOl TIS OPYXEG TOL
Loytkov OeTiKioproD, Tov KupLapynoe otig Dewpieg pddnone to npdto (1°) wed Tov iootov (20°)
adva®. O John Watson,?? o Edward Thorndike®, o Burrhus Frederic Skinner®* eivox ot Poaoucoi

BewpnTIKOl TOL GLUTEPLPOPICLLOD.

Ot apyés tov Dow 7y v KoAlreyviky] ekmaidgvon emyepndnke va cvvdvactodv peE T
Toudaymykn Tpocéyyion tov Bauhaus. Qotdco, n opydvoon kot 1 ToEvounon TV 6ToYEIOV TG
EIKOOTIKNG YADGGOS Yoo Tov DOW amookomel 610 vo KOTOVOGouY ol HodNTég TV EKQPacT TNg
opopeac. Avtibeto, oto Bauhaus n ekpdbnon tov Pacikdv otoyeiov Tov oxediov amotelel v

avalnon yio vo arokaAvedel n Baon, n ovsio TOV OTTIKAOV TEYVAV.

16 Efland Arthur, Emerging visions of art education, in: Michael D. Day & Elliot W. Eisner (Eds.), Handbook of

research and policy in art education, [Efland Arthur, Oswpicc uaOnong koi Sidoxtikic oty Kollireyvikn
exraidevon], Mahwah, New Jersey: Lawrence Erlbaum Associates in conjunction with the National Art Education
Association, (2004), p.p. 691-700.
" Dow Arthur Wesley, Composition,[ Dow Arthur Welsley, Zévfeo], Doubleday Doran, New York, (1913).
8 Cunliffe Leslie, Forms of knowledge in art education and the corollary of authenticity in the teaching and
assessment of such forms of knowledge, International Journal of Art and Design Education, [Cunliffe Leslie,
Mopgés yvaoans otny KaAMTEYVIKN EKTAIOEVOH KOl OVOYETICUOS TOVG e THY avBevTikoTnTa oTH 01000KaAl0. KOl TV
aéioAdynon], 2005b, 25 (2), p.p. 199-208.
Freedman Kerry, Teaching visual culture. Curriculum, aesthetics and the social life of art, [Freedman Kerry,
Aidaorovrag tov ortikd wolitioud], New York: Teachers College Press. (2003).
Freedman Kerry, Teaching visual culture. Curriculum, aesthetics and the social life of art, [Freedman Kerry,

Addorovrag tov ontikd wolitiouc], New York: Teachers College Press. (2003).
Efland Arthur, Art and cognition. Integrating the visual arts in the curriculum, [Efland Arthur, Téyvn wou

yvootikiopds: Evoopatdvoviag ta kalAteyvikd oto mpodypappa orovdmv], New York: Teachers College Press/
Reston, Virginia: National Art Education Association, (2002).

Watson John, Psychology as the behaviourist views it, [Watson John, H woyoloyia and t Oewpnon twv
ovurepipopiotav], Psychological Review, 20, (1913), p.p.158-177.

Thorndike Edward Lee, Elements of psychology, [Thorndike Edward Lee, Xroiyeia koivawvioloyiac], New York: A.
G. Seiler, (1905).

Skinner Burrhus Frederic, The behaviour of organisms: An experimental analysis, [Skinner Burrhus Frederic, H
ovumepipopd, twv opyovicumv] New York: Appleton — Century, (1938).
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H xpitikn mov acknOnke 6€ avtd 10 POVTELD apOpd GTOV 1GYVPIGUE OTL 1] LAONON OTOLOVMUET
amod KkOPe KOWMOVIKOTOMTIGTIKY onuocio Oempeital, TEPLOPIGUEVT, OTOUKIOTIKY, OTAGIOTN,
OTTOAVTOPYIKT], OVTIKOWVMVIKY S100IKAGI0 apov Ot Hobntég dev dOAGKOVTOL TOV POAO TNG TEXVNG
péca otnV 1eTopio TOV av@pcbnon.25‘26 Xuvenmg anovotdlel kdbe 100G INAMTIKNG LOPPTS yvobcng27.
INo mapdaderypa kdmolog pumopet va Eépet va Loypapilel ocav tov Harmenszoon van Rijh Rembrandt
oAAG avTd Oev onuaivel OTL KaTOvosl OVTOMOTO KOl UTOPEl VO EPUNVEVCEL TN OOVLAELL TOL

Rembrandt 6mmc auth emnpedotnke amd tv OMavdio tov dexdrov-efdopov (17° abvay.
Movtého 3°: To povrédo Ospeopévo 6TIG OVAYKES TS KAONUEPIVOTNTOGC

«To povtého BepeMopévo otig avdykeg g kadnuepvottog Paciletar oy 10€a Tov KoTd TOG0
uropel 1 TéEXVN VoL SIEVKOADVEL TPaKTIKA TNV Kabnuepvn (on. TevvnOnke oty Bopeio Apepikn ko
Kupldpynoe peta&d tov dekaetidv 1930-1960 kuping v mepiodo Tov otkovopkov kpay. O 6tdY0C
TOV  OVOADTIKOV TPOYPOUUOTOS EMIKEVIPOVETOL OTNV  oval)Tnon NG TPOKTIKOTNTAG OTN

29,30

kanuepvn Con péco amd ™V TELVN H xoAlatgyvikn a&lo o610 xowvovikd mAaiclo

) I , r , 31
avayvepiletal og 6Tt oamodsikvieTan gpnoTikd oty kadnuepwy (on®h

Freedman Kerry, Teaching visual culture. Curriculum, aesthetics and the social life of art, [Freedman Kerry,
Aidaorovrag tov ortikd molitioud], New York: Teachers College Press. (2003).

Dobbs Stephen, Discipline-based art education, in: Michael D. Day &, Elliot. W. Eisner (Eds.), Handbook of
research and policy in art education, [Dobbs Stephen, Kalliteyvikij exmoiocvon Paciouévn ot emotiueg],
Mahwah, New Jersey: Lawrence Erlbaum Associates in conjunction with the National Art Education Association,
(2004), p.p. 701-724.

Cunliffe Leslie, The problematic relationship between knowing how and knowing that in secondary education,
[Cunliffe Leslie, H mpofinuotixii oyéon ¢ Oiodikactikic kai TS ONAWTIKAS yvaeng oty devtepofaluia
exraioevon], Oxford Review of Education, 31 (4), 20053, p.p.547-556.

Cunliffe Leslie, The problematic relationship between knowing how and knowing that in secondary education,
[Cunliffe Leslie, H mpofinuotikiy oyéon g Oiadikactikic kol e ONAMTIKAG yvaoons oty Oevtepofidfuia
exmaioevon], Oxford Review of Education, 31 (4), 2005a, p.p.547-556.

Winslow Leon, The integrated school art program, [Winslow Leon, To evowuarwuévo mpoypouiie. orovdmv twv
koriteyvikav paldnudrwov], New York, Mr Graw — Hill, (1939).

Efland Arthur, Emerging visions of art education, in: Michael D. Day & Elliot W. Eisner (Eds.), Handbook of
research and policy in art education, [Efland Arthur, Ocwpicc pdbnons xor didaxtkis otn kaAliteyvikn
exmaidevon], Mahwah, New Jersey: Lawrence Erlbaum Associates in conjunction with the National Art Education
Association, (2004), p.p. 691-700.

Efland Arthur, Emerging visions of art education, in: Michael D. Day & Elliot W. Eisner (Eds.), Handbook of
research and policy in art education, [Efland Arthur, Oswpicc udbnonc rkoir Sidoxtikiic oty Kolliteyvikn
exmaidevon], Mahwah, New Jersey: Lawrence Erlbaum Associates in conjunction with the National Art Education
Assaciation, (2004), p.p. 691-700.
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ZyOMKA eyyEPidLo. TVTLMOONKAV Kot améKToov pueydAn anfynon ormg to Art today kou to Exploring
Art. Xto gpyaoctiplo. TOU HOVTEAODL YIVETOL GUOTNUOTIKY YPNON  OVOKVKADGCIU®V VAK®V. O
JdUOKOAOG TTOV £MPENE VO GYeSAGEL TO PUAONUE TOL COUP®OVO e TOVS GALOVG daoKAAOVS GAA®V
HaONUATOV  KOAOOVTOV VO TPOKTIKOTOMGEL TNV KOAMTEXVIKY] oavalntnorn oto JpoHo 1ng
eEumpétnong ™m¢ kadnuepwng (ong. 'Etol, oto mpdypappo avalntovviav EEumveg AVGELS TOL
agopovoav Bépata OTMG: 1 EUEAVIOT TOV TOUOKOV dopatiov, 1 oxedlaon emimiwv and
OVOKVKADGUO VAIKE, 0 cLuvOLOoUOg podymv, K.o.. H mpocéyyion avtod tov mopadeiypatog wg

TPOG TN SLadIKAGIN TG LABNONG AVIKEL GTO TANIG1O TOV OPYDV TOV CLUUTEPLPOPIGHLOV.

Av xor M omymon oavtod Tov povtéAov ot Bopeio  Apepikn Mtav tepdoticn EKQPACTNKOV
EMKPLTIKEG ATOYELS OV 1oyvpilovtav 6Tl o1 dpactnpidtreg e avtd 10 poviédo Pacilovion og
VIEPATAOVGTEVUEVES, OLOVONTIKE PTOYES, TEPLOPICUEVES KOl TTPOKTIKEG ALGKNGELG, TTOV EXOLV LOVO

xpNnotikn a&ia yopic Kavéva eVOLUPEPOV TVELUATIKNG EUTAOKNG OTNV KOAATEYVIKT ovalntnon 52,
Movtédo 4°: To povtélo TG KOAMTELVIKNG EKTUIBEVONG NE EMIKEVTPO TIC EMIGTHNES

«To povtého TG KOAMTEYVIKNG EKTAIOELONG IE EMKEVTPO TIG EMGTNLES, NTAV Uio TPOGEYYIGT TOV
TPOPOdOTNONKE Oomd TNV €PELVO OTN YVOOTIKY YuyoAoyio. AV Kol Ol 0pYEC TOL HOVIEAOL
dtpopeadnkav tig dekaetieg 1950 ko 1960, mpaktikd to 1980 evompatdbnke pe gupvnTo 6TV
KOAAMTEYVIKN 8K7t0d881)(5ﬂ33. To povtéro vmootpile OTL 1 GYOMKN KAAMTEYVIKTY EKTAIOEVOT TPETEL
v akoAoLOel T dtadpopr| TG KOAMTEXVIKNG avalTnong TV eVNMK®OV KOAAMTEYVOV, GTNV oToia
GLUVLTIAPYOVY KOl OAANAETIOPOLY 1 dnovpyio Téxvng He TNV Katavonon g téxvns. H dtadpoun
LT TEPAaPaveL: -Opdorn 6To EPYUcTNPlo, avalTnon otV otopio TG TEXVNG, OTN oeONTIKN
alohdynon, oI KPITKN NG réxvng34. 210 avoAuTiKO TPOHYPOUUO TOV HOVTEAOVL Ol pHobNTég

OMNUoLPYOLV TEYXVT, EPUNVEDOLY Kol a&lohoyobv €pya téxvng (kptrikn)), avalntodv v aéio Tov

* Efland Arthur, Emerging visions of art education, in: Michael D. Day & Elliot W. Eisner (Eds.), Handbook of

research and policy in art education, [Efland Arthur, Oswpicc uaOnong koir Sidoxtikic oty Kolliteyvikn
exmaioevon], Mahwah, New Jersey: Lawrence Erlbaum Associates in conjunction with the National Art Education
Assaciation, (2004), p.p. 691-700.
% Cunliffe Leslie, Learning how to learn, art education and the “background”, Journal of Art and Design Education,
[Cunliffe Leslie, Mabaivovrag ma¢ vo pobaivovue, kalliteyviki exmaidevon kot to miaioto], 1999, 18 (1), p.p. 115-
121.
Dobbs Stephen, The Kettering project: Memoir of a paradigm, in: P. Amburgy D. Soucy, M. A. Stankiewicz, B.
Wilson, & M. Wilson (Eds.), The history of art education: Proceedings from the Second Penn State Conference,
[Dobbs Stephen, To oyédio rétepivyk: Avagpopéc oe éva mapdderyua]. Reston. Virginia: National Art Education
Association, (1992), p.p. 186-190.
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gpyov péoa o610 1otopikd mAaicto (art history) kot oe oyéon pe GAAa StovonTikd @avOpEVo.

(aesthetics)*>.

Ye avtifeon pHe To HOVTEAD TNG OVTOEKOPOOCTG KOl TOL (OPUOAIGHOV, GE OVTO TO HOVIEAO M
SWOCKOALN TNG TEYVNG AVOTTUGOETOL LLE TN YVOOT Vo, ovolnTeiton HEG € EVa POPOVL KOWVOVIKDOV
KOl TOMTIOTIKOV EPUNVEIDV Kol eKTIUNCE®V. [t ovTtd 10 OKOMO amouteitonl €va PEMEPTOPLO
LOONGLOKOV 1KOVOTATOV, OV TEPIAAUPAVEL TO GUVOVOGUO TNG ONAMTIKNAG HE TN OLUOIKOGTIKY
yvo')csn37‘38. "Etot o1 pobntég petéyovv og avtd mov ovopdletot kpitikn pdonon. Ta epyastipia Tov

HOVTELOL OMUIOVPYOVV ETOTTIKO VAKO LE OVOTOPAYWOYEG £PYOV, EPYOCiEC otV aEl0AOYN oY, OTNV

EKTIUNOM KL TNV 16TOpia TG TEXVNG.

H npocéyyion ot dwadwkasio pddnong Paciletar ot Bewpio ¢ yvooiakng paddnong. H kevipin
1€ vroypoppiletl ) onuocio ™G dNUIOLPYING VONLATOG, €K HEPOVG TOV HoONTY], OOTE Vo emEADEL
N yvoon. Avtd épyetar oe avtibeon pe ) dwdpoun pabnong: epébicpo — avtidpacn Tov
ocvumeprpopiopov. H Bempia g yvooiokng pabnong avantoydnke pe 6vo mpooceyyiceic. H mpodn
npocéyyion Paciotnke oty épevva Tov Jean Piaget39. H 6gvtepn mpocéyyion oty épevva tov Lev
Vygotsky‘w. 2Oppova pe TV IpaOTN TPocsyylon N ndbnon sival pia depyacio mov cuvteLeiTal 61O
HLoAO tov poabntr. o ™ ogdtepn mpoosyyion n pabnon €xel cav medio dpdomng T oyéon Tov

Lot He T0 KOWOVIKO Kot TOATIGTIKO TAOIGI0 GTO OTOI0 OVOTTUGGETE.

% Tapajos Ricardo, HIV/AIDS in the visual arts: applying discipline-based art education to medical humanities,

[Tapajos Ricardo, EITZ kou ewxaotid: Epopudloviag to mopdoeryio. e EIKAoTIKNG eKTaidevons Paciouévng otig
emiothiueg otig emotiueg vyeiog], Medical Education, 37 (6), 2003, p.p.563-570.

Efland Arthur, Emerging visions of art education, in: Michael D. Day & Elliot W. Eisner (Eds.), Handbook of
research and policy in art education, [Efland Arthur, Gswpicc udbOnong roir Sidoxtikic oty rkolliteyvikn
exmaioevon], Mahwah, New Jersey: Lawrence Erlbaum Associates in conjunction with the National Art Education
Association, (2004), p.p. 691-700.

Ryle Gilbert., The concept of mind, [Ryle Gilbert, H évvoia rov pvaliod], London: Hutchinson, (1949).

Cunliffe Leslie, Forms of knowledge in art education and the corollary of authenticity in the teaching and
assessment of such forms of knowledge, International Journal of Art and Design Education, [Cunliffe Leslie,
Moppég yvaons otny KaAMTEYVIKI] EKTOIOEVTN KOI CUGYETIOUOS TOVS UE THV ODOEVTIKOTHTO, 0TH O1000KAAI0 Kal THV
acioléynon], 2005b, 25 (2), p.p. 199-208.

Piaget Jean, The origins of intelligence in children, [Piaget Jean, O pilec ¢ evpviog oto mardid], Trans. M. Cook.
New York: Norton, (1963).

Vygotsky Lev, Mind in society: The development of higher psychological processes, [Vygotsky Lev, H vénon atnv
kowwvia: H avartoén towv avadtepwv yoyoloykav diadikaoiov], Cambridge, Massachusetts: Harvard University
Press, (1978).
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To povtého g KoAMTEXVIKNG ekmaidgvong pe Pdon Tic emMoTRUES d€XONKE KPITIKN TOpOAN TNV
EMAVOOTOTIKOTITO TOV TEPIEYOLEVOL TOV OE GYEoT pe OTL VITpPye £o¢ awtd. ‘Etor 1 Judith Burton®
KaTNYOpNGE TO HOVTELO Y10l TN TaONTIKY PHABNoT ToL KOAAEPYEL KOt Y10, TN GLUVTNPNTIKY GKEYT] TOV
npomBel. Kot avtd yiati n npocéyyion Paciletal amokAeloTikd 6e AVTIKOD KOVOVO TEPLEYOUEVA
onovdne. H Burton micteve emiong 6t amaidvetal o€ avtd TO0 LOVTEAO 1) TEYXVN TOL TEPIBmpiov, Ot

EKTOC KATECTNUEVOD OVTIANYELG, KOl 0L 0OVVOUES (KOWVMVIKG KOl TOMTIOTIKE) POVESY.
Movtédo 5°: To povtélho KOAMTEYVIKNG EKTAIBEVGIG GTO HETAROVTEPVIGNE

«To HOVTEAO KOAMTEYVIKNG EKTMAIOELONG OTO HETOUOVIEPVIGUO TOPOVCIACTNKE GTO TEAOS TOL
gikootod (20 ) adva?, Emwkevipdvel ™ omovdn oty 10éa TG O0QOPETIKOTNTAS TOV
ephapPdvel OAEG TIG P®VES TOL NTOV TEPIO®PLOTOMUEVEG GTO HOVTEAD TTOL OvVOTTUYOM KOV TN
didpkel Tov gwkootod (20°° ) cdva. Ola to mponyodueva poviého BewpiOnkav elTioTikd,
LOVOQ®VIKA, povén?»svpa“. 2OUQoOve. LE TO HOVTEAO TOV UETOUOVIEPVIGUOD TO TPOYPOUUA
OTOVOMV OEV EIVaL OVOETEPO GE GYEN LE TIC OEIES, TIC AVTIANYELS, TO KOWVMOVIKOTOMTIGTIKO TANIGLO
tov pafnti®. H péypt 10Te Kuplopyion TOV TPOYPAUUATOC PACIGHEVOL ©TN SVTIK TéRVN,
avtikadiototor amd Eva TPOYPAUIO TOV EIval TAOVPUMOTIKO GE HOPPEG EIKOCTIKNG ONULOVPYINS.
Extog amo ™ {oypapikn, Kot T YAVTTIKY GTO OVOAVTIKA TPOYPAULOTO SNHavTIKO poAo mailovv ot
véeg texvohoyieg, 1 pop Kovhtobpa®. Te avth T Tpocéyyion, Pewpeital deovtoroykd opBo kot
EMTOKTIKO TO GVOlIYHO GE €vo TAOVPOAICTIKO medio kaAAteyvikng Oepatoroyioc. H 10éa tng
SPOPETIKOTNTAG 00N YEL OTN PEAETN TNG OLAPOPETIKG TOATIGTIKNG TOVTOTNTAS, KOWMOVIKNG TAENG,

QLANG, OiAov.

L Burton Judith, The practice of teaching in K-12 schools: Devices and desires, in: Michael D. Day & Elliot W.

Eisner (Eds.), Handbook of research and policy in art education, [Burton Judith, H didaxtixn thg A” yvuvaciov oty
rpacn: Odnyies kor avulijyerg], Mahwah, New Jersey: Lawrence Erlbaum Associates in conjunction with the
National Art Education Association, 2004, p.p. 553-575.

Efland Arthur, Freedman Kerry, & Stuhr Patricia, Postmodern art education: An approach to curriculum, [Efland
Arthur, Freedman Kerry, & Stuhr Patricia, O uetauovtepviouoc otnv kalliteyviky ekmoiocvoon: Mio tpocéyyion oto
avalvtiko mpoypopua].Virginia: National Art Education Association, Reston, (1996).

Tsimboukidou Irene, Models of art education in the twentieth century, [ Tsimboukidou Irene, Movtéia kalliteyvikig
Exraidevons tov eixooté ouwva], Theory and Research in the Sciences of Education, (2015), 4/2015, p. p.141-
158.1SSN:2407-9669.

Freedman Kerry, Teaching visual culture. Curriculum, aesthetics and the social life of art, [Freedman Kerry,
Aidaorovrag tov ortikd mwolitioud], New York: Teachers College Press. (2003).

Efland Arthur, Freedman Kerry, & Stuhr Patricia, Postmodern art education: An approach to curriculum, [Efland
Arthur, Freedman Kerry, & Stuhr Patricia, O petauovtepviouog otnv kalliteyvikiy exmaiocvon: Mio mpocéyyion oto
avalvtiko mpoypopua] Virginia: National Art Education Association, Reston, (1996).
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To 0épata mpooeyyilovion pe molveowvio kot owdepotikotmro. H yvoorn Ppioketar oto
KOWMVIKOTOMTIOTIKO ~ mhaiolo  Tov  pabnty, ©éo  Pactopévn  otov  Vygotsky®. H
KOW®VIKOTIOMTIOTIKY] Tpocéyylon Oewpel mwg o pobntig eivor evepydg, vmebOBvvog yuo tnv
TPOGOTIKN Tov avimTuén. Ot Bewpntikol g yvooilakng Bewpioc g pnabnong vroypaulov
onuacio TG TPOHTAPYOLGOS AVTIANYNMG oTn OdUNoN NG VENG yvo'ocng47’48’4g. To epyaotiplo
Bewpeitar ¢ HEPOG SAMPAYUATEVGEDV HETOED HoONTAV, KaONYNTOV e TN GYE0T TOLG Vo Elvar pua
oyéon aAAnAeEaponc 2. Avtd omoutel SGOKOAO ELAIGONTOTOMUEVO GYETIKG e TO TAGIGIO
mov ovnkel o padnts. H xputikn oto poviédo vmootnpilel 6t 1 pdbnon €dd mepropileTon Ko
eykhoBietar oto ToMToTKO Thaiclo mov avikel 0 pafnTAc . O Cunliffe®® moteder moc
VTLAPYEL O KIVOVVOG TOL UNOEVIGHOV KOl TNG IGOTEIMONG 0POV 1 TOAVQ®ViL TOALES POPEG PLAoEevel

0éoeig yopig alion.

“ Efland Arthur, Art and cognition. Integrating the visual arts in the curriculum, [Efland Arthur, Téyvy Ka

ywotiklouds: Evewuoatavoviag to kalliteyvika oto mpoypouue orovdwv], New York: Teachers College Press/

Reston, Virginia: National Art Education Association, (2002).

Joyce Bruce R, & Weil Marsha, Models of teaching, [Joyce Bruce R, & Weil Marsha, Movtéla didackariog],

Englewood, New Jersey: Prentice-Hall, (1986).

Marzano Robert J., A different kind of classroom: Teaching with dimensions of learning, [Marzano Robert J., Evag

drapopetikog tomog 1aéns ovackaltiog] Virginia: Association for Curriculum and Supervision, Alexandria, (1992).

Freedman Kerry, Teaching visual culture. Curriculum, aesthetics and the social life of art, [Freedman Kerry,

Aidaorovrag tov ortikd wohitioud], New York: Teachers College Press. (2003).

Freire Paolo, The politics of education: Culture, power and liberation. [Freire Paolo, H wolitiksj ti¢ exmaidevon:

Tolimiouog, Avvopurés yepapétnon], (1985),Westport, Connecticut: Bergin and Garvey.

Giroux Henry, Armand, Border Crossings, [Giroux Henry, Adwacyiloviac oproypouuéc], New York, London:

Routledge, (1992).

Addison Nicholas & Burgess Leslie, Learning to teach art and design in the secondary school, [Addison Nicholas

& Burgess Leslie, MaOaivovtag v didackalio twv kalliteyvikdv oty devtepofidbuia exmoiocvon], New York:

Routledge Falmer, (2004).

Joyce Bruce R, & Weil Marsha, Models of teaching, [Joyce Bruce R, & Weil Marsha, Movtéia didaockaliag],

Englewood, New Jersey: Prentice-Hall, (1986).

Marzano Robert J., A different kind of classroom: Teaching with dimensions of learning, [ Marzano Robert J., Evog

diapopetikic tomog talng didackaiiag] Virginia: Association for Curriculum and Supervision, Alexandria, (1992).

Freedman Kerry, Teaching visual culture. Curriculum, aesthetics and the social life of art, [Freedman Kerry,

Addorovrag tov ortikd molitioud], New York: Teachers College Press. (2003).

% Cunliffe Leslie, Postgraduate certificate in education art handbook, [Cunliffe Leslie. didaxzixé eyyeipidio omovdaoti
oto petamtvylaxd tunuo. ordoxtiknc e éyvng], Exeter, UK: University of Exeter, (2006).

5" Cunliffe Leslie, Postgraduate certificate in education art handbook, [Cunliffe Leslie. Aidaxtixé eyyeipidio onovdaoti
oto uetamrvylaxo tunuo. ovaxtienc e téyvng], Exeter, UK: University of Exeter, (2006).
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Movtého 6°: To povtédo TOV avefcopNTdOVY TOV ETOIKOSOUIGHOD

«ZV ekmvon Tov gikootov (20°”) aidve aokeitol kKpTikn 1060 oty KeAATEXVIKA ekmaidsvon Tov
HOVTEPVIGHOD OGO Kol TOL HETOHOVTEPVIGHOV. Onmg vrootnpiletal, 660 apopd 6TO HOVTEPVIGUO,
TO, LOVTEAD, KOAAMTEYVIKNG eKTaidgvomng, Olonmviouv v 10€a TG ALTOEKEPOCNC Kol TNG KOTA
OTOKAEIGTIKOTNTO XEPOVOKTIKNG £EAoKNONG. OO0 apopd oTo LOVTEAN KOAAITEXVIKNG EKTOIOEVONC
OTOV UETOUOVTEPVICUO, OVOTTUGGOVV L BEom ot omoia OAeg ot a&ieg elvar 010G oNUAVTIKOTNTAG,

I ’ 7 . Loz r ) 57
KATL IOV TPOWOEL TNV 100TEIWON TV AEUDV Kol TOV UNOEVICUO, OOV OA £IVOL ATOJEKTE .

AvabBempeitor £161 amd 0empnTKoVS TO LOVTELO TOV UETOUOVIEPVIGUOV MG TPOG o, okOAovba. Xe
avtifeon pe TO HOVTEAO TOL UETOUOVTEPVICUOV oL mpombel v ékepoon péoa omd TS VEES
TEYVOLOYIES, EKTIUATAL OTNV KOAMTEXVIKY O1001K0GI0, TO TPOCWOTIKO {YvOG YPAPNS TOV KOAMTEYVN,
®G TOLOTIKOTEPO HEGO éK(ppOLGT]gSB. Meletdton n oyéomn G TAPASOoNG UE TNV KOVOTOUIM, TNG
CLVTNPNONG UE TNV TPO0OO, HE TO OEVTEPO MO TO TMOPOTAVE® VO PNV EKTILATOL OVTOUOTA OC
OetucoOTEPO, POV M 10€eg ko ot €vvoieg efetalovton aéladeg. H yvoon PBpioketor oto
KOW®VIKOTOMTIOTIKO TAiclo mov Ppioketor o pobntig. Idaitepn éugoon Opmg divetar otnv
KOAALEPYELD, TNG OVOGTOYOOTIKNG OKEYNG Ommg meptypapetal omd tov Reuven Feuerstein. O
Feuerstein divel épeoon oty TotdTNTO TG TOATIOTIKNG OKEYNG KOl TN Yuyikn (Le oxeddv yepd
méog) décpevon Tov pecsorafntn (tov ddckarov dNAadn) ot dwdkacia TG Habnong, Kot otnv
®Onon mov Ba ddcel 0 OAoKAAOG GTOV HabNTY, BE®P®VTOC OTL TO KOIVOVIKOTOATIOTIKO TAXIGLO TOV
Bpioketar o ddokarog Kabopilel Kot TNV motOTNTO TS S1ONCKOAOG 1ov®. EmumAéov, ot paOnTég Ko
ot Kabnyntég deopevovtal oe po. vevBvvn otdon amévavtt otn pddnon. Avtd meprapPavert:
gVKpV oxéo LadnUdTeV, He omouTNTIKOUG KOl PNTovs GTOYOVG, KOAG TPOETOYOCUEVO KoL
opyovopévo kadnynm, oe &éva KaAd dopunpévo pabnua. H yxpnon tov svpnuatov oand v
avaTPOPOAOTNON Kol KLPImG 1 1EPApYNo” TV AV  OTOUOKPOVEL AVTO TO GYNUO KAAMTEYVIKNG

EKTOLOEVONG OO TIC TAPUSOYES TOV LOVTEAOV GTO UETAUOVIEPVIGUO».

% Cunliffe Leslie, Postgraduate certificate in education art handbook. [Cunliffe Leslie. Aidoxticé eyyepidio

OTOVOAOTI] OTO UETOTTUYI0KO TUUe. didaxctiknig e téyvng], Exeter, UK: University of Exeter, (2009/2006).
% Tsimboukidou Irene, Pupils’ and teachers’ perceptions of visual art education: A case study based on one of
Greece’s new secondary arts schools. [Tsimboukidou Irene, O1 avtidijyeic twv pobnrdv ko twv kabnyntoy yo v
Kodditeyviky exmoidevon: Melétn mepintwons Pooiouévy oe éva amd 10, veoiopvlévia kalliteyvika oyoleio e
EAlédoag], Athens, Arnaoutis, (2014)
Cunliffe Leslie, Using assessment to nurture knowledge-rich creativity, [Cunliffe Leslie, H yp#on ¢ adioldynong
yi0, TV evioyvon ¢ yvwolakic oquiovpyucotytag], Innovations in Education and Teaching International, 2008, 45

(3), 309-317.
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Eniloyog

«Zvvoyilovtog, avilappovopacte 0Tt 0 g1kootdg advag (20°°) yapaktnpiotnke amd dbo emoyéc
KOAAMTEYVIKNG EKTOIOELONG. LTV TPATN €MOYN] OVAKOLV TO HOVTEAN TNG OVTOEKPPOUCNS, TOL
QOPUAAGLOV, KOl TNG TPAKTIKOTNTOG otV Kabnuepv {on, to omoia PBpickovion Kdt® omd v
EMPPON TOV HOVIEPVIOHOV. AV KOl £YOVV  OPOPETIKN  OvATTTLEN, Molpaloviol  Kowd
YOPOKTNPLOTIKA, EW0IKA OVTA TOL APOPOVY GTNV 1OEN TNG ATOUOVMOOTG Kot TG avTtovopioag. H 16éa
NG OMOUOVAOGCNG YOPOUKTNPIOTIKY G TPOGOTIKO EMIMESO OAAA Kol KOWWVIKO emimedo, kvuplopyel
OTO. HOVTEAD TNG OVTOEKPPOCTC OCO KOl TOV (QOPUUAIGHOV Omov Omw¢ ewmmbnke 1 pabnon
Bewpeitar pio motdtTo StousOnTikny evoTKTOING Kot omAaiciot. Oco apopd to HOVIEAO OV
avantOyOnke otn Bopela Apepikn, avtd Paciotnke oTov APEPIKavIKO TPAYLATIGUO, OOV 1] YVAOON
OTOKTA U0, TPOKTIKY YPNOUOTNTA Kol YIVETOL QVTIANTT ®G éva TPoidv Tov Umopel pE TN
yevikevon va avamopoaydet mavtov 1o 1010. To povtédo dpwg otepeital TG TVELLOTIKNG AvalNTNONG

Kot £T61 amopaKpLVETOL 0md {nTovpeVa TG KOAMTEXVIKNG EUTEpiag.

XV dghtepn moyn TG KOAMTIEYVIKNG EKTAidEVONG TOV €1K06TOD audva (20°” ) n nabnon sumiéket
oLVOETEG LOPPES TNG VONONG OTIMG EIvaL 1) XPNOT) TG EMVONTIKNG GKEYTG, 1] EPUNVEVLTIKN IKAVOTNTA
Kol GALEC YVOOTIKEG GTPATNYIKES, Ol omoieg Oyl Lovo dtevkpiviCouv ) dwdwkacio pdbnong oy
KOAMTEYVIKY  ekmaidevon oAAd ocvuPdAilovv otV KOTOVONGYN KOl TOV TPOGOOPIGUO  TNG
avOpoOTIVNG VTTOPENG KO TOV SVVATOTHT®V TNG. € QLT TN OEVTEPT PAGT AVIKOLV TO LOVTEAQ TNG
KOAMTEYVIKNG EKTTAIOELONG UE EMKEVTIPO TIG EMOCTAUES KOl TO. LOVIEAD TOL UETOHOVIEPVIGHLOV.
Ewdwdtepa, 6T0 HOVTELO TNG KOAATEYVIKNG EKTAIOELONG LUE EMIKEVTPO TIG EMIGTILES, TO OTOT0 ivat
KoL (ol 10104TePN TTEPITTOOT, Ol GMOVOES GE AVTO TAOUGLOUEVES GE KOWMVIKOTOMTIOTIKO TAOIG10
OKOOAOYOVV OTL TO HOVTEAO OVIKEL GE £VOL EPUNVEVLTIKO TOPAOELYLO TOL UETOUOVIEPVIGUOD.
Qo1600 T OEpaTa TPOg PEAETN TTOV APOPOVYV HOVO GE OVTA TOV OLTIKOV KAvOVa, OTOKAEIOVV TO
LOVTEAO Omtd TOV TAOVPOAGHO TOL UETAUOVIEPVICHOV. Ta HOVIEAN TOV UETOUOVTEPVIGUOD TEAOG,

£YOLV VO AVTLETOTIGOVV TOV KivOLVO TNG 100TEIMONG TOV aE1DV KOl TOL UNOEVIGLOD.

KAetvovrag, 6o nfera va ek@pacm v eAtioa 6Tl TOGO N TOPOVGINGT TWV OUPOPETIKAV LOVTEAWV
060 KOl M HEAETN TEPIMTOONG SONCKOMOS TOV EIKOCTIKOV GTO OUMOAITIGUIKO Yuuviaclo Ha
Bonbnoet otig HEAOVTIKEG ATOPAGELS LOG, OXETIKE LE TO TL Kol TS OOACKOVUE TO HAOn o TG

TEYVNG OTO GYOAELDL [LOG GTIUEPOLY.
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EIZHI'HXH 30

«AWOKTIKI] TOV o)ediov: Acvvéyeleg oty oOyypovy €Alnviky] onuocwe ekmaidogvon. To

onuepvo mwapdostypo tov Béryikov onpéciov karirteyvikov oyoreiov ARBAX.

APaywavov Péva, Zoypagog, ApyltéKTovos, EKTatdevTikog A.E

I[NEPIAHYH

2t moapovoa gwonynomn mpooceyyiletor to oY€d0 ®G oNUaVTIKO epyaieio ekpdOnong, OmTIKNG
KOAMEPYELOG, KAl GOALPIKNG ovATTLENG TOL palbnty). To o010 avanTUGGEL TV TOPATPNTIKOTNTA,

TNV AVOAVTIKY KOt TNV GLUVOETIKT TOV GKEWYT KO KOTA GUVETELN TV KPLTIKT TOV IKAVOTNTO.

Eivar amapaimto va yivovtor padnpata oyediov o kdbe Pabuido g ekmaidevone. AveEapttog
OTOVOADV Kot ETayyEALOTOS OV Bl StodéEEL va eEaoKNoEL 0 KAOE HEAAOVTIKOC TOAITNG, M| ekpdOnon
oV oYedlov etvar €pOd10 Yo TV (N TOv. ZTNV TPAEN OUMG 01 TOPATAVE OVAYKES VITOTILOVVTOL LLE
OTOTEAEGLO, VO TTIGTEVOVUE OTL EMKPATOVV OGVVEXELEC OTNV O1OAKTIKN TOL o)ediov otV chyYpovn
eMVIKN dnuocto ekmaidgvorn mapdin v damictmon Ot vanpée pio Oetikn e£EMEN pe v

EMOVALPOPA TOL GYEdOV ¢ pnabnuo emioyng oty I Avkeiov v tpéyovsa ypovid.

Oa yivelr pio GOVTOUN 1GTOPIKN AVASPOUN GTOVS GTAOLOVS TNG SOAKTIKNG TOV GYediov OT®G GTNV
oxoA Tov Mmdovyaovg, M omoio Bewpeitol TO TPAOTO OPYAVOUEVO HOVIEPVO GUCTNHO
KOAMTEYVIKTG ekTtaidevong otig apyéc tov 20°° ot Ztnv mapoamdved oyoln divetor doitepn ueaon
oV JWOKTIKN TOV oYedlov Kol 1 O1acKaAlo TG oTNPIleETOl OE TPMOTOMOPLOKES Yol TV ETOYN
10€¢€6, 10€e¢ o1 omoieg cuveyifovv va LG amacyoAoVV MG GUEPQ, OTIMG 1) XPNON TNG TEXVOAOYinG Yo
EKTOOEVTIKOVG GKOTOVG, TO €PY0 TEYVNG TNV EMOYN TNG OLVATOTNTOG TEYVIKNG OVOTOPAYWOYNG TOV
(poToypaio, TOUTOYPAPIKEG TEXVES, POTOYPAULOTO K.AT.), TNV U1 S1dKkpion yuo TV «oa&ioy petald

KOADV KOl EPOPLOCUEVAOV TEYVAV KOl GTNV OVOYKOLOTNTO TG GPALPIKNG SIOUGKAAING TOVG.

Oa yiver pio mpoomdBeia cVOVOEONG TNG OWOKTIKAG TOv oYediov péca amd TG TPEXOVGES
TOOUYOYIKES avTIAYELS Ommg M Bewpio g petaoynuotilovcag pabnong n omoia divel Waitepn

BapOTNTO GTNV KPITIKY TPOGEYYIoN TNG YVAOONS Kot 6TV gvouvaicOnon. Mia dAAN peydain éAdenym
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YOUVAGLOL.

Oa yivel avaeopd ¢ mapdadelypa 10 cOYYPOVO KOAMTEYVIKO dNudcto oyoieio tov BpuEeAimv
ARBA (Academie Royale des Beau-Arts), to omoio givatl évo omd ta 600 dNUOCIAL KOAMTEYVIKA
oyoleio. twv BpuEeAdldv, oto omoio €16AyeTal 0 evOlaPEPOUEVOS Ywpic eEeTdoelc vyNnAo. ‘Exet
dwpketa 4 ypdvia, kot Eekvd amd v v’ Mvpvaciov. TeprhapPdver 3 katevBivoelg: Emotpeg g
Téxvmg, [Mhaotkég Téyxveg kaw Xopdc. H eionynon Ba tedeidost pe ootoypagieg podntikov Epynv

pe O10EUATIKO YOPOKTNPO KOl GYESIMV.

Ewonynon

«XTN TOPOVGH EIGNYNON TPOoeYYIleTol TO oY€010 MG oNUAVTIKO gpyaleio ekudOnong, omTikng

KOAMEPYELNG, KO CQUIPIKNG OvVATTLENG TOV pabnTh.

To oyéolo amoteheiton amd ypoppés, onueio, oynuata, to Pacucd OnNAadn otoryeio TNG EWOCTIKNAG
aAgaprtov. H évvola oy£010 €TVHOAOYIKG TPOEPYETOL OO TO AATVIKO Projicere mov onpoivet
OKEPTOMOL VAL KAV®O KATL, 1] KAV® TNV OPYAVMOOT EVEPYELDV, 1| KOl LAKOV. ['evikdtepa vapyovv
TOALG €101 oYediov oTIC elKaoTIKES TEYXVES. 'Eva oyédto pmopel va mpotabel mg avtdvopo €pyo, 1 va
amoterel TPOGYEDL0 TOL £PYoV, N} €vOG AALoL €pyov. To oyédio givar 1} €kppaon pioag okéymg, piog
10éag. 'Eva oyédio kpuPetan micw and éva ktipo, amd pia dakdcunon, ard pio todvia, ond pio

OTO10ONTTOTE KATAGKELT 1] EYKATAGTACT).

Baowkég katnyopieg tov givat, to €hevBepo oyéoro, To oxE010 dNANOT PTIYUEVO e EAeVBEPO YEPT,
70 0omoio GuVIcTOTOL GTN HEAETN OO TO QULGIKO, LE UETPNOELS TOV OVOAOYIDV, KOl 0TOS0GT TOV
Q®MTOG Ko TV OyKoV, pe Tovikég dofabpicels tov dompov Kot TOL HOOPOL, KOl TOV GLVHB®G

yivetal pe poAvP 1 pe to képPfouvvo. Ot HETPNGELS TOV AVAAOYIDOV YIVOVTOL KOTOTV TAPOUTPNONG,

Kol GLYVA LE TNV xpNom PeAdvag HeTP|LLOTOG.

To ypappiké 6y£010 YivETOL XPNCLOTOIDOVTOS YEMUETPIKE Opyova 1) LE TNV XPNOT NAEKTPOVIKOD
VTOAOYIOTY, KOl 1 YVAGCN TOv Ypeldletal yioo TV mopoymy ] OAOV TOV £pyOV 7OV 0QOPOLY

EIKOOTIKESG, EQAPLOGUEVES TEXVES AALE KO LEPIKA E1OT EMOTNUDV.

H e&éMén ¢ koAMTEYVIKNG SO0KTIKNG OKEYNG, HECOH OTO TOONYMYIKE GLGTHHOTO OElyveL OTL N

KOAMTEYVIKN TOOEl0l KOl O TPOTOG OV EVTACCETOL 1) OOOKTIKN TOL GYESIOV HEGH GE LTV,
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e€aptdror Kuplwg omd TG KOVOVIKO-OIKOVOMIKES, TOMTIKEG, TOMTICTIKES, PIAOGOPIKES GUVONKEG

IOV EMKPOTOVV GE€ KAOE ETOYY).

H d1daxTikn Tov oyediov eivar amapaitnn péca otn dNUOcto KOAMTEXVIKY eKTaidevon o OAEG
T Pabuideg e akdpa Ko oto vimaywyeio. To oy€dio avantdooel TV TAPATHPNTIKOTNTO TOV
nafnTy, TNV OVOALTIKY] KOl TNV OCUVOETIKN TOL OKEWYN, KOl KOTO CULVEMEW TNV KPITIKY TOV

wKavoTnTO.

2V €MOYN KOG, «EMOYN TOV €KOVOV KOl TNG TANPOPOPNONG», 0 TPOTOS Hadnong £xet aAraet
puikd. H gdkodn avalnmnon mAnpoeopidv amd To d1adiKTuO OV GUVETAYETOL OLTOLOTO KOL THV
AOKTNOY| YVAOGEWDYV, EVA Ol EVKOAEG TNG 6YedlaoNS LEGM TOV NAEKTPOVIKAOV VTOAOYIGTMV, OLOIMG
dev €£ao@oAMiovV TNV TopaymY TOV ETBVUNTOV AToTEAECUAT®V. Q¢ avTifapo, 1 KPLITIKY OKEYN
elvar éva p€co avTioTOONG OTOV EMPAVEINKO TPOTO HAONONG, Kol TNG YEPAY®YNOoNS omd Tov

BopPapdiopod daenpicemv, TPOTHT®V, GTEPEOTITMOV, TAUAGUOTIKOV EOTCEDV K.AT.

H obyypovn emoyn €xet Kamowa XopoKTNPIoTIKA TOL TTPENEL va. to AdPovpe vdym pog Omms: 1
ékbeon Tov pantdv oty ewovikn mpaypotikoétra (virtual reality) tov vmoloyiot Kot TV
TALYVIOIDV TOV, O KATALYIGHOG TV EIKOVOV HEGH TOV dlopnuicemy g TnAedpacns Tov Pivieo twv

KOPTOVV K.4L..

H aicOnon tov ydpov kot tov ¥pdvov aALOIOVETOL HEGH OO TNV EWKOVIKN TPOYHOTIKOTNTO TMV
TPLEOICTATOV TatyVIddV. Ot padntég OUmG EE0TKELMVOVTOL LE TNV EVVOL TNG TPOOTTIKNG KOl TOV
Y®POoL Otav 0 eKTOdELTNG elvan drateBepévog va toug v eEnynoet. ‘Exovv gvolapépov va pdbovv
OGS KaTookevdletar 1 ewovikn tpoypatikdtnto. Katodmy, etvar avopevopevo va Kataidfovy 0t n
yevdaicnon g tpitng odotaong oto Loypaekd €pyo eivor kATl mov pobaivetor Kot
avTilappdvovtor Tig EmMOIDEEIS TV {OYpAe®V TEPA amd TNV avaTapdoTacn, aAAL Kol TNG TEXVNG
vevikotepa. Mabaivouv va avoAbouv TIG ONTIKEG OOUEG TOV KOGHOL HEGO oTov omoio {ovve

KOTOVOMVTOS TOVG TPOTOVG LETOGYNLOTIGHLOD TOV.

O pOAOG TOV EIKAGTIKOD OUGKAAOV OVOLOPPAOVETOL 1O KOO0 YNTN-CLUVOSOITOPOL OALY YPEDVETOL
Kol pio moparave evfHivn: va Pondnoel tovg pabntég va dnuovpyncovy Eva GIATPo TOVL OTTIKOV
KOGHoV mov Tovg mepBdALel. No umopodv va Egywpicovv pia evolapépovca popen omd pia

adLaPOPT, LE T OIKE TOVG EMYEPNLATA, VO £PYO TEXVNG A0 pio wpaic S1OPNIGTIKY EIKOVO.
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Mio kpitikn Tpocéyyion NG OAcKOAING TOL OYediOL ONUOIVEL OTL EMIKEVIPOVETOL Ol GTNV
UNYOVIKY] OTOTOTIMON OVTIKELEVOV QOTOYPOOLOV K.AT., N amAf] ekudOnon g pebodoroyiag Tov
eAebBepov KOl YpOoppKoD oyxediov, OVTE OTNV EKHAONGN NG POPUOG OMOCTAGUOTIKA, KOl GTHV
YVOOTN TEYVIKMOV, OAAL OTL TPOYLOTOTOIEITOL GE GUVOLOGUO LE TIS TPOCMOTIKES avalNTNOELS Kol
KavOTNTEG TOV KAOE HaONT Kot GOTNTI), Kol GUVIEAEL GTNV SWUUOPP®OT TNG TPOSMOTIKOTNTAG KO
g ehevBepnc kot pn mopepPotikng 660 yivetal aviamtuéng tov. Zuvolkd moilel onpovtikd poro
OTN CEUIPIKT TVEVHOTIKY OVATTTLEN TOL, KOt 6TV avATTUEN TV 0£EL0THTOV TOL, LE ATOTEAEGLO VO
EXEL LEPIKA £QOOL0 EKPPOOTC KOl OEEIOTNTMOV TEPLGGATEPQ, AGYETO LE TO EMAyyEALD TOV B BeAnoEL
va akoAovOncel peALovTikd. Ot HETAYVOOTIKEG S1001KOGIES TOV BE®POVVTOL ATOTEAEGLOATIKEG GTNV
oLyypovn ekmaidevon, Bempodvtar TpobmdOeon yio TNV KoAATEYVIKY ekmaidoevon. O pobntg 1 o
QoG YpeldleTon vo Katavoel ol elval n VITAPYOVGO YVAGT TOV, €0V OVTY EMOPKEL Yoo TNV
OVTILETMOTMICT TNG CLYKEKPYEVNG KATAGTAGNS-TPOPANUATOG- 1| TPEMEL VAL GYEOIACEL SLUPOPETIKEG
OTPATNYIKES Yl TNV EKTEAECT] EVEPYELOV TOL B TOoV 0dMnyNGovv oto (nrovpevo amotéreoua. o

mapadetypa, ti yvooelg ypetdlovrot yia vo oxedlactel £va Brounyovikd oy€dto.

A6 TV GTIYUN OV £VaG SNUAVTIKOG GTOYO0G TNG GVYYPOVNG EKTOUdEVOTG EIVaL TO VO KOTOVONGEL O
pafntevopevos g va pabaivel Kot va avamtiéel pio ykdpo Sadtkacldv okéyng TG onoieg Oa
pmopel vo avokoAet yio T Avon TpoPAnudtov, 6Ty O100cKAAIN TOV KOAMTEYVIKOV podnudtov
Kol ot pofnuato tov 6yediov edtkdTEPQ, Elval GNUOVTIKO 1 okEYN TOV pHodnTtodVv va Katevfovetal
ot dwdwacio n omoio ypetdletal va €xel péca 10 oTotyelo TG amdANLONG KO OYl LOVAYO TNV

emitevEn a&OA0YOL OMOTEAEGLOTOC.

Oewpd O0TL 1 d10acKAA TOL GYedIOL KOt YEVIKOTEPO TNG TEYVNG EIVOL GKOTLO VO GUVOEETOL LE
ovyypoveg Bewpleg ko pe v yoyxoAoyio ¢ ekmaidevone, O6mwg v ovyypovn Bewpio TG
petacynpoticovoag padnong, mov Poaciletor oV KPUTIKN TPOGEYYIoTN (KPITIKOG GTOYACUOG,
TopaTNPNoN) Kot TNV evovvaicOnon. Asv Bo emextabd moAd SOTL elyope TV gukopio vo
OKOVGOVUE GE TPOTYOVUEVES EIGNYNGELS Yo TV Bempia Tov MEzZirow kot Tmg GuVOEOVTaL [E TV
ootk gumepio. Ouuilm 6t N kevipikn W€a g Bewpiog avtng eivar, 0TL pia padnclokn Tpaén
umopet va yopaxtnpiofel petaoynuatiCovoo Otav eumepiéyel Oepelmon apeopnmon Ko
AVASIOUOPP®GT] TOL TPOTOV [LE TOV OTO10 KATO10G GKEPTETOUL 1| TPATTEL, KATL TOL OO TNV PVGT| TOL
ocvopupaivel péoca oty dadikacio mapoywyng t€xvng kKot tov oyedacpov. EvouvvaicOnon. Na
umaivelg ot 6€om Tov dAlov. Na emkowvmveis. Na kpivelg 0ca vtdpyovv HEGO G€ £V GUGTN O KOl

elvar dxpira amodeKkTd.
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Yvvdéetan pe v Bempia Twv doudv Tov Piaget. Avagépw pio okéyn tov Piaget mov oyetiCeton pe
TNV TopatNpNon mov amottel to oxédto. ‘To avrtikeipevo sivor éva 0plo pe v pobnUoTiky tov
onuocio: mpooeyyilovpe odIKOTO TNV OVTIKEUEVIKOTNTO, WO TOTE OgV @TAVOLUE TO 1010 TO
avtikeipevo. To avtikeipevo mov vopilovpe Ott @TdvVOLUE, €lval TAVIO TO OVTIKEILEVO TOV
OVOTOPIOTE Kot epUNVELEL 1 vonon tov vrokelévoy (...) To aviikeipevo vmdpyel, oAAL TIG
WO0TNTEG TOV TIG OVOKOADTTOVUE HOVO UE dtadoykég mpooeyyioels (...) Otav to moudl mpoywpnoet
KOl OVOTTOPOGTACEL TOV KOGHO YOP® TOL, OTOV ONAadT amoKTnoel VEEG dopéc, Ttote apyilel va

KATOAOBOLiVEL TPAYLOTO TTOV TTPONYOVUEVIOS TOV SLEPEVYOV re?»eimg.’m

Xmv EAAGda kot 6cov agopd to eAAnvikd dnuocto cyoAeio 1 dwbackoiio Tov oyediov mOL

Aoppdver yopa otny dnpdcto ekmaidevon Bempmd ATt dev elvar ETapPKNC.

Y10 Anpotikd &v yével vmlpyel TPOPANUO S1OTL GUVOAIKOTEPO VLTOTIUATOL TO HAOMUO TV
EIKOOTIKAOV. ZUVNO®G 0V O10ACKETOL OO EKTALOEVTIKOVG EIKOCTIKMV, KOl 01 SAGKAAOL TTOAD GUYVA
TO ayvoovV TapOAo mov Pabuporoyeitarl 1 acyoAOVVTOL HOVAYO LLE TNV YXEWPOTEYVIO. ZVyvh emiong
JMIOTMOVOLHE OTL PEYPL Kot TIC TEAELTaieg TAEEIS TOL dNUOTIKOD oL TO TToudl eivan og Béom va
nabel va oyedldlel kol TOv OPECGEL, TOV OIVOLV QMTOTLMIEG HE CYNUOTO YO VO TIG YEUIOEL UE

UNYaVIKO TpOTO.

270 YeVIKO YOUVAGCLO HEGO GTO GYOAMK(A €YYXEPIOI Kot YEVIKOTEPA GTNV PLAOCOPIN TOL OEMEL TO
TPOYPOLLO GTTOVOADV OEV diveTon 1 amoutovuevn PopHtnTa 6TO oYES10 Kot GTO €101 TOV. TO AVKELO
YEVIKNG Todeiog Kotd Kopovg O0AoKOVTAL TO TOPATave padnuote o¢ podnuoto emAoyng e
LEYOAES OGS OVOKOMES EQUPLOYNGS, EVA KOTE KapoHg amocVpovTal, TapOA0 Tov amd TV pia eivor
ATOPOATNTO Y10 TNV GOOPIKT avATTTLEN TOVL HoBNT, Kot amd TV GAAN KOAALEPYODV TV OTTIKY| TOVL
avtianymn. Ave€apt)tog omovddv kol emayyéApoatog mov Ba dwAégel va eEaoknoel o kdbe
UEALOVTIKOG TOALTNG, 1 eKpdOnon tov oyediov givor epodto yio v {on Tov kol av BeAncel va
oLVEYICEL TPOYMPDVTOG GE KOAMTEXVIKEG GYOAES ATOKTA £POIL Y10 TIG EEETAGELS TOV ATOITOVVTOL
oT1g KoAMTEXVIKES GY0AEG TOL [ToAvTeyveiov Ommg N ApyrtekTovikn Kot ot Avatateg oyoréc Kooy

Teyvav kabmg kat ot karAiteyvikég oyoréc twv ATEI KA. yopig v avaykn @povtiotnpiov.

v paén OUMS Ol TOPATAVE® OVAYKES SO0KTIKNG TOL GYEOI0L KOTO KOPOVS VTOTILOVVTAL LUE

OTOTEAECLLO, VO TIGTEVOVUE OTL EMKPATOVY OGVVEYELEG GTNV OOOKTIKT) TOL GYESIOL GTNV GVYYXPOVN

61 Aavaoonic-Aeevtdkng A. H €€€Aién tne maidbaywyikng kai d10akTikng okéwng, T.B’., ABrva, Maupoudatn A.,
1993, oeAida168
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EMMNVIKT ONUOCLO. EKTTOUOEVOT, TOPOAN TNV Olamictwon OtL vanpée pia etk e€EMEN pe v

IAPYMA ONAZH

EMAVOPOPA TOVL 0YedI0V ¢ padnpa emthoyng oty I Avkeiov v tpéyovoa ypovid (2015-16).

Axopo kot oty Tprtofdaduia ekmaidevon, otig Avotateg Xyorés Koiov Texyvov pobnupota
EPUPUOCHEVOV TEYVDV O1ddoKovtal eAdyota. 'Evag @otntg T@v GYoAdV avtdv Ogv EYel TNV
dvvatotto va ddayfel Bropunyavikd oy€o10 1 Tameepl 1| KEPOLKT, TP LOVAYO OV (POITNCEL OTIC
oxoAég dokoountikng twv ATEIL ko og 010Tikég oyorés. OVTe PETOMTLYLOKAE GTOV Plopnyaviko

oXEO10G O KOl GUVOAMK(L GTIC EPUPUOGUEVEG TEYVEG VITAPYOLV.

Emyeipovrog pia cdvropn 16topiki] avadpopr} s SOUKTIKNG TOV 6yediov Oo Eexkivnom amd
tov Pestalozzi (1746-1841). O EAetoc madoywydg Pestalozzi mpoteve didaktikég nebodovg mov
UITOPOLGAV VO, AVaTTOEOVV TIG duvaTOTNTEG OAWV TV Toudimv. [IpdTeve £va ekmandevtikd cVGTNA
TO OTOl0 MTOV KATH TNG UNYOVIOTIKNG YVAOoNS. Q¢ t0Te T0 oY€d10 oYedov emPdilovioy pe Lo
dcopmtn péBodo, mov eotiale GTNV AMEKOVIOT YEOUETPIK®OV LOTIPOV 1 YEOUETPIKOV GYNUATOV,
AYOARATOV 1] AVOTOPAY®YES TPOTOTMV GYEdIMV, e EAEVBEPO 1 Ypappkd Tpdmo, Ywpig va AapPavet

VITOYT TNG, TIG TPOCOTIKES OVAYKES TV HAONTOV KoL TIC 1O10UTEPOTNTEG TOVG.

O Pestalozzi mpowBovoe v mopotnpnon oAAG Kol TV oVTEVEPYEWL TOV pobnty péco otnv
oxoAkn kowotmta. Ilioteve 6T o Toudd pabaivovv mapatnpodvrog v eHon, gite TpoKeLTOL Y100
NYOVS, LIADVTOAG 1] TPOYOLOMVTAG, £iTe TPOKELTOL YioL TNV UEAETN KoL TNV PETPNON NG POPLLOG TOV
00MNYyovcE GtV YemUeTpio Kot To ox€d10. o 10 oyédio mioteve O0TL Emonle onuaviikd poAo otV

KOAMEPYELD TNG MGONTIKNG KOl KPLTIKNG OTAGNG.

H oyediootikn pébodog tov Pestalozzi cuvictatot 6Tig LETPHGELS TOV AVAAOYIDV TOV OVTIKEWWEVOV.
Eexwvovoe amd amAég POPLES Kol GTI GLVEXELN TPOY®MPOVGE GE Tol0 cVVOeTeES. Ot TOpaTived apyES

elvai 1 ovoia g 01ackariog Tov EAeVBEPOL GYEdIOV TOV EMKPATOVV MG KOl CYLLEPOL

¥to Piprio tov How Gertrude teaches her children, (Ilwc n [eptpodon diddoker to. maidid,
15,1898)%, avagépetar oxeTikd pe v S1dackalio Tov £AEVOEpoV oyediov, O0TL o Pestalozzi
npoteivel ‘va amogebyetor n péBodog dokun kot mAGvn (...)Ta cvvnBiopévo podnpota tng
EIKOOTIKNG aymyng apyifovv pe pio aocagn mopatnpnon kot pio Wyevdo-opydvwmon, HeETd OTL

QTIVETOL KOTAGTPEPETAL, Yoo Vo EavapTioyOel pe déka Qopég mo emmOAo TpOmo, HEYPIS OOV

2 5aNa T., KaAditexvikn aideia kai maidaywyik@ auarnuara, Nnoog, ABAva, 2008, oeAida 118
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010 TéA0G M aicOnom g avaroyiag va £xel opyudacet. Kot ptavovpe telMkd o€ ovto e 10 omoio Ha

énpene amd TV opyN vo elyope EEKIVAGEL, TIC LETPNOELS’

O Spencer (1820-1903), ftav AyyAog 6TOYXOGTNG KOl ToUd0y®YOS, KOl TOTEVE OTL 1) TOLSIKN TEYXVN
ypedleTon Yoo v ovoartuy0el 0 voug, Kot SoTHTmVE OTL TO EPMOTNUOL TTOL TPETEL VO LOG OTOLGYOAEL
dev glval av to Tadd Tapayovy KoAES Coypaplés, aAAd Tmg Ba avartHouy TIg IKOVOTNTEG TOVC.
[Tioteve OTL KATA TNV TPOUN TOSIKN TEPI0d0 T TSIl OV YpeldlovTol KavEve TUmKO paonua,
avtd Oa ypelocbel Eleye 6TV ETACOVY GTNV NAKia Yo To podnpata oyediov, Kot T0TE Ha VIAPYEL

pio evkoAia mov aAlmg Ba amovciole.

O Dow (1857-1922), Apepikdvog koAltéyvng, 6idate 610 TOd0y®YIKO TN TOV TOVETIGTNILIOL
KoloOumia e Néag YOopkng, apviOnke v UnyovioTiKn WuNon mov enikpatodoe mg toTe, Kot
TPOTEWVE TNV €vvoln TG ovvbeong. 1o BiAiio tov Composition, eotiale v avdivon gvog Epyov
TEYVNG LEGO OO TO GTOLYELN TNG EKAGTIKNG YADGGOS OTMG T YPOLLUY|, TO YDPO, TO GNUElO, Kot TOV

t6vo. EEEppace v avaykn yio opopeld Oyt Yo avomapaGTooN.

O Kerschensteiner (Képoevotavep) (1854-1932), mpombnoe ta ‘yoAeion Epyociog’ kot to
‘Eyoleion Metekmaidevong’ omv eppavia. Ta ‘Eyoieio Epyociog’ eixe dpvoet o Dewey otnv
Apepwn 1o 1896. EmbBewpntig tov oyoreiov tov Movdyov, o Képoevotduvep epedvnoe v
TondIKN T€YVN Ko €10e éva GUVOAO apy®dV GTIG omoieg émpeme va otnpiletal kot 1 ddackaiior Tov
oyediov yla ta Ttoudld. ‘Méca and pio tepdoTio GLALOYN oYedi®V OV £iye amoKTNoEL Omd TOdOLA
oL d¢ev elyav ddayBel oyedo, kat ta omoia elye Tavounoet pe faon v nlkia, To UAO, Kol TNV
KOW®VIKT TAEN autdv ov T £pTiasay, KatéAnEe 6TO GUUTEPAGHO OTL 1] GYEJIOOTIKT KOVOTNTA
TOV TSIV OVOTTUGGETOL PLGIKA Kot HeBOdIKE e o mopeior TPOG TNV OMTIKN TPOLYLOTIKOTTO
070 YOPO. AvTO TOV KATAOEONKE QIO TOVS TPMTOLG EPELVNTEG NTAV OTL 1) GYESUGTIKY] TKAVOTNTA

VIOKELTOL G OUOIKAGT0 VOLOTEAELOKNG OVATTUENG Ol OLAPOPETIKTG OO TNV YAMOGCIKY] IKOVOTNTA

M avti g ypagpng”.>

Eivor onpavtikd yiver avoaeopd 6e 00 GNUAVTIKOVG TPMOTOTOPOLS Todoymyovs, Tov I'Anve kot tov

AghpovLo, oL peTéPepav TIG 10€EC TOL ‘Lyoieiov Epyacioc’ otnv EALGOQ

Avartepo TopOevaywyeio tov Bolov. (1908-1911)

8 5aMa T. KaAAirexvikn maideia kar kaAAirexvikad ouatnuara, ABAva, Nfjcog, 2008, oeAida 144
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OVo100TIKEG OUMG OLPOPOTONCELS EMNPEACUEVES OO TO GYOAEI0 €PYOCING TOPOTNPOVLVTOL GTO

IAPYMA ONAZH

EMNMVIKO eKTTOOELTIKO cVoTnua omd to 1977 6mov evBappOveTal 1| TPOCHOTIKY EKEPACT] TOV

poontn pe Stokprtikn aAAd opyavopévn kafodnynon tov SackdAov.

Y1ic apyés Tov 20°° o, oty Evpdnn kot v Apepikn emikpatodv ot 0£6EIS TOV EKPPUGTAOV TOV
‘Xyodeiov Epyaciog’ omwc ko tov Froebel (1782-1852) o omoiog tévice v onpoacio Tov
ynmayoyeiov, 10 moyvidt ®g Tpomo padnong, kot v evomoinon Cmng pe v gpyacio. Ot
TAPOTAVE BECELG TPOPOSOTOVY TNV TAOAYMOYIKN TPATACT TNG TOAVTEYVIKNG EKTOIOEVONG. XTOYOG
NG TOAVTEYVIKNG EKTOIOEVONC KOl TNG GOCIOAMOTIKNG TPOTUONGS, NTOV 1 OE@PNTIKY Kol 1) TPAKTIKY
katdption. Eniong, ot apyéc g Plopatikig Tadaymyikng, TG QUTEVEPYELNS, TV OPUCTNPLOTTOV,
va 60000V dnAadn ta QoS 6TOV pobnT Yo pio dnpovpykn o1, n onoio Oa amookonel 6To

KOWO KaAO.

To oyédo kar 1 OwWokTK ToL BewpnOnke to gpyareio, Pdon tov omoiov Bao pmopovce va
avapoduotel acOntikd aArd kol Asttovpykd n TodTnTa TG KaBnuepvng Lomg, oo OAovs Kot oyt
Hovaya yio. Toug mpovoutovyove. Emiong ot owkovopieg tov yopmv Bo pmopodcoov av yivovv wio

avTOYOVIGTIKEG BAoel TV Bropnyavikdv tpoidviwv mov Oa eEnyav.

Ymv mpoenavactatiki Pooia 1dpvetor 10 ‘yoleio Epyaciog’ oamd tov Makarenko, evd ot
TOPOTAV®  TOOAYOYIKEG OVTIAMWELS €mMnpéacay Kol Ty ovotatn eknaidevon. Eywav ot
OLUYYWOVEVGELS TV GYOADV TV KOADV Kot epapuocuévav texyvov. H oyxod mg Poowkng
npwtomopiog otddnke oTaBUOC o1V 16TOPia TNG LOVTIEPVAG TEXVNG, EXOVTAG GOV 0P TO KTIGILO

piog véag kowvmviag pe VYNAO TOMTIGTIKO EMTEDO.

To yepVpopa g téxvng Ke v Bewplo KoL TNV TPOKTIKY KO TNV TEYVIKN Katdption Mo &ixe
npotodei and to kivnua Arts and Crafts kou tov William Morris (1834-1896), téin tov 19 au.

Méoca oe éva aviloyo KMpo KOW®VIKOD OvOPPOCHOD KOl OvOKATOTASE®Y HETO amd TNV
owovoky] cvvtppn tov A’ Taykoopiov moAépov yevviétor n Xyxoin Tov Madovyaovg 1919 and
tov apyrtéktovo, Gropius oty Baipdpn g leppaviag, mapddinio pe v avainym e&ovciog omd
To KOppa ¢ ‘Anpoxpartiog g Baipapng’ to 1918. ddvnke katd moAAOVS ®C TO O TPOOIEVTIKO
Kol ploomacTikd ToAlTELUA TOV B LITOPOVCE VA YEVVIGEL 1) EMOYT], CLVOVALOVTOG KEVIPOES KO
aplotepég ovvapuels. [lpoomabnoe va yivel éva Kpatog mpdvolog Kot vo EMEVOVCEL 6TV Todeiol Kot

TOV TOMTIGUO, KOOGS Kot VO TOAEUNOEL TIG KOWVMVIKEG AVIGOTNTEG TNG ETOYNS.
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H ool tov Mrdovyaovg fitav ovvleon g vrdpyovcag mponyv Axadnuiog Kolov Teyvov ko

IAPYMA ONAZH

¢ oxoAng Ewaoctikdv Emayyeipdtov. Htav n tpdt @opd mov emyeipeiton va dnpovpyndei pia
1060 GLOTNUATIKN HEB0JOG ddacKaAiag TG TE(VNG divovtag LEYAAN onuacio 6TV SIO0KTIKT TOV
oyediov, Kot ov dev PacileTon OMOKAEIOTIKA GTNV pipnomn g eOong oAAd otnv ekpadnomn g
TAOGTIKNG YAMOOOG NG HOVTEPVOS TEXVNG. ALOACKETOL TO OYESI0 HE OPOLPETIKN OVTIANYT Kol
onuovpyeitor  éva kovovpylo udOnua yio 6covg BEAovv va omovdAcoLV  EIKACTIKEG 1)

EQOPLOGHEVES TEYVES, Kol ApyttekTovikn 10 omoio ovopaletor ‘Baocikd oyéono’.

H d1daockoiio g mopamdved GYoAIg oTNPiyTNKE G TPOTOTOPLOKES VIO TNV EMOYN 1O0EEG, 10EEC OL
omoieg cuveyilovv va HaG omacyoAoVV G CHUEPQ, OTMG: N XPNOT NG TEXVOAOYIOS KOl LE TOLOV
TPOTO Y10 EKTOOEVLTIKOVG KOl KAAATEYVIKOVS GKOTOVG, TO £PY0 TEXVNG TNV €MOYN TG duvaTdTNTAG
TEXVIKNG AVOTAPOY®YNS TOV (GMTOYPAPin, TUTOYPAPKES TEXVES, POTOYPALUOTO, GIALL K.0.), TNV 1N
JaKplon 66OV aeopd TNV «oSion HETAED KOADY Kol EPUPLOGUEVOV TEXVAOV KOl GTNV OVOyKoldTNTo,

NG COUIPIKNG SOACKAAIOS TOV EIKACTIKOV KOl EPOPUOCUEVAOV TEYVAV K.

Na emonudvovpe 6tL 6Ty TpdTn dekaetio Tov 20°” at. vqpée Evtovn 1 vrooTHPIEN TS dtdkpiong

NG KOAMTEYVIKNG EKTOUdEVONG atd TV BLOUNYOVIKT KOL TNV ETAYYEALOTIKY.

Or mapomdve Aomdv 0EcelC , TPOTOTMOPLOKEG YL TNV EMOYN NTOV EVAVILD GTOV OlOLYWOPIGHO
KOAAMTEYVN KoL TEYVITN KO 0TOGKOTOVGaV 6TO VYNAO €MimedO, Kol GTNV TVELLOTIKY ovATTLEN TOV
OTOVONGCTH, EIGAYOVTOS TOV KUPIMG GTNV OPYOOEAANVIKT GLAOGO(I0 Kot TNV dmoyn 0Tt £vag VOUg

vy ¢ Pploketar péca o€ Eva VYIEC GO

Eionynt|g Tov mpomapackevastikod Tunpatog o Coypdeog Itten, ticteve 611 1 1ooppomia oty {on
e€acparileton pe v woppomio TV aviiBécewv. To 1010 micteve Kot ya v téxvn. O 6ToVdACTNG
énpene va pndbel va Eeympiletl TG O10POPES OTIC ATOYPDCELS, GTOVG TOVOLS, GTIC VPES TWV VAIKAV,
0TO PG KOl 6T OKld, oTa UEYEDT, OTO OYNUATA K.0. KOl Y100 AVTOV TOV AOYO £dve PEYAAN EUpoon

OTIG OYEOUGTIKEG GTTOVOLS.

O Klee, o Itten, o Kandinsky, onuavtikoi {oypaeot, kot ddokaiot tng ooAng, Yypapouvv BiAia kot
TPOSTOHOVV VO OVOADGOVY KOl VO EKPPACOVY KOVOUPYIEG GYECELS TOL OVOKOADTTOVTOL UETAED

VONG, VAIKOV, K.0l. KO TOV 001 YOUV GE Lol apOIpETIKY] avTiAnyn Tov oyediov.

Emiong n tévn g Coypaeikng cuvoédnke pe v povotkn. ‘Htav n emoy mov mapdAinio pe v
apnpnuévn t€xvn mpoteivetar kot 1 atoviky povoikn. O Arnold Schonberg (1874-1951), ftav
[26]
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AvoTtplokdg ouvhETNG oL 1 dpdion TOV GLVVIEONKE KLPIWG e TOV HOVGIKO €EMPEGIOVIGUO, KOl M
KUPLOL GLUVEIGPOPA TOL NTOV 1| EMEKTOCT TOV OPI®V TNG TOVIKOTNTOS Kol KLUPIMG 1 E16AY®YN TNG
atovikdmrag. O Kandinsky (oypdepog kot povoikdc petéppale voteg afiec madoelg o YpmdUITaL,

OYNHLOTOL, YPOLLUES.

H oyol 1o Mrdovyaovg ékielce e v emkpdtnon tov valiopov oty ['eppovia to 1933, X
ouvvéyela Eavaleltobpynoe pe v ovouacio Néo Mrdovyoovg 610 Zikdyo vd v dievbvvon tov
yvootob Ovyypov {oypdeov Kot potoypdeov Laslo Mogoly Nagy, o onoiog dievbuve tnv 6yoAn
®¢ Tov Bévatd tov to 1946. (A6 TV dekaetia Tov 1950 cuyywvevtnke oTadlokd pe to Ivatitovto

Teyvoroyiag Tov IAvot.)

Oewpd 611 6TO GVYYPOVO SLTIKO TOMTIGUO Kol OGOV 0POPE TNV SIO0KTIKN TNG TEXVNG KAl TOL
oyediov moALéEC amd Tig Boelg kot TIc aieg mov TEOMKAY GTO TOPATAVED KIVALOTO Elval ETTKOIPES
Kot okompo Ba MTav vo avaQePOLOCTE GE OTEG XWPIG VO TIC YPNOWLOTOOVUE O ‘LOVIEAQ
epappoyns’. H oyol dAlwote tov Mmdovyaovg kotnyopndnke vy povopwvia, €viovo
QOPLOMGLO KoL 160TESMOT KOTA KATOLO0V TPOTO TNG TPOSOMTIKOTNTAG Kot TG AeVBEPNC EKPpaoNg

TOV GTOLONCTY).

Ao ™V avetpn OWacKaAla TG POPUAG, KOl TNG LOVIEPVAS AVTIANYMG Yo TV d100cKAAa TV
TAACTIKOV aEWDV TNV OOOKTIKN NG TEXVNG, EPYOLOCTE OTO ONUEPE, OMOVL TO HOVIEAQ
KOAMTEYVIKNG EKTOLOELONG TOV KATO KATOL0 TPOTO EMKPOTOVV GTNV EMOYN MHOG -G ATONYOl TOV
KWVINUOTOC TOL HETOUOVIEPVIOCUOD €YOLV ®C aQETNPi0l TOVS TNV TPOCHOTIKY EKEPOCT), TNV
TOALQMVIE, TNV oVASEIEN TNG SOPOPETIKOTNTAS, TO GEPAGLUO GTNV TPOSHOTIKOTITO TOV LoBNT Kot
OTOCKOTOVV VL TOV HLNGOLV oty gAevbepia tng €kepoong HEC® NG TE(VNG KOl Vo TOV
gvacOnrTonomacovy 0cov a@opd TNV OMUOKPOTiO, TA OIKOAOYIKA TpoPAnuota, To avOpomva

OO LOTO, KO YEVIKE TOL PAEYOVTO KOWVMVIKO-01KOVOUIKE {nTratol.

Oa ypewocbel Opumg va  egmonuavovpe  OTL  KATNYOPOUVTOL Yo  EMTICUO, TOALQ®VIa,

OTOCTOGLOTIKOTNTA, KO U1 ETAPKT] O100GKOAIN TOV TAAGTIKOV a&UDV Kol TG GOPLLOG.

Towg 10 mapomdve vo ogeiletanr GTOV AmONYO TNG ‘UETAUOVIEPVOS GLVONKNG' TNV omoia axouo
Covpe, otv omoia M SwackaAio ™ eOpurog doev Bewpeitonr onuaviikn. Towg va Bewpeiton n
eKpatnom tov oyediov ToALTELELD 0OV O GVYYPOVOS AvOpwTog £xel amopakpuvlel Katd moAy amd

TV €Vvolo TOL TOALTEYVITN. ATO TV GAAN OU®S, GE EMOYEG OV EMKPATOVV OTOYELS OTMG Ol
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2TEMH

IAPYMA OONAZH

TOPATAV®, Ol HobNTEG oL S1BETOLY TO. OIKOVOUIKA UECO OVOTTUCCOVTIOL TOIKIAOTPOTMG Kot
TEMKA VO, KOATAPEPVOLV VO POITHGOVV OTIG ONUOCLEG KOl IOIMTIKEG KAOAMTEYVIKEG GYOAES, VO KAVOLV
LETATTUYIOKA, KOl VO ATOKTHOOVV apKeTES deEtotnteg. Emiong, kuplapyet n AavBacuévn avtidnym
0Tl 6601 HOVO OG0l Eyovv TaAévTo, pia waitepn KAlon oniadn, eivarl wavol va oyedidlovv kot
Coypagilovv, evd oxeddV OAN TO OO EXOVV OVETTLYUEVI] OTHV TNV IKOVOTNTO KOl GTOOKA

LEYOAMVOVTAG TNV XEvouV.

[ToArol epevvntég Aoutdv vrootnpilovy Ot Exel evBappuvOel 1 awBOpUNTN EKPpaon TOV TASIDV
o€ Bapog ¢ LEAETNG TV HOPP®V. AVAuesa og owTovg eivan katl o A. Bdog, 6mov oto fipiio tov
ZNTHUOTO. O1OOKTIKNG TV EIKOTTIKMV TEYVOY VTOGTNPILeL OTL ovTh givan pio YEVIKOTEPN GTPOPT TOV
mapotnpeital Tig televtaieg dekaetieg Ol povaya oty EAAGde aAld kot oty Evponn kot v

Apepin).

Noa emonudve 0t pio AN peydAn EAdetyn T EAMVIKTG GUYXPOVIG KOAMTEXVIKNG EKTTOidEVONG
etvar 611 dgv VILAPYOVY APKETA KAAMTEXVIKA YOpVAcLa. YTapyel Lovya Eva otnv ATTIKY] Kot 0vTo
etvan ektog ABNvoc, otov I'épaxa! Eitvar Aoutdv {ntovpevo va dnpiovpyndodv 1 va petotpamovy 1-
2 yvuvdoia g ABnvag oe oyoleia 6mov 1 KatevBvvon Oa eivot KOAES Kot EQOPUOGUEVES TEYVEG Ko

Ba dddokovtat B¢atpo, Kivnuatoypdeog, xopds g padnpato ETAoyNS.

Oa avapepfd g Tapddetya 6to cvyypovo Bédyiko onpocio karlteyviké oyoreio ARBA

(ewkdva 1)

AwcOdvopor v avdykn va olevkpwvicw OtL pe Tov Opo ‘mopddetyua’, o€ Kopd mepintwon oev
Bewpd 0TL TO oYOAeio OV SHALEY® Vo Tapovsldac® £xel ‘atla’ og Olo -td¢ Ba umopovca dpaye va
10 TT® 0VTO, dedopévov OTL avtd amattel pia €1g fabog avdivon, kot dBAlmote 0,1t potdlet WaviKod
Y pio yopa, givar omdvio va givor Wovikd yio pio dAAN, akOpo Kot ov €YouV KATOow KOwn

KOVATOUPO KOt TOAAEG OHOLOTNTEG. Ba TO TOPOVGLAG® AOITOV SLOTL £YEL KATO TNV YVOUN LOV EVO
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ToAD VYNAO eminedo padnTikev £pyov 6cov aeopd v {oypoaeikn Kot to oyedlo, Kot givarl o
Topéag mov eotioca TNV £pguva pov. Eivat éva and ta dVo ta KOAMTEXVIKA GYoAeln GtV TOAN TV
Bpu&eldv kot avtd mov €xel v peyoAvtepn mopddoon. H ocvykekpyuévn oyxohn pmopel va
AOPPOPNCEL TEPITOV O1AKOGLOVG LAONTES, KOt Y10l TNV EIGAYMYN GTO GXOAEL0 avTd, dev yperdlovton
egetdoeic. Emiong péoa oto mpdypappd tov evidocetor kot pia katedbBovon yopov, Kdtt mov

amovctalel amd TNV GLYYPOVN EAANVIKT ONUOGLO dELTEPOPADLLO KOAATEYVIKT EKTTAIOEVO).

H @oimon &exwvd oty I’ T'vpvaciov kot dtapkel t€ooepa ypovia, Kot to d6vopo e oxoing ARBA

DIRECTION : ISABELLE DELCOURT
Rue du Poingon, 28 _ 1000 Bruxelles

02274059 = 02 274 06 03
sec.second. acasbrunette. brucity.be

wewvbrunette brucity.be/ arbs

Modalités d'inscription

o domardes Fvecrgtien e et

npokvntel and ta apyka e Academie Royale des Beaux-Arts (Baowukn Axoadnuio tov Kolov
Texyvov) wor Aegvtepofdbuiog koAMTeXVIKNG eKmaidevons. Xto TPOYPOpE VRAPYOLY  dVO
katevBovoelg: 1. Emompeg g téxvng 2. Xopdc kAaoowog kot oOyypovos, kot 3. Ipoopiopdg:
[MAaotucég TEyveg

TO KAAAITEXNIKO BEATIKO ZXOAEIO
A.R.B.A.

(Academie Royale des Beaux Arts)
* Enseignement Secondaire Artistique

TRANSITION: 1.Arts Sciences, 2.Danse
Classique et Contemporaine.

QUALIFICATION: 3.Arts Plastiques.

DIPLOME: C.E.S.S. (Certificat d’ Enseignement
Secondaire Supéreur).
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Oleg mepthapfavouy TiIc OPEC TOV YEVIKOV HOONUATOV TTOV O1000KOVTOL GTO YEVIKNG TOLOEING
AOKew Kot 6T0 TEAOG TV GIovdav Aopfdvetatl éva Avatato dimAopo Xmovdmv Agvtepofddpiag

Exnaidevong, mov ovopdaletar C.E.S.S. (Certificat Etude Secondaire Supérieur).

H npdt kotevbvven (Emetnpav g Téxvng)
EveE .58
Conh fo 7 Lot
et 0la 't 57 ey

TRANSITION _ ARTS SCIENCES TRANSITION _ DANSE QUALIFICATION _ ARTS PLASTIQUES

3¢ 4e S5e 6e 3e 4e Se 6e e 4e Se

/Rorale - Religion 2 2 2 2 Morale - Religion 2 2 2 2 Morale - Religion 2 2 2
Education physique 2 2 2 2 Francais 5 5 5 5 Education physique 2 2 2
Francais 5 5 5 5 Mathématique 4 4 4 4 Francais 4 4 4
Mathématique 4 4 4/6 4/6 Néerlandais 4 4 4 4 Mathématique 2 2 2
Néerlandais 4 4 4 4 Anglais 2 2 2 2 Néerlandais 2 2 2
Anglais 2 2 2/-  2/- Histoire 2 2 2 2 Anglais - - 2
Histoire 2 2 2 2 Géographie 1 1 1 1 Histoire 1 1 1
Géographie 1 1 1 1 Physique 1 1 - - Géographie 1 1 1
Physique 1 1 1 1 Chimie 1 1 Ed. scient. et tech. 1 1 1
Chimie 1 1 1 1 Biologie 1 1 Ed. écon. et sociale 1 1 1
iologi 1 1 1 1 Ed. scientifique - - 2 2 Histoire de l'art 2 2 2

5 Histoire de 'art 2 2 2 2 Danse classique 10 10 9-5 6-8 Initiation esthétique - - 1
' Initiation esthétique - - 1 1 Danse contemporaine 3 3 6-8 5-9 Dessin 8 8 6
Dessin 5 9 4 4 Couleur 4 4 4
Couleur 2 2 36 36 36 36 Volume 4 4 3
Volume 2 2 2 2 Graphisme - - 2
36§36 136 " 36 34 34 36

Obtention du C.E.S.S.
(certificat d’enseignement secondaire supérieur)
Acces a I'enseignement supérieur.

odnyel kol oTlg emotNUeG Tov Y®OPov oto llavemomuio (APYLTEKTOVIKY] £6MTEPIKOD YDPOV,
Aotikog oyedacpnds k.o.). Ommg goaivetor Kot e TV So®PICTIKY YPOUUN GTNV GTHAN apyiKd
VILAPYEL O KOPUAG T®V YEVIKOV ponudtov kot and kdto eoaivovtal to pobnuoata kotevbvvong
(Iotopia g Téxvne, Ewoaywyn omyv AcOnrtiky|, Xxédo, Xpoupa, Oykog), tavtdypova @aivovrot
Kot To €11 omovdmv. Téhog, eaivoviar ot 36 dpeg efdopadiaing mov dddcKovTal ot Hantég e

K60 ypovid.

H oedtepn wkatevBuvvon (Xopdg), meprhapPdver og poabnipato kotevbovvong 1o pddnua
EMOTNUOVIKY ekmaidgvor mov 01ddoketol otnv B’ ko I Avkeiov ko pabnpoto KAaooikol kot

GLYYPOVOL YOPOV.

[30]
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O mpoopropoc: IMhaotikég TEyves, xel o podnpato KotevBuvong to: ETGTNUOVIKT KOl TEXVIK
EKTTOLOEVOT), OIKOVOIKT] KOl KOW®VIKY EKTOIOELON, 16TOpia TNG TEXVNG, E10AYMYN GTNV oueOnTiKn,

oy£010, YpOUA, OYKOG, YPOUPIGTIKY.

Awmotovoope Ot tor podnuata yevikng modeiog petald mg katebBvvong tov Emommpuov g
Téxvng kot tov mpoopiopov [Mhaotucég TExveg Exovv drapopeticd padnpato yevikng moudeioc. H
katevbvvon tov Emomuov g Téyvng meptlopfdvel pobnpoata 6mtmg euoikn, ynueio, froioyia
emmAéov. H katevbuvon: Emompov tov Teyvov kot o mpoopiopog: ITAactikég Téxveg €xovv

HePKA Kowvd pabnpata 0nmg: Xxéoto, lotopia g 1€)vng, Etcaymyn ommv Atebnrtikn, Xpopua.

To enimedo eivor vyMAS, 1 Epeacn Tov divovy 6ToV GYEOGHO peYdAN Kot Bupiletl Ta TpdTa YpdVia

AVATUTOV KOAMTEYVIKOV 0YOADY otV EALGSA.
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dvowd, va tovicw 61t dev M avdykn @povtionpiov oxediov kot yevikng moudeing dev eivan
EMTOKTIKY Omw¢ otnv EAAGSa. Ot amdpottor OAmv TV Avkeiov umopovv va giooybodv ota
navemomo xopis egetdoeic. Ilepvodv eEetdioelg Yo €vav OAOKANPO ¥pOVO GTNV GYOAN TNG

apeoKeiog TOVG Kot OGO TO KATAPEPOLV TPOYWPOVV Kol GTNV EXOUEVT XpOoVid (Tepimov ot pcot).

INa o6covg embBopovv va ocvveyicovv oe movemotuokn oxoh] Koidv Texyvov petd to
KoAMTeyvikd youvdolo A.R.B.A. vmdpyet kar m avtiotoyyn oxoA] AvOTOTOL EMTESOL TOL
ovopaletar ARBA-ESA (Académie Royal des Beaux de Bruxelles, Ecole Supérieure des Arts) mov
onpaiver Baciukn Axoadnpio Kaidv Teyvov tov Bpuéedhav, Avatatn Zxoin Koiov Teyvav.

A.R.B.A-E.S.A.
(Académie Royale des Beaux-Arts
Ecole Superieure des Arts, 1711)

* 0 Baotkdg koppods TG oxoAng Stapkei 3 £tn (Barcelor)

* DESIGN. O BAZIKOZ KOPMOZ TOY ZXEAIOY:

* 1. Architecture d’intérieur 2. Design Textile 3. Urban Design.

* ART. O BAZIKOZ KOPMOZ TEXNHZ: 1.Dessin 2. Gravure 3.
Lithographie 4. Peinture 5. Photographie 6. Sculpture 7. Art-
Sérigraphie 8. Tapisserie.

* MEDIA. O BAZIKOZ KOPMOZ TQN MOAYMEZQN: 1. Art dans I'espace
public 2. Communication visuelle 3. lllustration.

v ouvéxela urtdipxouv Stadopa peTarTTuxtakd 2 emunédwy: Master
1, Master 2 Sidpkelag ano évav xpévo.

Téhog iveran n Suvardtnra otov onouvdaotr, kdtoxo Tou Master 2 va
EKTTOVIAOEL SIEAKTOPLKO.

H mopomdve oyoln givor oo Ti¢ mo maAéc tg Evponng, kot yopiletol og tpeig toueic 1. Dessin
(Zxéd10), 2. Arts (Téyveg), 3. Media (Méoa). Tlepthapupdver oty didackaio e, v Bempio
KOTOVEUNUEV LE TNV TTPAEN.

A. O Boowkog koppog Tov Xyediov (Dessin) mov ympiletar oe 3 katevbovoeig: 1.Architecture
d’Intérieur 2. Design Textile 3. Design Urbain. B. O Bacikég koppog s Téxvng (Art) yopileta

oe 8 xatevbvvoelg: 1. Dessin 2. Gravure 3. Lithographie 4. Peinture 5. Photographie 6. Sculpture 7.
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Art-Sérigraphie 8. Tapisserie. Téhog, I O Bacwkoég koppog Tov Iolvpéswv (Media) yopiletot
oe 3 xatevBovoelg: 1. Art dans I’espace public 2. Communication visuelle 3. Illustration. H

OLVOAKT S1dpKeEL TOL PACTKOD KOPUOV GTOVOMV GTN GYOAN elvar Tpia ypdvia.

UNE FORMATION PROFESSIONNELLE INTERNATIONALE

DE HAUT NIVEAU
Design - Arts - Media

UEMPE. QU'EST-CE QUE C'EST?

UExecetive Master Pratiques de IExposition est un pro-
gramme construll en partessriat avec la CENTRALE for
contemporary art, centre d'art contemporain dans le cade de
Central ARY et Essai {CARE)

La formation vise @ créer des sergles entre les établisse-
ments engagés, qui se rencantrent 4 mi-cheanin de leurs mis
$ions respectives
- pour Jes lieur de monstration, Il est, 3 linstar d'un dépar-
tement Recherche et Dévekoppement. un département «Re-
cherche et Créations, dont I'objectf est do renouveler les
manibes d'exposes, 50uS foutes leurs formes, et de construire
de nauvelles modaiités de relatices aux publics, 4 la diffusica
# 313 valorisation;

peur FARBA-ESA, il est un lieu de création, de recherche et
e production concourant & ses objectifs d'excellence dans le
cadre de I'enseignement supérieur ¢t d¢ 1 valorisation artis-
tique.

UNE FORMATION RELEVANT DE LA CREATION

VEMPE construt un p formation, d

Elle 5'af
ot
Aexpisi
ports 2y
niveau.

UNE FORMATION ASSUREE PAR DES PROFESSIONNELS

Pensée et congue en érote collaboration avec des artistes et
des professionnels des métiers de eaposition, 1a formation
repose sar les fondamentaus suivants

un aller-retour entre enseignements théoriques et immes-
sion pratique en grandeur réelle
- un corpus de cours, un réseau de professianels impligués
dans la formation

donnés par professic
et acteurs du monde culturel, des stages et Ges workshops de
création dispensés par des artistes de renommée naticnale

6 preduction qui se concrétise par 1a réalisation d'un peojet
d'art contemporain & 'ichelle réelle daas un lieu profession-
el en disgensant des enseignements visan & une maitrise
des diférents outits (actistiques, pratiques et techniques)
nécessaires 4 sa réassation.

e toul prolompe par des visites de sites (musées,
culturels, galeries, .), des projets personaels encadr
immersions sur site, un voyage d'étude ainsi qu'en st

2TV GLVEYELD, O POITNTNG UTopEl va akoAovBnoet 0o erineda petamtuytokdyv Master 1 ko Master
2 oTig TpELS YeVIKEG kaTevhvvoels amd €va ypdvo o kabéva kot emiong Tov divetar 1 dvvaToOTTA
OTNV GLVEYELD VO EKTOVIGEL O10OKTOPIKO.

Eavayvpvovtog 6Ty ddacKaAio ToV EIKACTIKOV 6TV devtepoPdduia ekmaidevon Oa Tapovoidcm
KAmoleg QToypaPieg amd T0 HAONUO TOV EKOCTIKOV €vOg amlod OMUOCIov OYOAEiov OTIC

Bpu&éhieg Tov ovopdletar Robert Cateau.
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Ot pantég oto yuuvdoio ddackovtat Lovo 0o dpeg ewaoTikd otic A’ kot B’ T'vpvaciov, kot 600
opec teyvoroyia. To pdOnuo tov Ewootikdv ovopdleton ‘Xyédo’ (Dessin) kot ®¢ VAN
aAAniocvuminpavetot pe v Texvoroyia. 'Etotr eEnyeiton ev puépet 10 vynko eninedo oyedrocon

OGOV aPopd TNV AVTIANYN TOL YPAUUKOD GYEHI0V, TNG LOKETOG.

SUV'KOUIL TROP CQll
ROUV'KOUL - CEST
e TRC \
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Y10 pabnuo tov oxediov dev amovcldlel M OOUCKOAIL TOV YPOUOTOC, SAPOPES GYEOUCTIKES
aoKkNoelg Kabag kat didpopa dabepatikd Oépata pe v Apyoaio EAAnvikn lotopia, v ['ewypapio

k.o. H aiBovoa didackariog eivar evphywpn, dtabétet vepoyhn kan fpoon.

Zuyypaupota 0gv dlvovtal 6Tovg Lodntés mapd Povo KAmoleg CNUELOGELS KOWEG e TO LABMUa NG
teyvoroyiag. Kot puowcd vapyet BpAodnkn pe apketd Bifiio mov apopovv v t€xv. Oa Kieicm

TNV €161NYN0oN HOL TaPOoVSIdlovTag KAmola £pyo LobNTOV Hov.

Oa Eekvom amd To YeVIKO ADKELD TOPOLGLAlOVTOG HEPIKE LaONTIKA £pya TOV HOOUOTOG ETAOYNG
m¢ B’ Avkeiov Elevbepov Zyédov (8° Avkewo, 2012-2013). To mopamdved uddnupa tdpo

dwacketar oty I” Avkeiov g pddnua emthoyng. Eekvo pe éva eAedBepo 6Y£010 HTOVKAAOV.

Kot omnv ovvéyeia deiyvo Eva mo ouvheto Bpa, pio cOvOeon pe kapékia.
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210 yopvaclo Kave pio eilcaymyn ota padnuato erevfépov kot ypoppkov oyxediov oty B’ kot
omv I” Tvpvaciov. Agv d10dokm ot o oyorein KABe Ypdvo AOY® TOV OMOCTAGEMV KOl KATH
aLTOV TOV TPOTO deV ivar 01 10101 pobNTég KAbE Ypovid. Oa dei&m Eva elelBepo GYE0 LITOLKAALOD
wodnm g I Tvuvaciov (41° Topvdoio, 2012-13). v cvvéyelo o deiw éva €pyo e

avOpOTIVO LOVTELD
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Tovg (Moo vo Amod®GOLY TOVG YEVIKOVG OYKOLG Kol Vo amodobel o y®dPpog Kot M yuvorkeio
Qryovpa. Xg avtd 10 onpeio o kdvo pia avaeopa etnv Chapman n onoio avagépet: “Ta moudid
™mg mpoePnPkng nikiag pmopodv va KataAdPovv Tig Aemtéc Kot cOVOETEG OMOYPAOCELS TV
cuvalsOnudtov Kot TOV 100V TOLS, Kol UTOPoOV va avTIANEOOLV TIG GYEGES MOV LIAPYOLV
avipeco o pio ontikn mowotnTa (T, Mo ‘vobpn ypouun’). Avty n evacOnocio mpémer va
a&lomomoet €1G 10 £MAKPO MGTE VO TPOSPEPEL 6TO PabNTh T0 6Tafepd Bepého mov Ba Tov emTpéyet
Vo KOTOAGPEL TNV EKPPUCTIKY dVVAUN TOV YPOUUDV, TOV XPOUATOV, TOV CYNUATOV Kol ©OC
VROTPOIOV, Vo avamtOEel pio EKPPACSTIKOTEPT TTPOcEYYon oto oxédto. Eivar okdémpo va yivet
eloaymyn ota Toudld 6To GYESI0 TOV TEPLYPAUIOTOS KOL GTO XEPOVOULNKO GYES10, KOOMG Kol 6TO
oYE10 EK TOV PUGIKOD OV £yl Siapketa (Séka Aemtd | Tepocdtepo)’ ™. Oa Seitw oty cuvéyeio
Kémole. podnTkd €pya pe Owfepatikd yopoxkTipo OT®MG M AmOd0CN E€VOC LRIEPPENAMGTIKOV
nompoatog Tov N. Eyyovomoviov, Talidt oro Eluracoay,, nodnt g I’ Tvuvaciov, (6° Tvuvacio
Zoypaeov, 2014-15).

64 Chapman L. , Aibakrikn Tn¢ 1€xvng, ABrva, Ne@éAn, 1993, aeAida 186
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7oV dnpovpyndnke amd pio padfpa g I Tvpvaciov ( 1° Tvuvdsio Atyiov, 2003-2004). Eiyope
non wnoet yoo v Bulaviivy téyvn, v v onuacio ¢ Tpootaciog Tov mePPIALovTOC.

Znmoo amd toug podntég g A’ MNvpvasiov, va {oypagicovy Aoydtuma g TdéENG,

41° Topvdoio ABnvav, 2014-15. Tovg (Atnoa va anodmdcovv pe pio 1860 Kamow otoyeion g
‘TonToTTag’ TG TAENG. XtV ovvéyewn oe KABe TAEN OwAéEape TO €pyo MOV APEGE GTOLG

TEPICCOTEPOLVG KO TO KPEUAGOLE GTNV TOPTO TNG aibovoag.
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Zyédia yia TG Toryoypagisg g aibovcog Movoikig amd nabntés stupdpmwv taemv yopvaciov ( 6°

IMpvacio Zoypdaeov, 2014-15).

[40]



YNOYPTEIO TOAITIEMOY, NAIAEIAE KAl @PHEKEYMATON
INETITOYTO EKINAIAEYTIKHE MMOAITIKHE

IAPYMA OONAZH

Apyika éywve 1 eneEepyocio TG 10£0G He TPOSYEdID KOl VOTEPA TPOYWPNGAUE TNV TPALN. Oa
ocvveyiom deiyvovtag erehBepa oyédia mov dnpovpyndkay and emickeyn Tov pobntov g B’

Ivuvosiov oty Bida Zoypagov (4° Mpvdcio Zaypdaeov, 2013-2014).

Kietvovtog v mapovcioon pov Oa dei&m éva ededBepo oyédlo padnplag me A’ Anpotikov,

N g
M6C Zarz,

<«

To Bépa NTav 1 ehevBepn amdO0GN TOL VEOKAAGIKOV GYOoAElov, GY£010 TOV dNoLVPYNONKE €K TOV
euotkon, (165° Anuotikd oyokeio AOnvav, 2013-14). Télog mapovcidletor kot €va oyédio
KOPITG1OO TTPOGYOAKNG NAKING. Xe avTO TO onueio vo T OTL dev VIMpye Kopio Kabodnynon amid

pio emiokeyn oto Attikd {woAoykd mhpKo.»
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“Changing current conceptions regarding the arts in education”
Nisha Nair, Founder & Director, Art Sparks Foundation
Summary

Art impacts children’s growth and development in deep and meaningful ways. Proponents for the
arts in children’s education speak to the role that the arts play in shaping children minds—their
ability to think as well as their attitudes. The capacity to think critically, solve problems creatively,
entertain multiple solutions, exercise choice and thoughtful decision-making, and embrace
uncertainty, are just some of many skills and attitudes that are nurtured through sustained
engagements with art. Studies also indicate that art fosters the development of creativity, which has

been lauded across diverse circles as an integral skill necessary for the 21% century.

Despite its many contributions, art continues to hold a marginal position within many schools
across India. And, terms such as co-curricular, co-scholastic, and in some policy documents, “non-
cognitive” activity, attributed to the arts diminish its value and ensure its marginal position. This is
especially true in light of the fact that schools see a major part of their mission as nurturing
children’s capacity to think, as well as shape their attitudes and behaviours. Under such conditions,
art is often seen as an extra perk as opposed to a core subject—a space within which skill is
imparted to those students who display an inclination for the arts. Or, it’s seen as a means to relieve
stress from the more rigorous curriculum—time allotted during the school day where children are

free to do as they please.

How we talk about the arts in education plays a significant role in how the arts are viewed and
treated within the school system, and beyond. Popular perceptions held regarding the arts in
education are often shaped by narrow beliefs: an artist is someone who is skilled in drawing and
painting; creativity is synonymous with technical skill; not everyone can draw well, and as such, not
everyone is creative; the arts are affective, not cognitive; “teaching” the arts can stifle expression,

and as such, art should not be taught; the arts are most useful as a tool in supporting learning in
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society holds, which in turn continue to marginalize the arts within and across schools.

While advocacy for the arts, amongst certain circles, is on a rise in India, a sole focus on the
intrinsic value of the arts (enabling expression, developing aesthetic appreciation, etc.), while
important, is not enough. To ensure the inclusion of art within the school curriculum, and elevate it
to a more prominent position, it’s important to recognize and value the arts for its contributions to
the development of 21% century learning skills and attitudes. It’s also important to understand how
to teach the arts in a way that fosters development of creativity and other core 21* century skills and
attitudes in children. Being more strategic in communicating the value of the arts in education can

go a long way in bringing it from the periphery to the core of the school day curriculum.
Changing Current Perceptions Regarding the Arts in Education

Creativity has been promoted by many as a key skill that determines future success, both in life and
in work. A 2010 IBM survey® conducted with over 1500 CEOs from 60 countries and 33 industries
revealed that creativity is considered the most important skill necessary to navigate the complexities
and demands of work. Sir Ken Robinson® in his Ted talks makes an impassioned case for
creativity, and why we should nurture it in our children, and uphold it in our schools. While a strong
correlation exists between developing children’s creative capacities and their creative
accomplishments in the future, Newsweek®” published a telling article that indicated creativity
scores amongst children are on the decline. The renewed push to provide opportunities that nurture
creativity within schools, especially in the U.S., one could say is a result of this perceived decline in

light of its tremendous value.

21" century learning skills has been another important buzzword within certain education circles.
They encompass a range of skills and attitudes such as creative thinking, critical thinking, problem

solving, collaboration, communication, flexible thinking, and much more. The Partnership for 21°

% |BM, Global CEO study: Creativity selected as most crucial factor for future success (http://www-
03.ibm.com/press/us/en/pressrelease/31670.wss), 2010

% Ken Robinson, Do schools kill creativity?

(https://www.ted.com/talks/ken_robinson says schools Kill creativity?language=en), TED, 2006

%" Po Bronson and Ashley Merryman, The creativity crisis (http://www.newsweek.com/creativity-crisis-
74665), Newsweek, 2010
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to succeed in work, life [in the 21% century], and citizenship.” A growing recognition of the value
that these skills (and attitudes) offer in developing individual capacity has resulted in many
educators seeking various opportunities to nurture 21% century learning skills in children as an

important and necessary outcome of education.

There also exists a whole body of research that indicates a correlation between art and the
development of creativity and 21* century learning skills. According to the President’s Committee
on the Arts and the Humanities (PCAH)®, “Education in the arts is more important than ever.... To
succeed today and in the future, children will need to be inventive, resourceful, and imaginative.
The best way to foster that creativity is through arts education.” The Partnership for 21% Century
Learning, similarly, points out that, “The arts are amongst society’s most compelling and effective
paths for developing 21% Century skills in students.” And, a study conducted by Wallace
Foundation’ in conjunction with Harvard’s Project Zero states, “One of the important purposes of
arts education is to foster broad dispositions and habits of mind, especially the capacity to think

creatively, and the capacity to make connections.”

While all of these studies and most of these conversations that point to the value that the arts offer
education—its impact on creativity development, the development of 21* century learning skills,
and its role in shaping key behaviors and attitudes in children—have occurred primarily in the U.S.,
in India these conversations are relatively new, if they’re being had at all. Instead, popular
perceptions held regarding art and art education within Indian society are often shaped by a range of
beliefs that include: an artist is someone who is naturally skilled and possesses inborn talent in
drawing and/or painting; teaching art is about teaching technical skill; a creative person is someone
who draws well; not everyone can draw well, and as such, not everyone is creative; art cannot be
taught as teaching art stifles expression; art making is about feeling, emotions, unrestrained

expression—not analyzing, reasoning, evaluating.

® The Partnership for 21* Century Learning, P21 framework definitions (http://www.p21.org/), Washington,
DC, 2015

% President’s Committee on the Arts and the Humanities, Reinvesting in arts education: Winning America’s
future through creative schools, Washington, DC, 2011. 1

° Steve Seidel, Shari Tishman, Ellen Winner, Lois Hetland, and Patricia Palmer, The qualities of quality:
Understanding excellence in arts education, Massachusetts, Project Zero, Harvard Graduate School of
Education, 2008. IV

[46]


http://www.p21.org/

YNOYPIEIO OAITIZMOY, MAIAEIAE KAl @PHEKEYMATON
INETITOYTO EKITAIAEYTIKHE NNOAITIKHE
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education, can be problematic. They often result in art programs that follow a rigid teacher-driven
model for student’s to emulate—models that are focused on imparting technical skill to students
deemed talented in art. Or, they result in programs that adopt a more laissez faire approach to art
making, marked by what Eliott Eisner’* identified as pedagogical neglect. Occasionally they result
in programs that justify the inclusion of art within schools for the sole purpose of helping support
learning in what is deemed more important subjects such as math and science. And, many times
they result in art programs that comprise activities that follow a template (e.g. coloring in a template
drawing), where art making becomes nothing more than busywork. The range of art programs
described above play a significant role in perpetuating the narrow beliefs that society holds—Dbeliefs
that continue to marginalize and suppress art within the school curriculum, viewing it as less
important in children’s learning. This becomes even more apparent when one considers how
schools view a major part of their mission as shaping children’s minds, their capacity to think, as

well as their capacity to compete in higher education settings and the workforce.

Recent attempts to advocate for the inclusion of art within schools across India, by those who
support it, have emphasized the role that art plays in developing children’s expressive capacities,
their capacity for aesthetic appreciation, their understanding of cultural heritage and diversity, as
well as their understanding of formal art techniques such as the principles and elements of design.
However, recommendations to make art a compulsory subject in every school up to the 10" Grade
have not been fully realized. While advocacy efforts that point to the inherent value of art are
necessary and need to continue, in light of the larger goals of education, these discussions are not
enough. Any conversation about the value of art in education and its presence in schools must
include the important contributions that art makes to the development of creativity as well as
essential 21* century learning skills—skills that impact children in deep and meaningful ways, and

whose benefits extend well beyond the art classroom.
About Art Sparks Foundation

Art Sparks Foundation (Art Sparks) is an art education organization based in Bangalore, India. The
organization was founded in January 2015 on the belief that art is essential for the holistic

development of a child. Through its work, Arts parks is committed to supporting the creative,

" Eliott Eisner, The arts and the creation of mind, New Haven, Yale University Press, 2004
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age-appropriate visual arts programming. Our programs are geared towards Grades 6-10 since
schools often lay less emphasis on the visual arts and the development of creativity and other core
21% century learning skills during these grades. Instead, schools tend to focus more heavily on test
taking. We, however, strongly believe that children of this age group can benefit greatly from
exposure to arts-based programs that develop their capacities to think creatively, as well as develop
problem solving, flexible thinking, communication, collaboration, and other such key competencies.

Program offerings also include professional development opportunities that allow classroom
teachers to explore the creative process, reflect on their teaching practice, and re-envision student
learning through the lens of art. Furthermore, advocacy is a cornerstone of the organizations efforts.
Through its programs, Art Sparks has been working towards raising awareness and changing the
popular perceptions held regarding the role of art in education, as well as its impact on children’s

learning. Some of the key principles that inform all of the work that Art Sparks undertakes, include:

(i) 21 century learning skills are not optional, but are a necessity.

Art Sparks believes that there often exists a gap between the knowledge and skills children acquire
in schools, and the knowledge and skills that they need in order to succeed in life and in work in the
21% century. There is also a growing consensus that it is not enough for children to just master
content knowledge. 21% century learning and life skills that encompass critical thinking, creative
problem solving, communication, and collaboration skills, amongst others, have a profound positive
impact on children’s participation in school, life, and work. We believe that the development of
these key skills must be given a more prominent position within the school curriculum, and they
must be more intentionally taught to all children. The visual arts offer a wonderful space within
which to foster these skills and attitudes in children.

(i) Creativity is a critical 21* century skill with far reaching benefits.

As the research indicates, creativity has been identified, across industries, as the most important
skill necessary for future success, especially in the 21% century. A creative individual is one who
has the capacity to use imagination, come up with original ideas that have the potential to create
impact, and fundamentally innovate the way things are. It is a skill that prepares individuals to

imaginatively navigate complex situations and tasks, especially in this increasingly complex world
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we live in. Yet, creativity is on the decline, and many children lose their instinctive creative
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capacities over time. We believe that schools must find numerous ways to embed, within their
curriculum, sustained opportunities to develop this invaluable skill in their students.

(iii) Art provides rich and varied opportunities for meaningful learning.

The ability to pose questions, test ideas, take creative risks, solve problems, thinking flexibly, deal
with ambiguity, collaborate effectively, are just some of the many skills and attitudes that are
developed and strengthened through engagements with art. Art also fosters the development of
creativity. Regular experiences with art help develop in children an active inquisitive mind,
awakening their desire to ask questions, dig deep, tinker with and manipulate materials, test ideas,
discover possibilities, and much more. It is imperative to recognize art for the richness in learning
that it offers, and for the sake of our children’s holistic growth and development, ensure that vibrant

art experiences are abundantly made available to them.
School-Based Programs

Our journey within schools has been marked by our conviction in the value of art—specifically the
visual arts — on children’s learning. Art Sparks is intent on revealing this impact and value through
thoughtful delivery and implementation of programming, as well as dissemination of programme
outcomes. Our early stage partner schools are defined by their openness to constantly finding new
and innovative ways of engaging their students and teachers, as well as their openness to embracing

new ideas.

Through its programs, Art Sparks aims to provide a diverse range of experiences in all of the visual
arts that include: drawing, painting, collage, sculpture, printmaking, graphic design, photography,
and, when resources are available, animation. And, our focus is to deliver arts-based programming
that is keen on developing children’s creative thinking capacities, as well as helping develop

essential 21% century learning skills.

Art programs in India, those that focus on the visual arts, predominantly favour drawing and
painting. Craft-based activities are also very often integrated into visual arts classes (e.g. creating
paper lanterns). And, occasionally, puppet making, as a form of art, makes an appearance. The
focus of many of these programs is either acquiring skill (e.g. learning how to draw and paint), or

self-expression (i.e. expressing spontaneously on a piece of paper), or creating a product (e.g. the
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example provided above of a paper lantern). Graphic design is often seen as an outlier in school-
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based art programs in India. Design, however, offers numerous and rich opportunities to develop
creativity and 21 century learning skills and attitudes by engaging children in design thinking.

When Art Sparks embarked on working with a group of 6™ grade students through a multi-session
program, keeping in mind the organization’s mission and vision, we were keen on providing the
students with a unique visual arts experience—one that would introduce them to poster design as a
rich mode of communication. Students were also introduced to artistic and design thinking as

valuable ways of expanding and actively engaging their minds.

By pulling apart and critiquing existing posters, within small group settings, students engaged with
concepts such as target audience, messaging, and use of symbols. Working within a group setting
also allowed students the opportunity to hear different points of view, come to a consensus, and
collectively formulate an argument for why they chose a particular poster to be the most effective.
Having identified the larger topic of raising awareness about world issues, the student’s
brainstormed ideas regarding the various issues confronting their world and their communities—
issues that mattered to them such as global warming, deforestation, lack of education, child labour,
and poverty and hunger, to name just a few. Students engaged with concepts such as symbolism in
design, and explored and experimented with numerous ways of symbolically representing their
chosen issue. For example, a student representing the issue of the girl child, through a series of
explorations, recognized that she could represent growth by creating a simple graphic representation
of a girl whose body was replaced with the trunk of a tree. She also recognized that by replacing the
branches of the tree with a hand-like form, she could represent the idea of lending a helping hand.
And finally, by adding a beak-like form to the thumb of the hand the student recognized that she
could transform the hand into a bird to represent the idea of freedom. In addition, the students
sketched their ideas, understanding that sketching is a form of rough prototyping, as opposed to a
finished drawing. They also came up with several ideas, recognizing that a single problem can often
have multiple solutions. Student’s conducted research to gain more insights into their issue of

choice. And, they maintained a journal to document their research and to ideate.
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Throughout the process, the 6™ grade students that participated in the Arts parks program pushed
the boundaries of abstract thinking. They also exhibited strong decision-making skills. For example,
they each chose the direction they wanted to follow, as well as continually made choices, through a
process of self-reflection, on what to modify and what to improve upon. Students also thought about
and developed an effective tagline that would catch the attention of their target audience, and help
bring awareness to their issue of choice. Process being an integral part of Art Sparks’ programs, the
students were given sufficient opportunities to explore and experiment with the collage materials
that they would eventually be working with when constructing their final posters. Through the
process of exploration, student’s gained valuable insights about the material. For instance, they
realized that you can cut paper, tear paper, overlap and layer paper, make big shapes and small
shapes, make a big shape with smaller shapes, create geometric and organic shapes, create positive
and negative shapes, use color for emphasis, and much more. But, moreover, student’s understood
that one can gain more insights about anything through a process of exploration and

experimentation.

By working incrementally using a multi-step process, the participating students learned how to
delay gratification, step back from their work periodically and look at it objectively, come back to
their work with new insights, and see an idea through from concept to completion. In addition to

self-assessing their work, students also engaged in peer assessment, learning to give constructive
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feedback to one another. And, finally, through their participation in the programme, students
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learned to take ownership of their work, and communicate and present their ideas to an outside
audience through their active participation in exhibitions.

Expanding Our Reach

Art Sparks’ commitment to providing quality educational programming, rooted in the visual arts,
that fosters the development of essential 21% century skills and attitudes, extends to all children
from varying backgrounds. We strongly believe that all children can benefit from such experiences.
To this end, we are also interested in actively engaging with children from lower socio-economic
backgrounds, often first generation school goers, as well children from rural communities, attending

low-cost, affordable private schools as well as Government-aided schools.

In an effort to show that our approach to arts education works with diverse populations, during our
initial pilot phase, Art Sparks conducted programming at a low-cost, affordable private school in a
rural village, Addagal, in the Kolar District situated in the outskirts of Bangalore. Keeping in mind
the fact that the participating 6™ grade students were all English language learners, transitioning
from learning in the local language (Kannada) in the 5" grade, to English in the 6™, the Art Sparks
curriculum was designed to introduce puppet-making as a way to connect to language use and
development. Puppet-making, we found, provided for a particularly effective sequence of lessons
for English language learners with several opportunities to engage with language through strategic
introduction of vocabulary, group discussions, critiques, and reflections, as well as opportunities to
engage in writing and performing. Participation in exhibitions also allowed the students to
communicate their ideas and present their work to an audience, further enabling language

development.

Through their participation in a 12-session program, the 6™ grade students that we worked with
were tasked with creating their own imaginary hybrid animal puppets. And, along the way, the
students were made to actively engage, through exploration and experimentation, with a variety of
concepts and processes that were critical to the development of their final puppet characters. For
example, observational drawing helped develop and hone student’s observational skills. It also
enabled the students to connect their understanding of geometric and organic shapes to drawing,
building awareness that all forms were made up of a combination of simple shapes. Students were

also able to explore sketching as a form of prototyping ideas. They exercised imagination to come
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making, as well as exhibited perseverance as they worked through multiple solutions and a multi-
step process that increased in complexity from one lesson to the next. The concept of an imaginary
hybrid animal lent itself to the development of simple written character sketches, often showing
evidence of student’s retention of vocabulary words introduced. For example, one student in

describing her hybrid animal wrote:

“My hybrid animal character has a tortoise body, zebra’s head, leopard’s tail and rooster’s legs. The
tortoise body is smooth and hard and it has many patterns. It protects my character. The leopard’s
tail helps me if I want to scare someone. My character runs fast and it can eat all types of food.

Totally my character is good and kind. My animal character can live on land and also in water.”
Another student chose to describe her hybrid animal as:

“My imaginary animal has a frog body, buffalo head, and cheetah tail
The frog has a slippery body

The frogs color is green

The frog is beautiful

The frog’s legs helps my animal jump far

The buffalo has strong horns

It lives in the village

The buffalo is very fat and strong

It is black in color

It eats grass

The buffalo is a domestic animal

The buffalo’s horns help protect my imaginary animal
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The cheetah is a wild animal
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Its color is yellow
It also helps protect my animal”

The final puppets too lent themselves to the creation of simple narratives, which the students
developed and performed collaboratively within small groups. Collaborative learning and teamwork
was also an important outcome, as students learned to share ideas, listen to one another, and

successfully bring together the varied perspectives of their team members.

Since the pilot phase, we have expanded our reach, continuing our work with the children in the
rural village school, as well as serving children at other low-cost, affordable private schools and
Government-aided schools, both rural and urban. Through a variety of carefully developed arts-
based experiences, we continue to strive to develop children’s creative, cognitive, social, and
emotional capacities. And, we continue to document and share the outcomes of the student’s

participation, and the learning goals achieved, in an effort to build more widespread awareness.
Professional Development of Teachers

In an effort to promote a deeper understanding of the value of art on children’s growth and
development, Art Sparks has been reaching out to, and engaging, an important stakeholder in the
teaching and learning process—teachers. We believe a teacher is a valuable conduit for learning.
Art Sparks’ professional development efforts have therefore been focused on expanding teacher
capacity, and empowering them to create more inclusive and vibrant learning environments that
enable all of their students to learn more effectively. By introducing teachers to strategies that are
embedded in art, the aim is to help them consider the challenges that their students face in the

classroom, re-envision how their students learn, and explore new ways of engaging their students.
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Professional development has been approached in two distinct ways. Art Sparks offers professional
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development workshops for groups of teachers—workshops that focus on a diverse range of topics
such as inquiry in the classroom, visual literacy, design thinking, and more. It also offers immersive
experiences for select teachers, providing them with a more in-depth professional development
experience and opportunity to participate in our in-school programs. Through their participation in
the in-school program, select teachers have the chance to work alongside their students, have a
hands-on experience with an arts-based program, and engage with several concepts that their
students are engaging with—concepts such as exploration and experimentation, problem solving,
brainstorming and ideation, use of imagination/innovation, independent vs. collaborative thinking,
and much more. Teachers have emerged from these immersive experiences with a more nuanced
understanding of the impact that art has on student learning. Feedback from our participating

teachers (as well as Principal’s) has served as evidence of this growing understanding:

“Understanding content by providing reading material is only half way done for anyone to learn
anything. Wholesome learning happens when you do it as a hands-on activity. This is the most
valuable learning experience | got through the visual art program. Art may be a simple 3-letter
word. But the science behind making an art piece is amazing. It is actually an interdisciplinary

activity and combines cognitive, kinesthetic and visual skills by striking a balance.”
—~Grade 7 Teacher

“The most valuable experience that the program has offered is that it has helped the children learn
how to consider various perspectives, narrow down to a few things, and consider their points of
emphasis that can help them put across their points powerfully. To see how willingly each student

gave and received feedback was great.” —Grade 6 Teacher

“The whole idea of working collaboratively, in terms of sharing resources and helping each other
with completion has been a great learning to all. Children have become more responsible in
handling materials, and they are able to concentrate on a particular thing for a longer period of time.
The joy of doing something creatively has also been an admirable outcome of the programme.”

—Grade 6 Teacher
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“The confidence of the students to express their thoughts seems to have really been enhanced by the
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program. The program has created a space for engaging meaningfully and giving shape to ideas and
beliefs. The integration and application of a range of skills in everything the students do, the
conviction with which students state a point of view, validating them with reasons, are all

discernible since their participation.” —Principal

Furthermore, teachers who have participated in our immersive professional development through
in-school programming have gone on to implement arts-based curricula, informed by their
experiences, with other grades and groups of students within their respective schools. Participating
teachers have also gone on to train other teachers to experience and implement arts-based curricula
in their own classrooms. In this way, the immersive professional development experiences offered
have helped develop teachers into strong advocates for art, who believe in its impact on student

learning and development.

Engaging Partners and the Public

Since our inception, Art Sparks has been working towards changing the current and popular
perceptions held by many regarding art that run deep within Indian society. We have been seeking
out numerous opportunities to expand the reach of our message that art is an indispensible part of
children education. The motivations for what we do stem from this unwavering belief in the value
of art and its impact on children’s learning. And, we strongly believe and advocate that meaningful
art making contributes to the development of valuable thinking skills and attitudes whose impact

extends well beyond the art classroom.

In our continued efforts to expand the reach of our message and programs, we have started
embarking on strategic partnerships with other organizations that work with children, specifically
those from underprivileged backgrounds. Through our first partnership with a child rights
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organization, we have trained and mobilized a group of citizen volunteers to conduct our programs
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and engage children in four low-cost, affordable private and Government-aided schools across
Bangalore.

The series of in-depth, hands-on trainings offered to the volunteers is intended to expand their
understanding of art (i.e. the visual arts), its role in education, and the discernible impact of arts
learning on children growth and development. Trainings also offer volunteers the opportunity to
experience and understand how to execute a quality art program that is impactful. These volunteers
in turn, through their participation in the trainings, and through implementation of the programs,
become more likely to go on to advocate for the inclusion of art in children’s education and

learning.

Public exhibitions that we seek to organize, at least once every school year, allow us to bring
together the general public, as well as students, teachers, and Principals from the different schools
that have partnered with us and participated in our programs. Exhibitions enable students to actively
engage with the audience and communicate their ideas and intent. Exhibitions also allow the

audience to understand the student’s process, revealing their thinking behind their ideas. And, by
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presenting the work of the students, exhibitions enable the audience to question their assumptions
regarding the role of art in education, and consider how the visual arts have profound implications
for learning. Most importantly, exhibitions offer an opportunity to celebrate children and their
immense efforts. Comments received from those that attended the first ArtSparks exhibition
conducted in June 2015 revealed a growing understanding of the value of art, and the important role

that it plays in children’s education:

“I was struck and moved by the powerful messages and expressive power of these artworks. Art

seems to be a most effective way to encourage critical thought and problem solving.”

“I am deeply impressed by the approach and outcome of Art Sparks Foundation's work with

schools. I believe this program should run in schools both private and government, pan-India.”

“Creative thinking is an essential life skill, which most of us have had to struggle with later in life—

all children deserve this opportunity to make more of themselves and their lives.”
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and articulate children can become brighter and can help them attain greater heights.”

In addition to the public exhibitions, every program conducted within schools ends with a school-
based exhibition, attended by the schools teachers, Principal, students, as well as parents and

guardians—yet another important stakeholder that Art Sparks seeks to influence.
Concluding Thoughts

Meaningful art education offers numerous opportunities for learning that positively impact
children’s overall growth and development. Yet, the presence of art in schools across India has
varied widely. And, children in many schools receive no sustained art programming. Art is often
viewed as an occasional fun activity assigned to school day celebrations, and other such special
events. Or as an extra-curricular hobby class offered to those interested and deemed as possessing
natural talent. For the most part, art is seen as secondary to all other school-based learning. Given
the valuable contributions that art makes to children’s learning, and given its spotty presence in the
school curriculum, it has become necessary to consider: How can we more effectively ensure that
art is included in all schools, serving all children? How can we ensure the widespread acceptance of
art in education? How can we change popular perceptions held regarding the role of art in

education?

Understanding the value of what art offers to children’s learning, and being able to speak about it
knowledgeably, is the first step we can take to ensure that art is included as part of the core
curriculum within schools, and elevated to a more prominent position. Recognizing the challenges
to implementing art programming is essential in order to develop concrete strategies that can help
us overcome these very challenges. It is also important for us to acknowledge that some art
experiences accomplish the goals of art education better than others. This in turn requires us to
understand, identify, and implement those impactful strategies that best support meaningful learning
through art. Keeping all of the above in mind, those of us who advocate for the inclusion of art
within schools need to be more strategic with our conversations and actions regarding art and its
role in education. Fundamentally changing how we communicate the value of art in education can

go a long way in bringing art from the periphery to the core of the school curriculum.
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